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Abstract

The Effectiveness of a Suggested Program in Developing Eighth Graders'
Listening Comprehension Skills and their Attitudes towards Listening

The study aimed at investigating the effectiveness of a multimedia based
program on developing eighth graders' listening comprehension skills and attitudes
towards listening. The listening comprehension skills under investigation were 1)
recognizing the topic, 2) finding the main idea, 3) identifying the speaker, 4) guessing
the meaning and opposites and 5) finding supporting details.

To achieve the aims of this study, the researcher selected (60) eighth graders
from Jabalia prep "B" Boys school. The participants were divided into two equivalent
groups: each group had (30) students.

The researcher used three tools in this study1) a questionnaire for teachers to
determine the most important listening comprehension skills for eighth graders, 2) an
achievement test (Pre & Post), 3) an attitude scale (pre & post) to determine the
students' attitudes towards listening.

The results of the study indicated  that the multimedia program was effective in
developing the listening comprehension skills for eighth graders. In addition, the study
findings revealed that there were statistically significant differences between both groups
in the results of achievement test, in favor of the experimental one due to the program used.

In the light of these results, the researcher recommends the necessity of
implementing multimedia program in teaching English listening comprehension skills.
Moreover, teachers of English should adopt technology in teaching English.
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ملخص الدراسة

على تحسین مھارات الفھم االستماعي  لدى طالب الصف الثامن واتجاھاتھم فاعلیة برنامج مقترح 
نحو االستماع

في ھدفت الدراسة إلى معرفة فاعلیة استخدام برنامج تعلیمي یعتمد على استخدام الوسائط المتعددة 
تنمیة مھارات الفھم االستماعي لدى طالب الصف الثامن واتجاھاتھم نحو االستماع حیث كانت 

التعرف على موضوع النص المسموع، وتحدید الفكرة : مھارات السماعیة قید الدراسة كالتاليال
الرئیسیة، والتعرف على المتكلمین في النص االستماعي، والتعرف على معني وعكس الكلمات 

.الواردة في النص المسموع واخیرا التعرف على بعض تفاصیل النص االستماعي

ً طالب) 60(تكونت من طبقت الدراسة على عینة  من طالب الصف الثامن في مدرسة ذكور جبالیا ا
) 30(وقد توزعت العینة على مجموعتین متكافئتین احداھما ضابطة تألفت من " ب"االعدادیة 

ً طالب) 30(طالبا واالخرى تجریبیة تالفت من  .ا

علمین لتحدید مھارات ماستبیان لل: ادوات لتحقیق ھدف الدراسة وھي كالتاليثالثاستخدم الباحث 
بعدي واخیرا مقیاس االتجاھات - المناسبھ لطالب الصف الثامن، واختبار تحصیلي قبلياالستماع

.لتحدید اتجاھات الطالب قبل وبعد التجربة

لدى الفھم االستماعيتنمیة مھارات المقترح في استخدام البرنامجفاعلیةاظھرت نتائج الدراسة 
.نحوھااتجاھاتھم والطلبة

مھارات الطلبة لتنمیةفي ضوء نتائج الدراسة یوصي الباحث بضرورة استخدام البرامج التعلیمیة
بشكل عام ومھارات الفھم االستماعي بشكل خاص، كما یوصي الباحث معلمي اللغة االنجلیزیة 

.بضرورة مواكبة االسالیب والبرامج التعلیمیة المعاصرة
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Introduction

Learning English as a foreign language has become an essential part of our lives
as it has become the most widely spoken language all over the world so it is of top
importance to learn English these days. It is the language of science and technology.
Baron, ( 2001; 36) confirms that over the past two decades there has been a significant
increase in the number of people around the world who speak English as a second
language. Some countries like India and Pakistan speak many different languages but
their governments adopt English as the official language. In the same respect, Harmer,
(2001;14) argues that various countries are placing more importance on learning
English as a second language and it has become the "lingua Franca" for business
transactions between countries. Consequently, Arab Countries, including Palestine,
provide plans and programs for teaching English to enable students to use English
Language effectively.

Learning a foreign language is not an easy task. This difficulty could be
attributed to different factors, the main two of them are: mother tongue interference and
no real situation for applying what has been learned(El- Majdalawi, 2005;45) One of the
best ways to learn any language is to master the four skills (listening, speaking ,reading
and writing)Therefore, teaching the previous skills requires more and more efforts to
tackle them, especially the listening skill.

Islam pays great attention to mastering listening skill as the hearing in the Qur'an
is repeated  in (27) positions. Thus, it is obvious  that these verses confirm the
importance of hearing and The Almighty God says " who created your hearing and sight
and hearts " ( Believers: 78 ) and says: "The hearing and sight and heart of each of those
it was responsible " ( Isra : 36) . God has considered this sense more important than
sight, it is the most accurate and most prestigious sense , as an important factor in the
process of linguistic communication. Madkour, ( 1980;82 ) what emphasizes the
advantages of listening is that the Companions of the Messenger of Allah ( Allah bless
him and his family) have kept the Qur'an by listening.

Listening in general refers to understanding different symbols of spoken
language in order to comprehend, interpret and then use it in other situations or
contexts, so we have to differentiate between hearing, which exists in normal creatures,
and listening, which can be taught through different techniques and strategies, as being
a skill and not just one of the five senses. A lot of researchers regard the skill of
listening as a kind of reading, as being a means that leads to understanding and
communicating between speakers and listeners. What the researcher wants to discuss
here is  listening as a skill, which is considered the most important that we must care
about in different stages of education as being the first means with which people
communicate. In addition, learners acquire vocabulary, sentence patterns, structures,
concepts and ideas through listening. On the other hand, learners acquire the other
skills; speaking, reading and writing after mastering listening. In order to master this
skill, students must go through different stages of thinking skills; comprehending,
remembering, and applying.

No doubt listening ability plays a significant role in the development of other
language skills. When students first learn a language, they generally have to listen to the
words several times before they are able to recognize and pronounce those words.
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Listening can also help students build vocabulary, develop language proficiency, and
improve language usage (Barker, 1971)

Listening comprehension is a very important skill for a number of reasons. First,
being able to recall and understand information is an important pre-reading skill. In
order to be a strong reader later on, a student must be able to recall information when it
is presented orally. Second, students who have strong listening comprehension skills
also tend to be good listeners overall. As adults we often spend too much of our time
talking and not enough time listening. Listening is a skill that a student will use
throughout his/her entire life. Developing strong listening comprehension skills early
will help each student become a better listener for life. And finally, strong listening
comprehension skills also promote thinking and problem-solving skills. When listening
to a story, the students begin to develop their own thoughts and ideas about the
situations presented in the story ( Helmen, 1997)

Students of English in a foreign language environment have difficulty
comprehending the spoken language, especially in one -way listening  situations where
they do not have the opportunity to see or interact with the speaker (Read, 2006).As a
result, teaching the listening skill is one of the most difficult tasks  for any English
language teacher. That is because the listening skill can be acquired over a long time
and by great practice. It is difficult for students because there are not rules for learning
listening as it is the case in teaching grammar. Being a teacher of English for more than
thirteen years, the researcher has noticed that during listening activities, students
complain that they do not understand a specific word and then they tend to ask each
other about the meaning of that word. Other students complain that they are not able to
understand spoken English at all and consequently they cannot complete the task.

Over the last two decades, it seems that listening skills teaching has been a
neglected area in the English Language Teaching mainstream. In fact, there is a general
belief that being able to speak, read, or write in a given L2 (second language) is a
parameter to be able to claim that L2 learners are proficient in communicating in that
language (Nunan, 1999). In view of this assumption, many L2 teachers have ignored the
true importance that listening has as a source of oral input from which L2 learners can
acquire the target language.  In a regular L2 listening class, students are made to listen
to recorded material and then answer some questions about what they have heard.
Unfortunately, this type of class does not aim at teaching listening skill but only at
testing it (Hedge, 2005).

Being an experienced teacher, the researcher believes that teaching listening
comprehension is neglected into classrooms and a lot of teachers consider it as time
wasting. Moreover, supervisors confirm the curriculum difficulties saying: " It's a well-
known fact that the curricula are too long and have too many activities. Moreover, they
were designed for a certain type of students as the elite. So, teachers were obliged for
the lack of time to concentrate upon quantity not quality in order to be able to cover the
syllabi in the due time. As a result, students do not grasp knowledge properly in their
classes and when they go home most parents cannot help their kids because they are not
educated enough. "(Education Department/UNRWA, 2010-2011:3).
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It is of great importance to shed light on listening skill, because not only has it
been neglected as an area of instruction, but it has also been unattended as an area of
research. According to Cayer, Green, and Baker, (1971), it was not until the year 1971
that the first research in listening did appear. One reason for the neglect of listening
comprehension as a research area might be the lack of instruments to measure and
evaluate listening, causing difficulties in concretely measuring and evaluating the skills
in listening.

The researcher, in this study, suggests a multimedia program to develop
students' listening comprehension because nearly all recent studies pay attention to the
role of technology education.  The researcher thinks that it would be easy for students to
master the skill by using different sources like (pictures, CDs, films, LCD, etc) and the
learning process may become more interesting as well.

2.The Need for the study

This research emerges from two facts:

Firstly, the weak current status of teaching and learning the listening skill in
UNRWA Schools. To achieve this aim, the researcher distributed a questionnaire with
three domains ;pre-while and post listening. All English teachers surveyed agreed that
the listening skill is  of top importance in teaching English language. However, they
admitted that  it is neglected by most of them in spite of its vital role in acquiring any
language. The Education Development Center in UNRWA has adopted the
communicative approach in teaching English language, which emphasizes the three
phases (pre-while-post) method in teaching listening. It is really an effective method
and the researcher enjoys teaching listening to students. The researcher tried to collect
data from teachers of different years of experiences and from different schools(Jabalia
prep "A","B","H","D") appendix (1). The researcher found out that most teachers
neglected the post listening phase and they directly play the recording or even read
aloud the listening text, dialogue or song and then asked students to listen in order to
answer questions. Moreover, teachers always do not welcome classroom visits while
teaching listening. In addition, teachers' responses showed that students always insisted
on understanding the Arabic meaning of every single word while listening and if they
missed a word even it was not important, they complained that they were unable to go
on with listening. The researcher thinks if we prepare enjoyable listening contents that
would interest our students, they will eagerly try to understand as much as possible.

Secondly, Teaching listening would be boring if we depend on  the traditional
ways in teaching. Palestinian teachers should be aware of the new programs and their
effect on improving students' skills.

3.Statement of the problem

The main question of the study can be stated in the following main
question:
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What is the effectiveness of a multimedia-based program on developing eighth
graders' listening comprehension skills and their attitudes towards listening  in UNRWA
school in the Gaza Strip?

4.Research questions

The following sub questions were derived from the main question:

1. What is the suggested program which may develop eighth graders' listening
comprehension skills?
2.Are there statistically significant differences between the Experimental group's mean
scores on the listening comprehension skills post test at (α ≤ 0.05) and that of the
control group?
3. Are there statistically significant differences at (α ≤ 0.05) between the Experimental
group's mean scores on students' attitudes scale towards listening and that of the control
group?

5.Research Hypotheses

1. There are no statistically significant differences at (α ≤ 0.05) between the
experimental group in the mean scores on the post achievement test and that of the
control group.
2. There are no statistically significant differences at (α ≤ 0.05) between the
experimental group in the mean scores of the post attitude scale towards listening
comprehension and that of the control group.

6.Steps of the research

1-Designing a suggested program that may help eighth graders' listening
comprehension.
2- Examining the effectiveness of the suggested program and its positive impact on
students' listening comprehension.
3-Examining the students' attitudes towards listening skill.
4- Finally, in the light of the research results, some recommendations, suggestions and
pedagogical beliefs will be changed and developed.

7.Significance of the study

This study will help the following :

_ English teachers: it will help teachers to improve their performance in teaching
students listening comprehension skills.
_ Syllabus designers: can help English language curriculum designers provide a more
effective curriculum for eighth graders.
_  Supervisors: they will benefit by conducting training courses for teachers of English
to raise their teaching abilities.
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8.Scope of the study

1- It was applied in Jabalia Prep. " B " Boys' school in Jabalia Camp.
2- The study was limited to the effect of a program on five listening comprehension
skills.
3- The study was limited to the second-term listening comprehension texts in English
for Palestine 8 ( units 8-9-10-11-12) in the scholastic year 2013-2014.

9. Definitions of Key Terms

The following terms are operationally defined particularly for the purpose of this
study:

9.1. suggested program : is a well-designed and arranged instructional unit that
includes a group of experiences, activities, aids, techniques and means of evaluation for
the purpose of developing defined skills (Affana, 1998:75).

9.2. Listening : refers to the activity of paying attention to and trying to get meaning
from something we hear. (Underwood, 1989;1).

9.3. Listening skill : is more complex than merely hearing. It is a process that consists

of four stages: sensing and attending, understanding and interpreting, remembering, and

responding .The stages occur in sequence but we are generally unaware of them.(

Sheila,2007)

9.4. Listening Comprehension skills : refers to the ability to extract information
from auditorially presented language material. (Anderson& Lynch ,1988).

9.5.An attitude: are defined as "a psychological tendency that is expressed by
evaluating a particular entity with some degree of favor or disfavor. (Eagly& Chaiken,
1993)

9.6.Grade 8 : The mid grade in the prep cycle in Palestine. The students in this grade
have already received English for seven years and their native language is Arabic.

9.7UNRWA Schools : Schools that are supervised by united Nations works and Relief
Agency in Gaza. UNRWA is a part of the United Nations which was established after
the Palestinian catastrophe in 1948 when the Palestinian people were forced to leave
their villages and cities and live in refugees camps, so it was established to help them to
work and survive.
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Abbreviations

SPSS = Statistical Package for Social Sciences
EFL = English as a foreign language
UNRWA = United Nations Relief and Works Agency
L2 = second language
Ss = Students
T. = Teacher
ELC = English Language Curriculum
ELT = English Language Teaching
STM = Short Term Memory
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Chapter II
Literature review (A)

Section I
Listening

1.Definitions of listening

There are a lot of definitions for listening as a skill, but they are all imply the
same meaning. In the following lines, the researcher is going to show some. "Listening
is the ability to identify and understand what others are saying. This involves
understanding a speaker’s accent or pronunciation, his grammar and his vocabulary, and
grasping his meaning" (Howatt and Dakin, 1974). Johnson, (1951:58)defines listening
as that to be "the ability to understand and respond effectively to oral communication"

Another one that confirmes the role of teachers when teaching listening says that
Listening is an active process, as the mind actively engages in making meaning. It is
therefore our duty as teachers to ensure that the materials we use are comprehensible to
our young learners, as well as within the range of what they are developmentally ready
for. Listening is also hard work! And can be stressful! So in order to maximize the
potential for acquisition of language, we need to ensure that our young learners are not
stressed about this process. (Arnold,2005).

Listening is also defined as "a selective process by which sounds communicated
by some source are received, critically interpreted, and acted upon by a purposeful
listener".(Jones,1956:12). The definition of listening was shortened to "the attachment
of meaning to aural symbols" (Nichols, 1974:83). Underwood,( 1989:1) simplifies the
definition of listening to "the activity of paying attention to and trying to get meaning
from something we hear".

Thompson & Rubin(1996:331) define listening process as an active process
through which the listeners select and interpret information that comes from auditory
and visual clues in order to define what is going on and what the speakers are trying to
express.

Fang (2008-21) states that Listening is the Cinderella skill in second language
learning. It has become fashionable again in the 1980s when Krashen's (1982:25) ideas
about comprehensible input gained prominence. Richard (1987:172)cited in Krashen
(1982) says that the idea about the comprehensible input gained prominence that
requires negotiation of meaning and contains linguistic features a little beyond the
learner's current level of competence.
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2.The importance of listening

Wolvin and Coakley, (1988) state that both in and out of the classroom, listening
consumes more of daily communication time than other forms of verbal
communication. The importance of listening in language learning has changed over the
past years. Listening used to be overlooked and educators supposed that listening
abilities would be acquired during the grammar, vocabulary and pronunciation practice
(Hedge, 2000). Rankin, (1952) investigates the frequency of use of listening in the
ordinary lives of adults and found that adults spent 42.1 percent of their total verbal
communication time in listening while they spent 31.9 percent , 15 percent, and 11
percent of their verbal communication time speaking, reading, and writing.

Underwood (1989 :1) points out that listening is an activity of paying attention
to the speaker and subsequent attempt to understand what we hear. Even though
listening may be seen as a passive process, it is not true because we as listeners have to
concentrate on the message to be able to decode it. Underwood argues that hearing can
be thought of as a passive condition, listening is always an active process.

Listening is the first language skill developed; it comes before speaking,
reading, and writing (Coakley,1988). Also, listening is the most frequently used
language skill (Scarcella&Oxford,1992). According to Devine, (1982:74) listening is
the primary means by which incoming ideas and information are taken in.

To conclude, the importance of listening in language learning is worth
considering since when you do not listen you will never learn anything new.

3.Purposes for listening

In real situations we rarely listen to somebody without any expectations about
what we are going to hear. This means that we usually have a preconceived idea of the
content (Ur, 1984: 3) and these ideas are based on our knowledge about the heard
information. These expectations are usually connected with the purpose of listening e.g.
if we want to know what the time is we have to ask somebody. According to Ur the
heard information which corresponds with the listener’s expectations and needs is more
likely to be correctly apprehended and understood than the information that is not
relevant or useful. That is why it is so important to provide learners with some
information about the content before listening. In almost all real-life situations, listeners
are supposed to give an immediate response to what they just heard. To respond to the
information they can use either verbal or nonverbal ways of expressing their opinions.
But this is not a case of classroom recordings since they consist of long parts of speech
and the response to them is demanded at the end rather than between individual parts
and Ur argues that listening tasks should consist of short parts demanding immediate
answer. Brown and Yule, (1983) divide the purposes into two main categories;
interactional and transactional. Interactional purpose conveys social reasons of
communication such as chatting at a party whereas transactional is used to express
exchange of information such as to follow instruction. There are five main reasons for
listening such as to engage in social rituals; to exchange information; to enjoy yourself;
to share feelings and to exert control (Hedge,  2000: 243). And according to
Underwood, teachers should prepare their students for these situations:
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 Attending a lesson or a lecture. The aim of this activity is to understand the main
concept and to be able to distinguish the main information.

 Listening to announcements, news and weather forecast. In this situation
listener’s objective is to get relevant information.

 Listening to live situation in which one takes no part. This type of situation is
usually connected with eavesdropping. The person listening to the conversation
is usually unaware of the context so that he or she cannot interfere into the
conversation.

 Listening to or watching plays, watching TV or listening to a radio for pleasure.
The aim of this activity is to entertain oneself.

 Listening to someone giving a speech. The listener is often interested in views
and attitudes of the speaker.

 Following the instructions. The listener’s objective is to accomplish the task
successfully. Since it is difficult to provide listening that contains natural speech
and is highly interesting I consider this list of purposes of individual listening as
a support for teachers when they are choosing the listening text for their
students.

4.Types of listening

Goh (2002) identifies five types of listening according to the purpose of
listening. These five types are:

 Discriminative Listening
 Comprehensive Listening
 Therapeutic Listening
 Critical Listening and
 Appreciative Listening.

4.1.Comprehensive Listening

Comprehensive listening involves understanding the message or messages that
are being communicated. Like discriminative listening, comprehensive listening is
fundamental to all listening sub-types.

In order to be able use comprehensive listening and therefore gain understanding
the listener first needs appropriate vocabulary and language skills. Using overly
complicated language or technical jargon, therefore, can be a barrier to comprehensive
listening. Comprehensive listening is further complicated by the fact that two different
people listening to the same thing may understand the message in two different
ways. This problem can be multiplied in a group setting, like a classroom or business
meeting where numerous different meanings can be derived from what has been said.

Comprehensive listening is complemented by sub-messages from non-verbal
communication, such as the tone of voice, gestures and other body language. These
non-verbal signals can greatly aid communication and comprehension but can also
confuse and potentially lead to misunderstanding. In many listening situations it is vital
to seek clarification and use skills such as reflection that aid comprehension.
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4.2.Critical listening

In evaluative listening, or critical listening, we make judgments about what the
other person is saying. We seek to assess the truth of what is being said. We also judge
what they say against our values, assessing them as good or bad, worthy or unworthy.

Evaluative listening is particularly pertinent when the other person is trying to
persuade us, perhaps to change our behavior and maybe even to change our beliefs.
Within this, we also discriminate between subtleties of language and comprehend the
inner meaning of what is said. Typically also we weigh up the pros and cons of an
argument, determining whether it makes sense logically as well as whether it is helpful
to us. Evaluative listening is also called critical, judgmental or interpretive listening.

4.3.Appreciative listening

In appreciative listening, we seek certain information which we will appreciate,
for example that which helps meet our needs and goals. We use appreciative listening
when we are listening to good music, poetry or maybe even the stirring words of a great
leader.

In addition to the previous types, there are many names for different types of
listening. For example, active listening ,biased listening, content listening, deep
listening, false listening, full listening, judgmental listening, whole-person listening
and sympathetic listening.

5.What makes Listening a challenge for learners

Listening skill is the most difficult to acquire of the four basic English language
skills; reading, writing, speaking and listening. It is also the one skill which requires a
great effort to be taught. There are different causes that may make listening difficult.
Firstly, the characteristics of the spoken language that may cause difficulty in listening.
The following are sources of difficulty that are pertinent to include “special
characteristics of spoken language” ( Brown , 2001: 238-241).

5.1.Over-clustering or under-clustering

In written language, we are conditioned to attend to the sentence as the basic
unit of organization. In spoken language, due to memory limitation and our tendency for
“chunking”, or clustering, we break down speech into smaller groups of words. To
comprehend the utterance, the listener needs to pick out manageable clusters of words
(phrases, word groups, or clauses). An attempt to retain overly long constituents (a
whole sentence or several sentences), or an attempt to attend to every word in an
utterance will both fail in comprehension.
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5.2.Distraction from redundancy

The speaker normally says a good deal more than is strictly necessary for
conveying the message. Redundancy includes such things as repetition, paraphrase,
polishing with utterances in parenthesis, self-correction, the use of “fillers” such as I
mean, well, err. A listener is unable to profit from such redundancy by becoming aware
that not every new sentence or phrase contains new information and that there is extra
time available for comprehending. Instead, they will feel interfered and distracted.

5.3.Illiteracy with colloquialisms.

In spoken discourse, utterances are not neatly divided into sentences; a
grammatical structure may change in mid-utterance; unfinished clauses are common.
Besides, colloquial vocabulary, idioms, slang, reduced forms, idiosyncratic
pronunciation, vague articulation, ungrammatical forms and shared cultural knowledge
are all obvious at some point in spoken discourse. They pose a barrier to learners,
especially those who have been confined to classroom learning environment.

5.4.Interference from performance variables

Spoken discourse (except speeches, lectures, etc.) is featured by hesitations,
false starts, pauses, and corrections. While native listeners are conditioned from very
young ages to “pick over” such performance variables, they can interfere with
comprehension in second language (learner) listeners.

5.5.Rate of delivery

Virtually every language learner initially thinks that native speakers speak too
fast. He often feels overloaded with incoming information. Actually, the number and
length of pauses used by a speaker is more crucial to comprehension than sheer speed.
A capable listener, nevertheless, needs to be able to comprehend language delivered at
varying rates of speed and, at times, delivered with few pauses.

5.6.Prosodic features

As a stress-timed language, English speech can be a terror for some learners as
mouthfuls of syllables come spilling out between stress points. Stress and rhythm are
very important for comprehension. Also, intonation patterns are very significant not just
for interpreting such straightforward elements as questions and statements and emphasis
but more subtle messages like sarcasm, endearment, insult, solicitation, praises, etc.
However, stress, rhythm, and intonation constitute no small hindrance to learners
(listeners).

5.7.Noise

In listening, for any number of reasons, there are bits of the discourse that are
unintelligible to the hearer, and therefore, as far as he or she is concerned, they are
meaningless “noise”. Since we usually comprehend somewhat less than 100 percent of
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what is said to us, we make up for the shortage by guessing the missing items or simply
ignoring them and gathering what we can from the rest. But with these
incomprehensible “noise bits”, the learners / listeners often feel they are failing and get
worried and stressed.

5.8.Single exposure

In authentic listening, the discourse will not be repeated word for word;
normally it is heard only once, though this may be compensated for by the redundancy
of the discourse, and by the possibility of requesting repetition or explanation. To
learner listeners, single exposure poses another difficulty: “I need to hear things more
than once in order to understand.” Finally, the above factors and others constitute an
impediment that influences listening process and obstructs comprehension among
language learners.

Secondly, there are different clusters of factors including; the  speaker, the
listener, the content and support.

The speaker

This includes the number of speakers and whether some of them speak at the
same time and how quickly they speak in addition to the accent they use.

The listener

This shows the listener's purpose in listening; Specific information? Pleasure?
Business? Extraction of critical data? Is the listener involved in the content or subject
matter? Is it something they want to, need to, or must know?

The content

This includes grammar, vocabulary,  information structure, background
knowledge assumed. Scott Thornbury says, "Count 100 words of a passage. If more
than 10 of the words are unknown, the text has less than a 90% vocabulary recognition
rate. It is, therefore, unreadable." The same holds true for a listening comprehension
passage.

Support

Support in this context refers to whether there are pictures, diagrams or other
visual aids to support the text.

6.Schemata theory

Schemata refers to the previous knowledge , experience , concepts , and beliefs
that come to the listeners when listening to any text as well as reading one. In Piaget's
theory, a schema is both the category of knowledge as well as the process of acquiring
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that knowledge. As experiences happen and new information is presented, new schemas
are developed and old schemas are changed or modified.

Ajideh, (2003:3)states that "Bartlettt defined schemata as an active organization
of post reactions of past experiences , which must always operate in any well adapted
organic response ". Additionally, Rumelhart,(1980:33-58) mentioned that the
knowledge of human beings is stored into units that are the schemata or cognitive
ability that helps to arrange the information in long term memory .It is necessary to
mention that schema helps good listeners to practice the prediction sub-skill. That leads
every teacher and parents to encourage and develop his or her students , sons and
daughters to listening schema by engaging them in listening to such different subjects
and to be aware of the world unlimited sea of information .According to the cognitive
comprehension theory. Schema means an abstract textual structure that the
comprehender uses to make sense of the given text. The comprehender makes use of
linguistic and situational clues and also the expectations s/he has about the new input to
evoke schemata. When a schema has been evoked, it will become a guiding structure in
comprehension. If the incoming information is matched with the schema, then the
listeners have succeeded in comprehending the text; if they are not compatible, either
the information or the schema, it will be discarded or modified. According to Bacon,
(1992)There are two main views of listening process; bottom-up and top-down listening
process.The principle of schema leads to two fundamental modes of information
processing: bottom-up processing and top-down processing. These two processing
intersect to develop an interactive processing. Thus, models for listening process fall
into three types.

1-Bottom-up processing (the first type of models) is activated by the new
incoming data. The features of the data pass into the system through the best fitting,
bottom level schemata. Schemata are hierarchically formed, from the most specific at
the bottom to the most general at the top. It acknowledges that listening is a process of
decoding the sounds, from the smallest meaningful units (phonemes) to complete texts.
Thus, phonemic units are decoded and connected together to construct words, word
series connected together to construct phrases, phrases are connected together to
construct utterances, and utterances are connected together to construct complete
meaningful text. That is to say, meaning is arrived at as the last step in the process. A
chain of incoming sounds trigger schemata hierarchically organized in a listener's mind;
the phonological knowledge, the morphological knowledge, lexical and syntactical
knowledge (syntactical knowledge aids to analyze the sentence structure).Thus, the
listener makes use of his knowledge of words, syntax, and grammar to work on form in
the bottom-up processing (Rubin, 1994: 210). This process is closely associated with
the listener's linguistic knowledge.

2-Top-down processing ( the second type)is explained as employing background
knowledge in comprehending the meaning of a message. In top-down processing, the
system makes general predictions based on. A higher level, general schemata, and then
searches the input for information to fit into these practically satisfied, higher order
schemata. In terms of listening, the listener actively constructs the original meaning of
the speaker employing new input as clues. In this construction process, the listener
employs prior knowledge of the context and situation within which the listening occurs
to understand what s/he hears. Context and situation involve such things as knowledge
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of the topic at hand, the speaker or speakers, and their correlation with the situation, as
well as with each other and previous events. Teachers must realize that if the incoming
information the listener hears is unfamiliar to him, it cannot evoke his schemata and the
learner can only depend heavily on his linguistic knowledge in Listening
comprehension . Besides, although the listener can trigger schema, he might not have
the suitable schema expected by the speaker. Thus, only relying on top-down processing
may result in the failure of comprehension.

3-The interactive processing (the third type) overcomes the disadvantages of
bottom up processing and top-down processing to augment the comprehension. In the
early1980s, it was the tendency that only top-down processing was acknowledged to
improve L2 (second language) listening comprehension. However, it is now more
generally accepted that both top-down and bottom-up listening processing should be
combined to enhance Listening comprehension.

Richard, (1987:1-2) mentions that two distinct complementary processes are
involved in listening comprehension, Firstly; top down processing that refers to the
usage of one's schemata of the situation or the topic that allows the listeners to predict
what will be said. This requests not to decode every word in the task but the active
words to understand the message. The second important process of listening
comprehension that is bottom. up process, the listener concentrates on the " bottom" the
sounds s/he hears to identify the meaning.

Millrood, (2001:99) states that listening to spoken language involves hearing the
sound, recognizing the words, understanding different accents, understanding intonation
, coping with 'noise', recognizing sentences, predicting the meaning ,understanding the
whole discourse.

Lingzhu, (2003:1) states that there are also two and complementary ways of
processing a text comprehension when listening . In top-down processing, learners use
their prior knowledge, schemata, to make predictions about the text. In bottom-up
processing, learners rely on their linguistic knowledge to recognize linguistic elements
,vowels, consonants, words, sentences to do the construction of meaning. Teachers
often think that the learners hear every sound, word or sentences before they understand
the general meaning of the passage. However, in practice, they often adopt a top-down
approach to predict the probable theme and then move to the bottom-up approach to
check their understanding. According to the schema theory, the process of
comprehension is guided by the idea that input is overlaid by the pre-existing
knowledge in an attempt to find a match. The readers must relate textual materials to
their background knowledge, so that the new input from a reading passage is mapped
against some prior schema. All aspects of the previously existing schema must be
compatible with the new input from the text. In English listening, the content schema
must be activated in order for the learners to access their prior knowledge.
Consequently it is the teachers' job to use some classroom activities to help them. First
of all, the teachers must assess the students' level of background knowledge on a
particular topic before the students listen to the text. If the students lack specific content
schema, the teachers should provide a remedial lesson on the topic to bring their level of
content schema up to the level where they can better comprehend the text. Or the
teachers revise the teaching materials so that they will not be too demanding for the
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students. Furthermore, the teachers can use the information gained at this time to make
specific lesson plans for the remainder of the listening lesson on that particular topic .

Byrnes, (1986: 15) points out that listening comprehension can be divided into a
set of distinct sub-skills. Two of these skills are considered by (Rivers, 1983B:222-225)
as the recognition of component parts of the language (words, verb groups, simple
phrases) and memory for these elements as soon as they have been recognized.
Recognizing linguistic elements, while fundamental to the process, is not enough for
understanding what is heard fully. Listeners must be able to hold these elements in STM
long enough to interpret the utterance to which they are attending.

7.Listening strategies

According to Oxford (1990), there are two general types of strategies:
1. Direct strategies       2. Indirect strategies

7.1. Direct Strategies

7.1.1.Compensation Strategies

If used successfully, compensation strategies can help the listeners overcome
knowledge limitations when they do not hear something clearly or they cannot catch all
the words. They can make use of some clues to help them guess the meaning of certain
words or pieces of information. Therefore, Oxford (1990) considers these strategies as
the tools for ‘guessing intelligently’ because listeners do not need to hear every word as
long as they can guess ‘systematically’ through using clues such as:

.Using Linguistic Clues

Listeners can use such clues like word order and word stress to facilitate their
understanding of what they hear. In order to do so, they need to have sufficient
grammatical knowledge of the target language that enables them to fill in the gaps when
they listen to messy pronunciation.

.Using Other Clues

Some of these clues are related to the type of vocabulary used that listeners need
to be familiar with in order to guess what is beyond the language. For example, they can
make a good guess about the social status of certain people from the way they are
addressed. Besides, the speaker’s tone of voice, which indicates his or her state of mind,
makes it possible for the listener to correctly interpret what is heard. Moreover,
knowing the topic that generally helps listeners to guess the meaning of unknown
words; they will be searching for a meaning that best fits within the topic frame. As
well, listeners can get some useful information from other clues like background noise,
from which they can guess something about the general situation and have an idea of
‘what’s going on. Furthermore, making connections with background knowledge that
includes knowledge of the culture, the topic and the world, proves to be of great help to
listeners. (Brown,1990: 154).
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According to the findings of a study by Bacon (1992), listeners tend to rely on
their knowledge of the world when trying to comprehend a difficult text, probably
because it is the main and the source of knowledge that is available to them, from which
they can draw some possible logical interpretations.

7.1.2. Cognitive Strategies

According to the results of the two research studies, Bacon (1992) cognitive
strategies prove to be the most common type of strategies used by language learners.
While Oxford gives a detailed description of all the strategies, Bacon categorizes them
under two main headings: top down and bottom-up strategies.
.
7.2. Indirect Strategies

7.2.1 Meta cognitive Strategies

These are strategies that help learners coordinate their own learning process.

. Identifying the purpose

As is the case in real-life situations, listeners need to set a purpose for listening
in order to set the right channels for their attention. Setting a purpose helps them be
better prepared before listening because they will probably have a kind of mental plan
to follow, which proves to be true for most of the listeners in Bacon’s research study.

. Self-monitoring

Listeners need to be self-conscious while listening to be able to monitor their
comprehension. In other words, they can monitor their understanding as they continue
listening as long as they can notice their errors or any inaccurate guesses and try to
improve on them. Although both successful and less successful listeners used
monitoring. Successful listeners have the advantage of being able to revise a hypothesis
or choose between alternative interpretations (Bacon, 1992: 327).

. Self-evaluation

After the listening process is completed, some listeners evaluate their overall
comprehension progress and assess how well they have done. Oxford (1990) points out
that ‘any self-evaluation must take into consideration the difficulty of the situation or
the language’ and that learners should try to be as specific as possible for an accurate
evaluation. This seems to relate to Bacon’s research study, which shows that successful
listeners tended to be more realistic in evaluating comprehension, while less successful
listeners sometimes exhibited a false level of confidence (Bacon,1992:330).

7.2.3. Social Strategies

Language learning is considered to be a social activity rather than an individual
one. In learning situations, there are always mixed ability groups within which learners



17

can develop some appropriate strategies for sharing ideas and asking for help.

7.2.4. Affective Strategies

Oxford (1990) argues that the affective side of the learner is one of the biggest
influences on language learning success or failure. Thus, learners need some kind of
strategies to help them control their emotions, attitudes and values. There are many
cases where learners have no problems dealing with technical aspects of the language,
but they may experience some personal feelings that may suppress their progress. For
example, students may perfectly understand a listening text, but they would not be able
to perform the listening task successfully if the text is culturally offensive.

To sum up, most of the strategies are not only to be used by language learners
to succeed in doing listening tasks inside the classroom, but they are as well strategies
that can be carried out of the classroom context to help them be better listeners of the
language they learn in real life situations. There is no such prescribed set of listening
strategies that language learners have to use in order to be better listeners. In other
words, strategies that work best for some learners may not work for others because the
type of strategies they use are influenced by factors such as their cognitive abilities,
their learning backgrounds and abilities.

8.Listening Comprehension

8.1.Comprehension

Comprehension is the ability to connect to and interpret both oral and written
language. It is the ability to recall facts, get the main idea, make an inference, draw a
conclusion, predict/extend, and evaluate. It is the ability to reason from language that is
heard and language that is read. (Bell, 1991:2). In the same concern, Curriculum
Associates (2006) concludes that students utilize comprehension, or thinking skills that
range from the literal to the abstract every day. This allows students to process
information well, which is vitally important because as students develop through each
grade, the demand to think at a deeper level and understand complex text increases.

8.2.Listening Comprehension

Listening comprehension is the receptive skill in the oral mode. When we speak
of listening what we really mean is listening and understanding what we hear. In our
first language, we have all the skills and background knowledge we need to understand
what we hear, so we probably aren't even aware of how complex a process it is. The
followings will briefly describe some of what is involved in learning to understand what
listeners hear in a second language.
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8.3.Attention and listening comprehension

The general purpose of listening is to comprehend a message (Chastain, 1979;
Lund, 1990). Since the listener must understand the message as it is presented, effective
listening requires the ability to organize and remember what is presented. Listening then
involves giving conscious attention to the sounds for the purpose of gaining meaning.
The message must be given adequate attention, or concentration, so that it can supersede
all other competing sound sand be comprehended (Barker, 1971; Cayer et al., 1971;
Cohen, 1990; Samuels, 1984; Wing, 1986). As Gass, (1990) points out, "nothing in the
target language is available for intake into a language learner's existing system unless it
is consciously noticed".

8.4.Different kinds of comprehension

Lund,(1990)categorizes comprehension into main-idea comprehension, detail
comprehension, and full comprehension. Main-idea comprehension involves actual
comprehension of the messages and depends primarily on recognition of vocabulary.
Detail comprehension involves getting specific information; it may be performed
independently of main-idea comprehension when listeners know in advance what
information they are listening for. Full comprehension, which is the goal of listening
instruction, involves understanding the whole message--the main ideas and the details.
Comprehension does not always require understanding every word or structure Ciccone,
(1995). However, language learners usually assume that successful comprehension
only occurs with total comprehension (Faerch& Kasper, 1986; Ur, 1984).This belief
causes some language learners to become frightened when they fail to understand every
single word they hear. According to Scarcella& Oxford(1992),students' anxiety about
not understanding everything can lead them to "discouragement, fatigue, and a general
sense of failure". Indeed, teachers should help their students understand that it is not
necessary to recognize and understand every word in order to function well in listening
comprehension.

8.5.Comprehension preceding production

Researchers Gilman&Moody, (1984);Krashen, (1981); Ringbom, (1992);
Rivers&Temperly,(1978);Wing,(1986)have ascertained that comprehension comes
before production in a child's language acquisition. Babies hear a large amount of
language around them for a long time before they speak. Krashen,(1981) suggests that
children learning a second language typically exhibit a "silent period". during which
acquired competence is built up via active listening .Empirical research conducted by
Asher, (1972), Gary,(1975), Postovsky, (1974), and Winitz& Reeds,(1973) also report
positive results of emphasizing listening and de emphasizing oral production in the
beginning phases of learning a second language. According to Gary,(1981), the benefits
of concentrating on listening are that learners do not feel so embarrassed if they do not
have to speak, and that the memory load is less if students listen without speaking.
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8.6.The process of listening comprehension

Millrood, (2001:100) emphasizes that listening is a respective communication
process and has a specific product . He mentions that the ultimate purpose of listening
comprehension is to get "the identical structures "of the message which gives the whole
idea , the identical structures can be defined as the mental representation of the message
a listener gets from hearing . The previous coherent process can take several forms on
the paper, such as , story map , flow diagrams and tree diagrams .The nature of listening
comprehension means that the learner should be encouraged to concentrate on an active
process of listening for meanings, using not only the linguistic cues but his nonlinguistic
knowledge ( Fang, 2008:18-25).

There are several controversies on the nature of listening comprehension.
According to Anderson &Lynch, (1988: 11-15 ), there are two influential views:
traditional view and alternative view. Traditional view regard the listener as a tape
recorder and the listener took in and stored aural messages in much the same way as a
tape-recorder. Anderson and Lynch criticized this view as inappropriate and inadequate.
This notion is not tenable. The alternative view considers the listener as an active model
builder. This kind of listener could combine the new information with his previous
knowledge and experience to reach full comprehension of what has been heard. It
emphasizes the active interpretation and integration of incoming information with prior
knowledge and experience ( schemata).Many scholars support this view.
(O.Malley&Chamot, 1985,55) made a conclusion by doing a research on listening
comprehension and stated that Listening comprehension is an active and conscious
process in which the listener constructs meaning by using cues from contextual
information and existing knowledge, while relying upon multiple strategic resources to
fulfill the task requirement.

Comprehension has two common senses. In its narrow sense it denotes the
mental processes by which listeners take in the sounds uttered by a speaker and use
them to construct an interpretation of what they think the speaker intended to convey.
On the other hand ,comprehension in its broader sense for listeners normally puts the
interpretations they have built to work.

Schmitt, (2002: 194) describes the unique features of listening as follows: Its
usually ephemeral, one-shot nature. The presence of a rich language (stress, intonation,
rhythm, loudness and more), which is absent from the written language. The presence of
characteristics of natural fast speech, such as assimilation, makes it markedly different
from written language. The frequent need to process and respond almost immediately.
Beside the controversies over the definition of listening comprehension, there also exist
the concerns about the process and sub-skills of listening comprehension .To extract
meaning from a listening text, students need to follow four basic steps: firstly , to figure
out the purpose for listening and to activate their background knowledge to predict what
the text will be about. Secondly, to ignore the irrelevant parts of listening to the context
and the purpose . Next , to select the suitable strategy ,either top-down or bottom up
strategy that is appropriate to the listening task. Finally , to check comprehension while
and when listening is over that helps the students to detect inconsistencies and
comprehension failures (Keatley&Kennedy,2004: 1-3).
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Doff, (1995: 199) claimsthat in real life there are two ways of listening ;casual
and focused listening . Firstly , the casual one when listening with no particular purpose
in mind and without concentration , for example , listening to the radio while doing
housework , as a result , one may not remember what s/he hears. Focused listening is
when one listens on a purpose , for example , listen to the news, s/he can remember
whatever s/he listened.

Listening comprehension process is regarded theoretically as an active process
in which individuals concentrate on selected aspects of aural input, form meaning from
passages, and associate what they hear with existing knowledge. Schemata are the
guiding structures in the comprehension process. The schema is described by
(Rumelhart, 1980: 34) as a data structure for representing the generic concepts stored in
memory. It can be used to represent the students' knowledge about all concepts, objects,
situations and events. Complex and simultaneous processing of background knowledge
information (schema), contextual information and linguistic information make
comprehension and interpretation become easy. When the content of the material is
Listening comprehension in English Foreign Language teaching familiar to the listener,
s/he will employ her or his background knowledge at the same time to make predictions
which will be proved by the new input. As opposed with this, if the listener is
unfamiliar with the content of the listening text and inefficient in language proficiency,
s/he can only depend on his linguistic knowledge, especially the lexical and syntactical
knowledge to make sense of the information.

In listening, this covers chunking phonemes from the continuous speech stream
(Anderson, 1995: 37). During this stage, an individual pays close attention to input and
the sounds are stored in echoic memory. While the input is still in echoic memory, some
initial analysis of the language code may start, and encoding processes may transform
some of the input into meaningful representations . It seems probable that the same
factors in perceptual processing that attend to auditory material excluding other
competing stimuli in the environment also attend selectively to certain key words or
phrases that are important in the context, attend to pauses and acoustic emphases that
may offer clues to segmentation and to meaning, or attend to contextual elements that
may fit with or support the interpretation of meaning such as the listener's goals,
expectations about the speaker's purpose, and the type of speech interaction contained
(for example, a conversation or a lecture).Therefore, through parsing, a meaning-based
representation of the original sequence of words can be stored in short-term memory;
this representation is an abstraction of the original word sequences but can be employed
to reproduce the original sequences or at least their planned meaning.

Coakley& Wolvin, (1988:12-16 ) suggest that listening comprehension in a L2 (second
language) is the process of receiving, focusing attention on, and assigning meaning to
aural stimuli. It includes a listener, who brings prior knowledge of the topic, linguistic
knowledge and cognitive processes to the listening task, the aural text, and the Listening
comprehension in English foreign language teaching as an interaction between both of
them . Regarding listening comprehension, Fischer and Farris, (1995:14-16) define it as
a process by which students actively form a mental representation of an aural text
according to prior knowledge of the topic and information found within.
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8.7.Listening comprehension sub- skills

According to Peterson, (1991), and Brown, (2001)Listening skills are often divided into

two groups:

A. Bottom up listening skills

B. Top down listening skills

Bottom up Processing refers to the decoding process, the direct decoding of
language into meaningful units, from sound waves through the air, in through our ears
and into our brain where meaning is decoded. To do this, students need to know the
code. How the sounds work and how they string together and how the codes can change
in different ways when they're strung together. And most students have never been
taught how English changes when it's strung together in sentences.

Top-down Processing refers to how we use our world knowledge to attribute
meaning to language input; how our knowledge of social convention helps us
understand meaning.

The bottom up skills :Bottom up skills are skills which help in decoding.
Bottom-up refers to that part of the aural comprehension process in which the
understanding of the "heard" language is worked out proceeding from sounds to words
to grammatical relationships in lexical meanings" (Morley, 2001)

8.7.1.A List of Bottom Up Skills

This list has been compiled from a number of sources: Peterson, (1991), and
Brown, (2001). They are listed in an irregular order of conceptual difficulty:
 Discriminating between intonation contours in sentences
 Discriminating between phonemes
 Listening for word endings
 Recognizing syllable patterns
 Being aware of sentence fillers in informal speech
 Recognizing words, discriminate between word boundaries
 Picking out details
 Differentiating between content and function words by stress pattern
 Finding the stressed syllable
 Recognizing words with weak or central vowels
 Recognizing when syllables or words are dropped
 Recognizing words when they are linked together in streams of speech
 Using features of stress, intonation and prominence to help identify important

information.

8.7.2.A List of Top down Skills

 Discriminating between emotions
 Getting the gist
 Recognizing the topic
 Using discourse structure to enhance listening strategies
 Identifying the speaker
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 Evaluating themes
 Finding the main idea
 Finding supporting details
 Making inferences
 Understanding organizing principles of extended speech

8.8.Components of listening comprehension

Lund, (1991) states that an interesting paradox connects second language
listening and reading : listening has enjoyed a theoretically eminent, if not preeminent,
place in virtually all approaches to language teaching since audioligualism, but research
efforts have been devoted largely to reading.

A unique characteristic of listening comprehension is that it exists in time
rather than in space-it is ephemeral in nature.( Lund, 1991.201), so we have to be aware
that  listening comprehension requires substantially different skills from those required
for reading comprehension.

9.listening problems

The evidence that shows why listening is difficult comes mainly from four
sources: the message to be listened to, the speaker, the listener, and the physical setting.

9.1.The Message Content

Many learners find it more difficult to listen to a taped message than to read the
same message on a piece of paper, since the listening passage comes into the ear in the
twinkling of an eye, whereas reading material can be read as long as the reader likes.
The listening material may deal with almost any area of life. It might include street
gossip, proverbs, new products, and situations unfamiliar to the student. Also, in a
spontaneous conversation speakers frequently change topics.  The content is usually not
well organized. In many cases listeners cannot predict what speakers are going to say,
whether it is a news report on the radio, an interviewer’s questions, an everyday
conversation, etc. Messages on the radio or recorded on tape cannot be listened to at a
slower speed. Even in conversation it is impossible to ask the speaker to repeat
something as many times as the interlocutor might like.

9.2.Linguistic Features

Liaison (the linking of words in speech when the second word begins with a
vowel, e.g., an orange) and elision (leaving out a sound or sounds, e.g., suppose may be
pronounced /sp@uz/ in rapid speech) are common phenomena that make it difficult for
students to distinguish or recognize individual words in the stream of speech. They are
used to seeing words written as discrete entities in their textbooks.  If listening materials
are made up of everyday conversation, they may contain a lot of colloquial words and
expressions, such as stuff for material, guy for man, etc., as well as slang. Students who
have been exposed mainly to formal or bookish English may not be familiar with these
expressions. In spontaneous conversations people sometimes use ungrammatical
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sentences because of nervousness or hesitation. They may omit elements of sentences or
add something redundant. This may make it difficult for the listener to understand the
meaning.

9.3.The Speaker

Ur, (1984:7) points out that “in ordinary conversation or even in much
extempore speech-making or lecturing we actually say a good deal more than would
appear to be necessary in order to convey our message. Redundant utterances may take
the form of repetitions, false starts, re-phrasings, self-corrections, elaborations,
tautologies, and apparently meaningless additions such as I mean or you know.” This
redundancy is a natural feature of speech and may be either a help or a hindrance,
depending on the students’ level. It may make it more difficult for beginners to
understand what the speaker is saying; on the other hand, it may give advanced students
more time to “tune in” to the speaker’s voice and speech style. Learners tend to be used
to their teacher’s accent or to the standard variety of British or American English. They
find it hard to understand speakers with other accents. Spoken prose, as in news
broadcasting and reading aloud written texts, is characterized by an even pace, volume,
pitch, and intonation. Natural dialogues, on the other hand, are full of hesitations,
pauses, and uneven intonation. Students used to the former kinds of listening material
may sometimes find the latter difficult to understand.

9.4.The Listener

Foreign-language students are not familiar enough with clichés and collocations
in English to predict a missing word or phrase. They cannot, for example, be expected
to know that rosy often collocates with cheeks nor to predict the last word will be
something like rage when they hear the phrase he was in a towering. This is a major
problem for students. Lack of sociocultural, factual, and contextual knowledge of the
target language can present an obstacle to comprehension because language is used to
express its culture (Anderson and Lynch, 1988). Foreign-language learners usually
devote more time to reading than to listening, and so lack exposure to different kinds of
listening materials. Even college students majoring in English have no more than four
hours’ regular training per week. Both psychological and physical factors may have a
negative effect on perception and interpretation of listening material. It is tiring for
students to concentrate on interpreting unfamiliar sounds, words, and sentences for long
periods.

9.5.Physical Setting

Noise, including both background noises on the recording and environmental
noises, can take the listener’s mind off the content of the listening passage. Listening
material on tape or radio lacks visual and aural environmental clues. Not seeing the
speaker’s body language and facial expressions makes it more difficult for the listener
to understand the speaker’s meaning. Unclear sounds resulting from poor-quality
equipment can interfere with the listener’s comprehension.
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10.What can teachers do to help students master the

difficulties?

Not all the problems described above can be overcome. Certain features of the
message and the speaker, for instance, are inevitable. But this does not mean that the
teacher can do nothing about them. S/he can at least provide the students with suitable
listening materials, background and linguistic knowledge, enabling skills, pleasant
classroom conditions, and useful exercises to help them discover effective listening
strategies. Here are a few helpful ideas:

10.1.The Message

1. Grade listening materials according to the students’ level, and provide authentic
materials rather than idealized, filtered samples. It is true that natural speech is hard to
grade and it is difficult for students to identify the different voices and cope with
frequent overlaps. Nevertheless, the materials should progress step by step from semi-
authenticity that displays most of the linguistic features of natural speech to total
authenticity, because the final aim is to understand natural speech in real life.

2. Design task-oriented exercises to engage the students’ interest and help them learn
listening skills subconsciously. As Ur (1984:25) has said, “Listening exercises are most
effective if they are constructed round a task. That is to say, the students are required to
do something in response to what they hear that will demonstrate their understanding.”
She has suggested some such tasks: expressing agreement or disagreement, taking
notes, marking a picture or diagram according to instructions, and answering questions.
Compared with traditional multiple-choice questions, task- based exercises have an
obvious advantage: they not only test the students’ listening comprehension but also
encourage them to use different kinds of listening skills and strategies to reach their
destination in an active way.

3. Provide students with different kinds of input, such as lectures, radio news, films, TV
plays, announcements, everyday conversation, interviews, storytelling, English songs,
and so on. Brown and Yule (1983) categorize spoken texts into three broad types: static,
dynamic, and abstract. Texts that describe objects or give instructions are static texts;
those that tell a story or recount an incident are dynamic texts; those that focus on
someone’s ideas and beliefs rather than on concrete objects are abstract texts. Brown
and Yule suggest that the three types of input should be provided according to the
difficulties they present and the students’ level. They draw a figure, in which difficulty
increases from left to right, and, within any one type of input, complexity increases
from top to bottom.

4. Try to find visual aids or draw pictures and diagrams associated with the listening
topics to help students guess or imagine actively.
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10.2.The Speaker

1. Give practice in liaisons and elisions in order to help students get used to the acoustic
forms of rapid natural speech. It is useful to find rapidly uttered colloquial collocations
and ask students to imitate native speakers’ pronunciation.
2. Make students aware of different native-speaker accents. Of course, strong regional
accents are not suitable for training in listening, but in spontaneous conversation native
speakers do have certain accents. Moreover, the American accent is quite different from
the British and Australian. Therefore, it is necessary to let students deal with different
accents, especially in extensive listening.

3. Select short, simple listening texts with little redundancy for lower-level students and
complicated authentic materials with more redundancy for advanced learners. It has
been reported that elementary-level students are not capable of interpreting extra
information in the redundant messages, whereas advanced listeners may benefit from
messages being expanded, paraphrased, etc. (Chaudron, 1983).

10.3.The Listener

1. Provide background knowledge and linguistic knowledge, such as complex sentence
structures and colloquial words and expressions, as needed.
2. Give, and try to get, as much feedback as possible. Throughout the course the teacher
should bridge the gap between input and students’ response and between the teacher’s
feedback and students’ reaction in order to keep activities purposeful. It is important for
the listening-class teacher to give students immediate feedback on their performance.
This not only promotes error correction but also provides encouragement. It can help
students develop confidence in their ability to deal with listening problems. Student
feedback can help the teacher judge where the class is going and how it should be
guided.
3. Help students develop the skills of listening with anticipation, listening for specific
information, listening for gist, interpretation and inference, listening for intended
meaning, listening for attitude, etc.

11.A typology of activities for a listening lesson

The researcher suggests a variety of exercises, tasks, and activities appropriate to
different stages of a listening lesson (pre-listening, while-listening, and post-listening).
Good classroom activities can themselves be effective solutions to listening problems.
The list covers a wide range of listening activities from simple to more complex. Some
teachers, accustomed to following exactly the exercises and tasks provided in the
textbook without thinking about whether they are suitable for their students or not,
might look on these activities as extra work and a burden. I would like to point out that
it is a pleasure and a positive experience to try various exercises, tasks, and classroom
activities, for successful lessons depend on the teacher’s knowing and using a variety of
teaching methods. Teachers should have at their fingertips a set of exercises, tasks, and
activities that they can use with their classes whenever they may be needed.(
appendices)
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Conclusion

Some teachers think that listening is the easiest skill to teach, whereas most
students think it is the most difficult to improve. This contradiction tells us that there are
some things about teaching listening that need to be explored. Perhaps those who say it
is “the easiest to teach” mean that it does not require much painstaking lesson
preparation and all they need to do is play the tapes and test the students’
comprehension. But is there nothing more to teaching listening than testing? We must
find out all we can about how listening can be improved and what activities are useful
to this end and then use this knowledge and these activities in our own classrooms.

11.Why our students have problems with listening
comprehension at UNRWA Schools

No doubt that learning listening skill is one of the most difficult problems our students
face at schools and that could be due to the following reasons:

11.1.They are trying to understand every word

Despite the fact that we can cope with missing whole chunks of speech having a
conversation on a noisy street in our own language, many students don't seem to be able
to transfer that skill easily to a second language. One method of tackling this is to show
them how to identify the important words that they need to listen out for. In English this
is shown in an easy-to-spot way by which words in the sentence are stressed (spoken
louder and longer). Another is to give students one very easy task that teachers know
their students can do even if they don't get 90% of what is being said to build up their
confidence, such as identifying the name of a famous person or spotting something that
is mentioned many times.

11.2.They get left behind trying to work out what a previous word meant

This often happens when students hear a word they half remember and find they have
completely lost the thread of what was being said by the time they remember what it
means, but can also happen with words they are trying to work out that sound similar to
something in their language, words they are trying to work out from the context or
words they have heard many times before and are trying to guess the meaning of once
and for all. In individual listenings they can cut down on this problem with vocabulary
pre-teach and by getting students to talk about the same topic first to bring the relevant
vocabulary for that topic area nearer the front of their brain. Teachers could also use a
listening that is in shorter segments or use the pause button to give their brains a chance
to catch up, but teaching them the skill of coping with the multiple demands of listening
and working out what words mean is not so easy. One training method is to use a
listening or two to get them to concentrate just on guessing words from context.
Another is to load up the tasks even more by adding a logic puzzle or listening and
writing task, so that just listening and trying to remember words seems like an easier
option. Finally, teachers should spend a lot of time revising vocabulary and doing skills
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work where they come into contact with it and use it, and show students how to do the
same in their own time, so that the amount of half remembered vocab is much less.

11.3.They just don't know the most important words

Doing vocabulary pre-teaching before each listening as a short term solution and
working on the skill of guessing vocabulary from context can help, but it is important to
make sure that teachers practice this with words that can actually be guessed from
context (a weakness of many textbooks) and that they work on that with reading texts
for a while to build up to the much more difficult skill of guessing vocabulary and
listening at the same time. The other solution is simply to build up their vocabulary and
to teach them how they can do the same in their own time with vocabulary lists, graded
readers, monolingual dictionary use etc.

11.4.They don't recognise the words that they know

If teachers have a well-graded textbook for their class, this is probably a more common
problem than not knowing the vocabulary at all. Apart from just being too busy thinking
about other things and missing a word, common reasons why students might not
recognise a word include not distinguishing between different sounds in English (e.g. /l/
and /r/ in "led" and "red"), or conversely trying to listen for differences that do not exist,
e.g. not knowing words like "there", "their" and "they're" are homophones. Other
reasons are problems with word stress, sentence stress, and sound changes when words
are spoken together in natural speech such as weak forms. What all this boils down to is
that sometimes pronunciation work is the most important part of listening
comprehension skills building.

11. 5.They lack listening stamina/ they get tired

Teachers can make the first time students listen to a longer text successfully by doing it
in a part of the lesson and not by overloading their brains with new language
beforehand, and by giving them a break or easy activity before they start. Teachers can
build up their stamina by also making the speaking tasks longer and longer during the
term, and they can practice the same thing outside class by watching an English movie
with subtitles and taking the subtitles off for longer and longer periods each time.

11.6. They are distracted by background noise

Being able to cope with background noise is another skill that does not easily transfer
from L1 and builds up along with students' listening and general language skills. As
well as making sure the tape doesn't have lots of hiss or worse (e.g. by recording tape to
tape at normal speed not double speed, by using the original and choosing a recording
with no street noise. Teachers need to cut down on noise inside and outside the
classroom. Teachers should plan listening for when they know it will be quiet outside,
when the class next door is also doing a listening. Teachers cut down on noise inside the
classroom by doing the first task with books closed and pens down. Boost their
confidence by letting them do the same listening on headphones and showing them how
much easier it is. Finally, when students start to get used to it, give them an additional
challenge by using a recording with background noise such as a cocktail party
conversation.
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11.7. They can't cope with not having images

Young people can't cope without multimedia. Although having students who are not
used to listening to the radio in their own language can't help, most students find not
having body language and other cues to help a particular difficulty in a foreign
language. Teachers can Set the scene with some photos of the people speaking can help,
especially tasks where they put the pictures in order as they listen, and using video
instead makes a nice change and is a good way of making skills such as guessing
vocabulary from context easier and more natural.

In real life listening is not only about hearing some information but also about
seeing the other people e.g. their gestures and body language. But in classroom
environment teachers usually use audio not video recordings and this can cause
problems to some learners since they must focus only on what they hear, which can be
restricting for them. This means that teachers must spend time on a good presentation
about the background so that the context is presented to the students (Hedge, 2000).

11.8.They can't tell the difference between the different voices

This was the problem that takes students longest to tackle, but voices that are clearly
distinct to a native speaker can be completely confusing for a non-native speaker.
teachers can avoid these problems by using texts with one woman and one man, or can
practice students with tasks where the students only have to count how many times the
speaker changes.

12.Listening comprehension problems

A great number of students believe that listening is the most difficult skill and
they start to panic when they hear the word listening or see a CD player. But on the
other hand, students who learn from what they hear, usually achieve better results at
listening. Underwood argues that students whose mother tongue contains similar or
same intonation and stress patterns have fewer problems in comparison with students
whose mother tongue is based on different rhythms.

According to Anderson and Lynch the first thing that learners have to develop is
an ability that will enable them to identify the topic of the conversation and help them to
find a relevant reaction. Secondly, learners should also develop an ability to predict the
development of the topic as this ability will help them to prepare a suitable response in
advance. Thirdly, they ought to recognize and also indicate when they do not
understand enough to make a relevant response. Learners have to learn how to cope
with problems of the topic clarification by using expressions such as “excuse me?,
pardon? or Sorry, I do not understand?” or simply by repeating the speaker’s words
to show that they are having problems. As students encounter a lot of problems during
listening, the researcher provides a list of the most common ones.
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12.1.Problems caused by pronunciation

One of the most common problems encountered by students is the way English
words are pronounced but unfortunately this aspect of English cannot be overlooked as
pronunciation of English can cause students problems in recognition, and therefore in
comprehension (Rixon, 1986: 38).
Firstly, students can find it difficult to comprehend with the fact that there are different
ways how to pronounce the same sound. For example there are two ways how to
pronounce sound /t/. In so called BBC English one of the ways engages aspiration, a
hissing sound, this happens if the /t/ is placed at the beginning of the syllables. Students
who have no experience with aspiration in their mother tongue can hear /st/.

Secondly, learners can encounter a difference between sound and spelling. As
there is a difference between the spoken and written form of words in English students
can fail to identify the pronounced form of words they know in written form.

Thirdly, learners must be aware of the fact that words are not pronounced in
isolation. The way they are used is called connected speech and this aspect of English
can cause students problems to recognize individual words. In natural speech listeners
can encounter three main types of a change in sound involving weak form of vowels.
This means that words that are in unstressed positions have different pronunciation in
comparison with stressed vowels e.g. when to is said in isolation it is pronounced
as/tu:/but on the other hand in connected speech the pronunciation changes into
/tə/.Another factor of connected speech is called elision. This means a loss of sounds
appearing in natural speech e.g. the word probably is pronounced /probli/. The third
factor of connected speech is called assimilation. Assimilation means that a
pronunciation of a letter can be influenced by the letter before or after it so that it
changes its sound e.g. ten bikes can be pronounced /tem baiks/.

Finally, students can deal with the rhythm of English. English belongs among
stressed timed languages this means that stressed syllables occur in regular rhythms also
in case when there are a different number of syllables between the stresses. This fact
can cause that listeners can fail to hear unstressed syllables.

12.2.Problems caused by the lack of control of a speaker’s speech speed
Many students feel that one of the greatest difficulties they have to deal with

during listening exercises in comparison with reading exercises is the lack of possibility
how to control the speed of speakers’ speech. Students believe that during the listening
they can miss important information and in contrast to reading they cannot re-listen to
it. Some students can be busy with the meaning of certain words from the first part that
they miss important information from the second part or they can stop listening as they
are not able to select the correct information so quickly.

12.3.Problems caused by the inability to get things repeated

Another problem connected with listening is the fact that listeners cannot always
make the speaker repeat what they have just said. If the recordings are under the
students’ control they can be played over and over again but this is not possible in
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everyday classroom environment where the teacher decides whether they will listen to
the recording again or not.

12.4.Problems caused by the failure to concentrate

There are many factors influencing learners concentration e.g. selection of a
good topic is very important as it is easier for students to concentrate if the topic is
appealing for them. The length of the listening exercise plays an important role as well.
According to Ur if the exercise is too long it would be more suitable to break it up into
shorter parts by pausing or a change of the speakers. Listeners can also lose their
concentration if the recording is in a poor quality or they are disturbed by outside
noises.

12.5.Problems caused by the students’ learning habits

Underwood, (1989) claims that teachers think that their students must
understand everything in their lessons so that is why they pronounce words carefully
and repeat everything over and over again. But because of this approach students can
become worried if they do not understand every word or phrase and only when learners
accept the fact that they do not or probably cannot understand everything they are
prepared to work with partial understanding.

13.Tasks for Listening Comprehension

Generally, there are three categories of tasks that should be included when
working with listening materials; they are pre-listening activities, while listening
activities, and post-listening activities (Rogers & Medley, 1988). Pre-listening activities
or activities that precede the listening passage should prepare the students for the
comprehension task by activating the students' vocabulary and background knowledge
or by providing the students with the information needed to comprehend the content of
the listening text(Dunkel, 1986; Rogers & Medley, 1988; Vandergrift, 1997). Listening
activities should help the students develop the skill of extracting meaning from the
speech stream. Post listening activities or activities that follow the listening passage, on
the other hand, consist of extensions and developments of the listening task
(Underwood, 1989); they may emphasize cultural themes and socio-linguistic aspects
related to the materials.

As a general rule, the students should be "required to do something in response
to what they hear that will demonstrate their understanding" (Dunkel, 1986, p. 104; Ur,
1984, p. 25). Examples of tasks are answering questions appropriate to the learners'
comprehension ability, taking notes, taking dictation, expressing agreement or
disagreement. However, Dunkel, (1986) and Wing, (1986) suggested that listening
activities should require the students to demonstrate listening skills. Consequently,
listening exercises should be dependent upon students' skills in listening, rather than
skills in reading, writing, or speaking.

There are different types of tasks that the students can perform without speaking,
reading, or writing. One is a transferring exercise that involves "receiving information
in one form and transferring the information or parts of it into another form"
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(Richards,1983, p. 235), such as drawing a picture or a diagram corresponding to the
information given (Dirven& Oakeshott-Taylor, 1985; Dunkel, 1986; Lund, 1990;
Paulston&Bruder,1976; Richards, 1983; Ur, 1984). Another kind of listening task is a
matching exercise that involves selecting a response from alternatives, such as pictures
and objects, that corresponds with what was heard (Lund, 1990; Richards, 1983).
Samples of this type of exercise are choosing a picture to match a situation, and placing
pictures in a sequence which matches a story or set of events (Richards, 1983). The
other type of listening task involves physical movement (Dunkel, 1986; Lund, 1990; Ur,
1984); that is, the students have to respond physically to oral directions.

The purpose of listening activities should be to teach, rather than to test (Joiner,
Adkins, &Eykyn, 1989; Paulston&Bruder, 1976;Rivers &Temperly, 1978). The
emphasis should be more on functional listening toward the development of listening
process, and less on memory and recall of details heard(Morley, 1990). Cook (1996)
points out that students are not being tested on what they actually understood, but on
what they can remember, if they have to remember the content for "any period longer
than a handful of seconds" (p. 81). The teacher can assist the students in checking their
comprehension of the aural input by providing feedback on the students' performance of
the tasks (Dunkel, 1986; Paulston& Bruder, 1976).Paulston and Bruder (1976.p 129)
further state, "immediate feedback on performance helps keep interest and motivation at
high levels".

14.Negligence of Listening Skill in Language Instruction

An awareness of the importance of listening comprehension in second-language
instruction emerged during the late 1960s (Morley, 1990). Later on, the importance of
teaching listening comprehension in the language classroom became a central concern
of second-language teachers and scholars; the attention has resulted in an increased
number of listening activities in student textbooks (Rubin, 1994). Nevertheless,
listening comprehension still receives little time and attention in most second-language
programs. A number of students in the survey conducted by Ferris (1998) pointed out
that their ESL classes focused primarily on reading and writing skills. Listening has
received little attention in language arts curriculum due to the assumption and the belief
that skills in listening develop automatically (Dirven&Oakeshott-Taylor, 1985; Pearson
& Fielding, 1982; Spearritt, 1962; Wolvin&Coakley,1979). However, the skill of
listening with comprehension is an essential part of communication and a basis for
second-language learning (Robinett, 1978). According to Shrum and Glisan (1999
p.133), "listening is used as the vehicle for language acquisition and serves as a
springboard for integrating other skills and content".

Listening is so important that Pearson and Fielding (1982) suggest, "we ought to grant
it its rightful place as we plan, implement, and teach the total language arts curriculum"
(p. 626). The importance of listening then should not be underestimated; neither should
it be treated trivially in second-language instruction (Morley, 1991).Scholars such as
Asher, Kusudo, and de la Torre (1983), Krashen and Terrell(1983), Omaggio Hadley
(1993), Postovsky (1975), and Winitz (1981) have advocated a listening comprehension
approach to language instruction. Their work reflects an interest in emphasizing
listening comprehension and giving it a significant role in language teaching. Some
researchers and second language methodologists further propose that an emphasis upon
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listening instruction greatly enhances the language learning potentials of ESL students
in particular (Dunkel, 1986; Krashen& Terrell, 1983; Nagle & Sanders,1986; Winitz,
1981).

This section has presented the reason why listening has been a neglected skill in
spite of its importance in language instruction. It is assumed that listening
comprehension occurs on its own and that growth in listening skills is natural.

15.Nature of Language Classroom Speech

15.1.Teacher talk

Typically, classroom activities do not provide students with natural language or
'real' language. Language teachers tend to adjust their level of speech, whether
consciously or not, to their students' comprehension (Herron &Seay, 1991;Secules et al.,
1992). This particular way of talking is called "teacher talk" (Robinett,1978, p. 182), the
kind of language in which "teachers try to simplify structures and vocabulary, to
pronounce the language very clearly, and in various ways to facilitate comprehension
artificially" (p. 214). According to Krashen (1980), teacher talk is characterized by
slower production, reduced syntactic complexity and utterance length, limited lexicon,
and more well-formed sentences. Teacher talk, as described by Richard-Amato (1996),
may include exaggeration of pronunciation and facial expression, decreasing speech rate
and increasing volume, frequent use of pause and dramatization, sentence expansion,
rephrasing, and simplification. Krashen (1980) reports that the use of teacher talk is
advantageous especially for beginning and intermediate students.

15.2.Foreigner talk

The term "foreigner talk" was proposed by Ferguson (1975), who defines it as a
simplified speech used when addressing a nonnative speaker who lacked full
understanding of the target language. Long (1985) found that nonnative speakers could
comprehend a foreigner-talk version of a lecture better than an unmodified version.
Foreigner talk is the kind of language used by native speakers on interactions involving
native speakers and nonnative speakers (Firth & Wagner, 1997; Varonis& Gass, 1985).

There are similarities between foreigner talk and motherese, the speech
addressed to young children in their first language (Gass&Selinker, 1994; Richard-
Amato, 1996).The characteristic features of foreigner talk are slower speech rate, use of
high frequently used words, shorter and simpler sentences, lack of idioms, less use of
contractions, and greater pronunciation articulation (Faerch& Kasper, 1986; Firth &
Wagner, 1997).Foreign-talk version also includes rephrasing and restatements.

15.3.Rates of speech.

Speed of speech is one of the key factors affecting listening comprehension in second-
language learners (Carrier, 1999; Derwing& Munro, 1997;Tauroza& Allison, 1990;
Zhao, 1997). When nonnative listeners experience difficulties in understanding a
message, they usually complain that the language is spoken too fast(White, 1987).
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Flaherty (1979) and Kelch (1985) points out slowing down the flow of speech is one of
the characteristics that facilitate comprehension for nonnative speakers.
On the other hand, Blau (1990) and Griffiths (1990) claim that reducing the rate of
speech does not significantly aid comprehension except for low-proficiency learners.
Nevertheless, Blau (1990) suggests that these findings are difficult to compare and draw
conclusions since the researchers used different rates as the norm. Instead of slowing
down the rates of speech, Lee and Van Patten (1995) recommend breaking discourse
down into phrases, delivering them as chunks of speech, and maintaining natural
intonations and pauses in the attempt to aid listening comprehension.

15.4.Listening in real-life situations

Since language classroom speech does not reflect the language of the real world,
students usually have trouble understanding people outside of the classroom (Paulston&
Bruder, 1976; Porter & Roberts, 1981; Rings, 1986;Robinett, 1978). If the goal of an
ESL program is "to prepare our students to cope with English outside the classroom"
(Hafernik& Surguine, 1979, p. 341), it is suggested that teachers try to avoid speech
modification and/or simplification and to provide students with the kind of language
that they are likely to encounter in real-life situations (Bacon,1989; Robinett, 1978; Ur,
1984). In addition, it has been recommended that teachers use listening materials that
consist of samples of natural language from different sources so that students have
experience with varieties of topics, situations, and speakers (Nagle &Sanders, 1986;
Paulston& Bruder, 1976). To determine what needs to be done to prepare students for
real-world situations, Joiner, Adkins, and Eykyn (1989) suggest that teachers examine
current practices and materials used in language classes so that teachers can determine
what students listen to, how much they listen, and how they listen. It can be concluded
that to better prepare students and enable them to react accurately to the spoken
language outside the classroom, it is necessary that teachers provide their students with
ample opportunities to listen to samples of natural or real language in the classroom.

16.Cultural Background and Second-Language
Comprehension

When learners are confronted with a topic regarding another culture about which
they have no anchoring ideas, the potential for miscomprehension is heightened
(Chiang& Dunkel, 1992; Johnstone, 1995; Schmidt-Rinehart, 1994). One of the most
obvious reasons why a particular content schema may fail to exist for the learner is that
the schema is culturally specific and is not part of a particular learner's cultural
background(Carrell& Eisterhold, 1983; Klein, 1995). Nonnative speakers' scripts may
differ in degree and content from target-language scripts. This poses additional
problems for the nonnative speakers (Bacon, 1989; Carrell& Eisterhold, 1983; Long,
1989; Richards,1983).

Rivers, (1968) recommends that the strong bond between culture and language
be maintained for the students to have a complete understanding of the meaning of
language. She believes that differences in values and attitudes are among the main
sources of problems in language learning. Culture-specific values can be a significant
factor in comprehension if the values expressed by the text are different from the values
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held by the learner. When students do not have previous knowledge of a particular event
or of the context in which it occurs, it is necessary for the teacher to spend extra time
discussing and providing students with background information (Brinton &Gaskill,
1978). The degree to which listeners are able to merge input with previously acquired
knowledge structures, or schemata, determines how successful they will be in
comprehending. This linking of new and existing knowledge helps listeners make sense
of the text more quickly. The use of contextual and background information aids the
student's understanding by limiting the number of possible text interpretations
(Shrum&Glisan,1999).

In conclusion, since the schema is culturally specific, the learners who are
nonnative speakers of the language will have different scripts and values and tend to
experience some problems in language learning. To prepare the students and to
eliminate miscomprehension of the text, the teacher should spend time discussing
cultural matters with the learners.

17.Teachers' role in teaching listening

Teachers assume a big responsibility in their classrooms; they have a huge impact
on their learners either positive or negative and it is the teacher’s responsibility to create
friendly and supportive atmosphere. According to the division suggested by Harmer
there are eight main roles:
 A teacher as an organiser- one of the most important roles of the teacher since

the whole success depends on the teacher’s organization skills. They have to
explain what their students are going to do, give clear instructions and at the end
of the lesson they must give a constructive feedback. Teachers as organizers
prepare the listening lesson covering all three stages and give clear instructions.

 A teacher as a controller- is a teacher who conducts the whole lesson. It is their
responsibility to organize what students do, when they should speak and what
language they use. Teachers whose roles are to control the lessons specify what
students should do throughout the listening stages.

 A teacher as an assessor- another important part of teacher’s job is to assess their
students, to give the students feedback on their performance. They should
evaluate how good students were.

 A teacher as a resource- such teacher can facilitate their students by giving
advice and is available when the learners need to consult some problems. They
usually help with unknown vocabulary or grammatical patterns.

 A teacher as a tutor- is a teacher who acts as a coach and as a resource(Harmer
1991: 242) and is able to help their students to develop ideas. Teachers as tutors
can help their students during each stage and their help is very valuable during
the while-listening stage during which they should help their students with
prediction of the missing information.

 A teacher as an investigator- a teacher, who observes the activities in their
lessons and subsequently evaluates their efficiency, belongs into this group.
They keep reflective journals and evaluate the benefits of each listening activity.

 A teacher as a prompter- is a teacher who encourages their students and offers
suggestions about activities that are being done by the students. They ought to
support their students during each stage so that the students can be more
successful.
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 A teacher as a participant- a teacher can participate as an equal in the set
activities but they must beware of leading in these activities. Their participation
can also improve the classroom atmosphere. Teachers as participants can
participate in pre and post-listening task such as discussions role-plays and soon.

Underwood suggests that teacher’s aims of supporting the students to become better at
listening should contain:
 Introducing learners to a variety of listening experiences. Teachers can use a

great number of listening texts that contains range of the usage of the target
language. This will prepare their students for different situations in their lives.

 Helping listeners to gain the insight what listening represents. Teachers ought to
make their students change their attitude towards listening and explain the
process of it to them.

 Making listening meaningful for the learners. Teachers should try to bring
recordings that are as realistic as possible, contain normal speech, so that the
listeners are in touch with the outside classroom listening.

 Raise learners’ confidence. Teachers must encourage their students during the
listening texts to help them to continue with listening. They should also try to
bring such listening texts in which the learners can be successful but on the other
hand are not too easy. Other aspects of the teacher’s role that will help their
students to become better at listening are to include areas into listening course
such as employing strategies used in mother tongue during listening activities,
building up knowledge of the cultural background of the target language and
helping the learners to accept partial understanding .Underwood claims that
there are other things teachers have to take into consideration while preparing
the lesson plan:

 Whether teachers should prepare a separate listening lesson, which will be
focused on listening practice, or incorporate listening into more language lessons
which would be more or less focused on general knowledge.

 The availability of the equipment. During the listening practice teachers usually
serve as technical support and that is why they should check before the lesson
whether a player is working or not or whether they can handle with the new
equipment or not.

 Amount of time spent on listening practice. Nowadays teachers are required to
reserve a part of a lesson for listening and therefore it is their responsibility to
outline the time for listening practice.

 Whether the learners are going to sit for an exam or not, which consists of
listening tests. If yes, teacher must cover this in their plans.

18.Principles behind teaching listening

Harmer ( 2004:99) suggests several principles behind teaching listening ,firstly ,
the tape recorder is just as important as the tape , the writer emphasized that poor tape
recorder caused useless listening comprehension , so the teacher should take care of the
quality of the tape recorder . The second principle is preparation is vital either the
teacher or the learners should prepare to the listening class : the teacher should make
sure of the tape recorder before taking it to the class and the learners should prepare by
looking at the topic , pictures and the questions . Thirdly , once will not be enough , the
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tape recorder should be played for two times that may enable the students to pick up the
information they missed in the first time . Then , students should be encouraged to
respond to the content of a listening not just to the language, the last principle is that
different listening stages demand different listening tasks ,this means that from the first
listening , the tasks should be straight ahead and gradually the tasks will be more
difficult .

19.Listening materials

Rost, (1994:145-146) states that listening activities need some kind of language
input . This input may be pre-recorded on audio or video taped or it may be live from
the teacher or native speakers . Moreover, he suggested some kinds of input that would
be of most interest to the students as follows:

1-Taped authentic conversation between native speakers, featuring functions, such as,
ordering food in a restaurant '.
2-Taped conversations that are simplified to allow for ease of comprehension.
3-Taped authentic broadcast taken from television or radio, featuring news,
documentaries or current topics.
4- Prepared broadcast of news or documentaries, simplified for easy
comprehension.
5- Taped authentic films that are popular among native speakers.
6- Taped enacted films that are simplified for easy comprehension.

Rost (1993:158-159) states that the language input should include materials and
language data that the learners are ready to receive during the task implementation. He
added that input selection requires; consideration of abstractness of content, and its
cultural aspects, number of information, points, media support provided, length of the
extract, and level of the linguistic difficulty. Moreover, Rost stated that these inputs
should present authenticity, that when selecting input for listening activities, one should
take care of the nature and source of the input, as well as, the purpose of the audience.

To consider, Byrne (1986:16) suggests several materials and technique for
teaching listening comprehension like, firstly, stories, anecdotes, jokes, talks,
commentaries that need only single speaker. This kind may be recorded by the teachers.
Secondly ,conversations, discussions , plays that need more than one speaker, in this
type the teacher needs to tell the students background about the speakers .Thirdly ,
songs may give students clear and good way to practice listening comprehension,
students may be asked to fill the missing words , phrases or sentences .Finally , videos
and films ,these materials are good way to achieve listening comprehension because
most students like to go away from the school routine. The listening materials involve
almost any area of life. The content is usually not well organized. In many situations,
listeners cannot predict what speakers are going to say. At the same time, for many
learners, listening to a taped message is more difficult than reading the same message
since listeners cannot control the pace of presentation of the material. Therefore, there
are some suggestions to teachers below:
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1-Present students with different kinds of input, such as lectures, radio news, films, TV
plays, announcements, everyday conversations, interviews, story-telling, English songs,
and so on.
2-Attempt to discover visual aids or draw pictures and diagrams related to the listening
topics to aid students to guess or imagine actively.
3-Grade listening materials according to the students' level, and offer authentic
materials rather than idealized filtered samples. At the lowest proficiency levels,
listening materials that offer very familiar and/or predictable content and that are
connected with students' interests will be best, if students will be able to take advantage
of their knowledge of the world to assist them in comprehension when their linguistic
skills are deficient. The materials should progress step by step from semi authenticity
that shows most of the linguistic features of natural speech to total authenticity. The
design of listening exercises in the high and low grades should have obviously different
requirements.

Multiple-choice is one of the common patterns of listening exercises at present.
The comprehension point in multiple-choice listening test materials is usually partial or
local because many answers are a certain digit, word, phrase, or sentence of listening
materials so as to lead to partial limit of listening comprehension. In the teaching of
listening of juniors and seniors, listeners. listening emphasis should be changed from
surface-level memory to deep-level comprehension. The main direction of teaching in
this period is to guide listeners to comprehend the listening content on the basis of
memory; focus of attention is to improve students' understanding and generalizing
ability in listening. Therefore, the exercise patterns at this stage should be changed from
the original multiple-choice (objective exercises) first to subjective exercises first. This
can guide students to change their thoughts, to spread the angle of STM and expand the
scope of STM by exercise patterns. What is more, if the styles of listening exercises
always remain the same, listeners will feel bored because of the identity and repetition
of exercise patterns. This cannot arouse the listeners' initiative and enthusiasm so as to
cause the listening level to remain at the original level. This is one of the reasons why
listeners often feel that their listening levels do not improve.

4-Knowledge of structure is an important part of listening proficiency although most
published materials underscore listening for the meaning of the passage rather than
listening for the structure that clearly embodies the meaning. Knowledge of vocabulary
is not enough to enable students to become good listeners; they must also be able to
make use of syntax to aid them to identify the relationships among the words they have
heard and to keep utterances in memory long enough to comprehend them. Formal
exercises concentrating on the recognition of syntactic structures are fundamental to the
development of this skill. As soon as students have been familiar with the vocabulary
and structure that are the immediate targets of instruction, they are prepared to begin
acquisition. Listening comprehension in EFL teaching activities by listening to input at
the level for global meaning. Students would profit from formal introduction to the
syntactic structures of the target language, taught at first for recognition before they are
required to listen for meaning so that they could make use of this knowledge to process
comprehensible input more efficiently and to acquire the target language more quickly.

Complex and simultaneous processing of background knowledge information,
contextual information and linguistic information make comprehension and
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interpretation become easy. When the content of the material is Listening
comprehension in EFL teaching familiar to the listener, he will employ his background
knowledge at the same time to make predictions, which will be proved by the new
input. As opposed with this, if the listener is unfamiliar with the content of the listening
text and deficient in language proficiency, he can only depend on his linguistic
knowledge, especially the lexical and syntactical knowledge to make sense of the
information. ( Fang, 2008: 23-24).

20.How to teach listening skills?

Based on personal experience on the issue, I feel confident to assert that
Listening is hard to teach. This is simply because Listening is not confined to perceiving
language samples via tape or cd. Reading aloud in class, playing a film without
subtitles, understanding oral instructions or dialogues involve a great deal of listening,
too. The following is a way by which teachers can enhance their students 'Listening
Skills.

The process of teaching and learning listening depends on several principles, the
first one: teaching listening as a communicative skill, that mean the listeners should
make use of this skill to communicate with others and understand the receiving world.
The second principle is teaching to listen to authentic materials, the listeners should
receive the learned materials by native speaker for the purpose of natural
communication or by non-native speaker for the teaching purpose .The third principle is
teaching to listen as integrated skill , listening should be taught integrated with the other
skills such as , speaking, writing , reading .(Millrood , 2001:106)The teacher can
facilitate the development of listening ability by creating listening lessons that guide the
learner through three stages: pre-listening, the listening task( while listening stage ), and
post-listening suggested by (Duzer:1997:5-6)

There are three stages in teaching listening; pre-listening, while-listening and
post-listening stage.

20.1.Pre-listening stage

It would not be fair towards students to draw them straight into the listening
without introducing the topic or the type of activity they are going to work on, since in
the real life there are not many situations when people are supposed to listen with
having no idea what they are going to hear so that is why students should be given a
substantial pre-listening support. This pre-listening support will help them to become
more confident and successful.

Pre-listening activities usually have two primary goals, firstly, to bring to
consciousness the tools and strategies that good listeners use when listening, and
secondly, to provide the necessary context for that specific listening task. It is naturally
to mention that learners comprehend more of a text if they are familiar with the text
from experience or they have known something about the topic before or they know
what the listening passage concerns. The four kinds of pre-listening activities help to
activate students' prior knowledge, build up their expectations for the coming
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information and sometimes even give them a framework of the coming passage. In this
way, the teachers can help the students to comprehend better. (Lingzhu: 2003, 2-4)

Millrood (2001:113) defines the pre listening stage as the preparation for
listening; he considered this stage to consist of tasks including the teacher giving
background information. In this stage, the students read something related to the
listening task, such as, pictures and eliciting from them, additionally, students may
discuss the main idea by answering the predictions stage questions. Underwood
(1997:31-37) adds that the students should get full understanding of how they will
perform the listening task. In the researcher's first stage, students may examine the title
and the pictures, and as a result, they should answer the prediction questions.

Underwood asserts that pre-listening task can consist of a variety of activities,
which can help the teacher to focus the students’ minds on the topic by narrowing down
the things that the learners anticipate to hear and stimulating relevant previous
knowledge and already known language, including:

 The teacher providing background information;
 the students read something relevant to the listening text;
 the students look at some pictures.
 discussing the topic or situation to the listening text;
 a question and answer session to the listening text;
 written exercise to the listening text;
 following the set of instructions relevant for the while-listening activity;
 Students think about how the while-listening activity will be organized.

20.2.While-listening stage

This stage contains activities done by the students during the listening passage.
The aim of activities done during this phase is to help the students to catch the main
meaning of the text so that they have enough information to interpret the text. Teachers
have to point out that at this stage students should not worry about interpreting long and
difficult questions and subsequent production of complex answers, but they should be
concerned with demonstration of the important information One of the most important
functions of while-listening activities is to present the sound of the target language. This
presentation enables students to develop their listening comprehension skills and it also
serves as a model of their speech.

(Underwood , 1997: 49-69) suggests the activities that may be considered to belong
to the while listening activities as follows:

 listen to the text and decide which pictures represent the story.
 arrange the pictures in the correct order according to the heard text.
 listen to the text and complete the chart.
 listen to the text and tick off form the lists the items that have not been

mentioned.
 listen to the text and mark the sentences that follow the text as true or false.
 listen to the text and complete the gaps in the text.
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 listen to the text and correct the printed version.

In the multimedia program designed by the researcher, various types of questions to
emphasize this stage, for example, tick true or false related to the heard text, match the
two columns, complete the sentences and choose the correct answer. When choosing a
while-listening activity teachers consider several criteria. First of all they should choose
an activity that would be interesting and challenging for the students at the same time as
this will draw their attention and they will be able to concentrate on the listening task.
Other criteria that ought to be born in mind are keeping the while-listening activity short
enough and trying to do different types of listening exercises, since it would be
unsatisfactory and maybe boring to do the same activity over and over again.

Good while-listening activities help listeners find their way through the listening
text and build upon the expectations raised by pre-listening activities.

20.3.Post listening stage

Millrood (2001:113) states that this stage should be done after the listening process.
He adds that the post listening stage has three purposes ; these activities check listening
comprehension. Also, the post. Listening activities explain the reason why some
students cannot comprehend the heard text and missed essential points of information.
A third purpose is to expand on the topic or on the language of the heard text. The
researcher prepared the questions of this stage as to supply the missing word or words.
The researcher considered this stage as summarizing the events.

Several activities can be used in this stage (Underwood: 1997:74-86):

 Problem solving and decision-making tasks- where students are trying to find
out a solution for a problem from the recording.

 Role play- students can be asked to try out newly acquired things.
 Summarizing- students can be asked to summarize a story they heard. This

activity can be linked with problem solving.
 Written work- students can be asked to write the end of the story.

There are some considerations when selecting follow-up activities. Teachers ought to
consider the following factors as they may find to keep students’ attention difficult:
 Whether the teacher has enough time for a post-listening activity
 How much language work the teacher wants to do in connection with the

listening text.
 Whether the post-listening work should consist of speaking, reading or writing.
 Whether the post-listening phase can be done as pair/group work or individual

work.
 Possibility of doing the activity as homework.
 The level of motivation and a possibility to increase students’ motivation.
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21.The characteristics of a good listening activity
Scarcela states seven points of a good activity to be considered inside

classrooms. They are as follows:
-The listening activity has a real communicative purpose that is clear to the students.
-It offers content of personal interest to the listener.
-the speaker is visible rather than invisible unless the purpose is to help the listeners
understand audio tapes and radio programs.
-Listeners are required to respond in some meaningful fashion.
-The listening activity offers many environmental clues to the meaning.
-Listeners with typical background knowledge are able to understand the topic of the
listening activity.
-The listening activity is for its own particular speech type.

22.English for Palestine grade 8
English for Palestine-Grade 8 complements and extends the work in Grade 7.As

such, Grade 8 maintains the continuity of the course and offers many new features to
stimulate and challenge teachers and students: for example, there is a strong emphasis
on developing listening skills, and using listening to expand vocabulary. As in the
previous levels, the course has a double strand of communicative activities and work
skills. The skill of reading, writing, listening and speaking are integrated throughout the
course. There is more emphasis on combining the skills in sequences of activities. New
vocabulary and grammatical structures are carefully controlled and are introduced in the
context of the language skills. Writing is presented in graded activities to encourage
them to write independently. The writing element of the syllabus in grade 9 focuses on
using notes to write clearly and accurately about the topic and on writing summaries.
(English For Palestine 8, Teacher's Book, 2013: 4)

The Pupil’s Book

There are two Pupil’s Books for Grade 8, covering 14 units in the course of a
year. Pupil’s Book 8A contains Units 1–7; once the class has completed this, it moves
on to Pupil’s Book 8B, which contains Units 8–14.The Pupil’s Book is a combination of
a traditional Pupil’s Book and Workbook. Each unit is based on a theme, allowing the
new language to be taught in context, e.g. A Palestinian wedding, a taste of Palestinian
culture. The themes have been taken from the Palestine curriculum to meet the needs
and interests of children of this age. Although the skills are integrated throughout the
course, there is an emphasis on a particular skills area in each period.

The Pupil’s Book uses many of the teaching techniques of previous levels, but
develops and expands them in line with the pupils’ age and abilities. The use of
standard rubrics makes it easy for the teacher to recognize the purpose of each activity
and to teach it effectively. There are two revision units, Unit 7 and Unit 14, and each
consists of six periods. This gives the teacher the chance to review the language and
vocabulary of the previous units. Where possible, the teacher should identify language
items or skills that are still causing difficulties and help the pupils with them. These
units help the teacher to evaluate the pupils’ learning, but they are also an important part
of learner training: encourage the pupils to be aware during review periods of any
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language points that they need to practice more, as well as the points they can use
effectively. The revision in Units 7 and 14 prepare the pupils for the practice tests.

The format of the units

Period 1

At the start of this period a new set of vocabulary is presented. Most of this is
new vocabulary for the pupils, but in some cases previously seen vocabulary is
included. The pupils then read and listen to an episode of the story. This episode
includes:
• all the words in the new vocabulary set.
• examples of the new grammar of the unit.
• some Everyday English phrases: these are expressions which are common features of
conversation. There are between1 and 4 expressions in each Period 1: they all appear in
the story episode and in a separate list. Students will find these expressions a motivating
example of ‘real 'English

Period 2

The pupils revise the new set of vocabulary, using a gap-fill activity. Then they
read the story episode again, this time for reading comprehension. They answer a set of
questions, then they choose characters and read the story episode aloud.

Period 3

This period introduces the grammar point. The pupils read example sentences
that highlight the grammar point. Then they look at the structure and meaning of the
grammar point. This page uses a Discovery English approach: the pupils choose the
correct options in sentences that analyze the grammar point. In this way, they learn
about how to construct the grammar (the structure) and what to use it for (the
meaning)After this, there are practice activities using the grammar point. These can
anything from very controlled gap-fills, through writing complete sentences with their
opinions, to asking questions and replying to them in pairs, using the grammar point.
Period 4

This period starts with the second new set of vocabulary. The pupils practice the
vocabulary with gap fill dialogues. The main part of the period focuses on developing
listening skills; at the end, the listening activity may lead on to as peaking activity.
Period 5

This period focuses on reading skills. First the pupils talk about the picture that
accompanies the reading text. The pupils read the text and answer questions about it.
They also look for the new set of words in the text.
Period 6

This period continues the focus on reading skills. The pupils read a text and do
comprehension activities. The text leads on to a speaking activity. There may be more
reading comprehension and speaking activities in the period.
Period 7
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This period concentrates on vocabulary and vocabulary building. First, there is
one of range of vocabulary activities –finding words in the text from the previous less,
using word building or word collecting techniques etc. Then the pupils practice this
vocabulary with a gap–fill activity. This sequence may be repeated two or even three
times in the period.

Period 8

In this period, the second grammar point is introduced. As in Period 3, the pupils
first see example sentences highlighting the new grammar point. The pupils then do
Discovery English type activities to understand the meaning and structure. They do a
range of grammar activities to practice the grammar point(s), and there is often a
speaking activity at the end of the period, using the new grammar.

Period 9

The pupils continue to practice the second grammar point. They use a variety of
grammar activities. This period often ends with a speaking activity, which gives the
pupils the chance to use the new grammar communicatively.

Period 10

Listening is the focus of this period. The pupils listen and answer questions.
There is also usually a pronunciation activity after that. The period ends with a speaking
activity. Note that in four units, the listening in Period 10 focuses on poem.

Period 11

The first activity in this period is a dictation. In the earlier units, this may be
completing a framework with a few words. In later units, the pupils must write down
three complete, lengthy sentences. After that, the activities concentrate on guided
writing. First, there is a focus on some aspect of writing, such as the use of paragraphs,
or connectors. After that, the pupils are guided through doing the writing task.

Period 12

The whole of this period is taken up with the Unit task. This is a sequence of
activities that may have a written or spoken outcome. The pupils are guided through a
series of activities, which help them to plan what they are going to write/say. There are
group activities that help them to identify all the vocabulary they need. At the end of the
class, the pupils either write a text or do specific speaking activity such as telling a
story.

The Audio CDs

The Audio CDs contain native-speaker recordings of all the listening texts and
dialogues in the Pupil’s Book, to give a clear model for all language structures, key
vocabulary and letter sounds. The recordings are designed to encourage the children's
input, giving them plenty of opportunity to develop their listening and speaking skills.
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23.Components of English for Palestine grade 8

English for Palestine Grade 8 consists of the following components:
• 2 Pupil’s Books (8A and 8B), each containing both language presentation and practice
material
• 1 Teacher’s Book
• 4 Audio CDs

Objectives of grade 8

The objectives of Grade 8 are:
• the introduction of high-frequency English words
• to introduce simple and increasingly more complex key grammatical structures
• to provide opportunities for children to engage in meaningful and authentic activities
in English
• to practice and extend children’s abilities in the key skills of listening, speaking,
reading and writing

24.Listening activities in English for Palestine grade 8
-Listen and repeat.
-Listen and answer the questions.
-Listen and read. Find the words and phrases.
-Listen and check.
-Listen. Add new words.
-Listen and number.
-Listen and read aloud.
-Listen and note.
-Listen and write down what you hear.
-Listen to the poem and do the tasks below.
-songs and rhymes.
-dialogues.
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Section II

Multimedia

1.Definitions of multimedia

According to Mayer(2001) the term multimedia conjures up a variety of
meanings. You might think of sitting in a room where images are presented on one or
more screens and music or other sounds are presented during speakers. That is, multi-
media shows alive performance. Alternatively, you might think of sitting in front of a
computer screen that presents graphics on the screen along with spoken words from the
computer's speakers .That is, multimedia an online lesson. Other possibilities include
watching a video on a television screen while listening to the corresponding words,
music, and sounds, or watching a PowerPoint.

Moreover, Multimedia is the .use of multiple forms of media in a presentation.
(Schwartz &Beichner, 1999:8). Brooks (1997:17) shows that multimedia is the
.combined use of several media, such as movies, slides, music, and lighting, especially
for the purpose of education or entertainment.. Also, Multimedia is presenting
information in the form of graphics, audio, video, or movies. A multimedia document
contains a media element other than plain text. (Greenlaw&Hepp, 1999: 44).

There are many definitions of multimedia but it could be defined as the
integration of text, graphics, animation, sound, and video.

2.Listening and Technologies

A prominent artifact of older beliefs concerning the role of listening in language
learning is the language laboratory. The rationale for language laboratories is tied to the
belief that individual listening practice with audiotape can help build a learner's overall
ability in the target language through self-instructed comprehension practice.
Technology continues to be perceived as an enhancement to the process of language
acquisition. The large-scale infusion of computers in language instruction programs in
the past decade attests to this belief. The rationale behind what is now growing support
for Computer Assisted Language Learning (CALL) is not unlike earlier enthusiasm for
audiotape-based technologies. That is, individualized access to target language material
under learner control provides needed exposure to and practice in the target language.

Enthusiasm for CALL in general and multimedia in particular, however, differs
from that of the audiotape laboratory as regards the breadth of expectations concerning
technology's role and potential. Fast and powerful computational capacity in
conjunction with the orchestrated video, text and graphics of today's multimedia
learning systems would predict more sophisticated paradigms for interaction with the
target language and, consequently, more effective learning. Arguments supporting
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multimedia for education of this kind have rung loud and clear over the past decade.
Praises for the medium are, however, based largely on intuition: learning a language via
individualized instruction with the computer - especially when audio and video are
involved - is an extremely appealing proposition, one that has sold to many an
administrator in search of instructional panaceas. Thus far, however, the extent of
multimedia's impact on the language acquisition process remains an open issue. Is there
evidence to suggest that listening skills development can be enhanced through this
medium? The following section treats this question by examining potential
correspondence between multi modal processing opportunities for language learners and
how these can interact to complement listening skills acquisition.

2.1.Multi Modal Processing

Multi modal processing refers to the engagement of more than one perceptual
modality at a time. The opportunity for multimedia users to process combined media
(text, sound, and video) simultaneously is a popular trend in software design in general,
and language learning materials in particular. Proponents of instructional multimedia
have vigorously argued that the increase of sensorial input available via the technology
coupled with the potential for active engagement in, and interaction with this input
predicts that content (in this case the target language) will be more readily integrated
into a learner's developmental system and, in turn, recalled more thoroughly (Stevens,
1989; Underwood, 1990). Is the engagement of multiple modalities appropriate for
language acquisition?

The question of whether and in what ways aural processing is enabled or
impeded by additional and simultaneous forms of input has been indirectly treated in
studies with native speakers and, in rare cases, with students of a foreign or second
language. The prevailing arguments in support of and against multi modal processing as
an aid to listening and second language learning are presented below.

2.2. Visuals

In the language classroom, use of visual material of all kinds has been a
predominant tool for instruction for quite some time. Pictures, slides, drawings, and the
like serve many roles in language learning activities. In listening skills development,
activities that focus learner attention simultaneously on visuals and accompanying aural
input are common. Visuals support comprehension and form-meaning correspondence,
both of which contribute to higher levels of learner motivation. Where combining input
modalities in the classroom is based largely on intuition, a handful of empirical
investigations on the effects of combining perceptual modalities support the use of text
and visuals as aids to aural skills development. Support for this sort of multi modal
processing is comprised of evidence pertaining to the positive effects of visual
accompaniments to the listening process. Evidence suggests that processing aural texts
in the target language is facilitated by co-occurring still pictures (Mueller, 1980
Omaggio, 1979), video (Snyder & Colon, 1988) as well as combinations of visual,
aural, and textual forms of input (Brownfield, 1990; Chiquito, 1994; Garza, 1991;
Koskinen&Gambrell, 1993).
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Including visuals for listening skills development also finds support when rates
of spoken language and the human ability to process incoming aural information are
considered. We process what we hear much more quickly than the time it takes for the
message to be spoken. While we listen, we have time to infer and elaborate. When the
language is our own first language, there is sufficient time and opportunity to mentally
act upon the incoming stream by creating connections, making transformations,
interpretations, and mental images. When aural input is in a language for which we have
a limited ability, additional effort must be expended: a portion of the mental energy
otherwise assigned to interpretation and elaboration gets channeled into challenging,
unfamiliar, and mechanical linguistic issues. There is evidence that, due to these unique
L2 processing and channeling demands, memory span is shorter than when dealing with
native language input (Call, 1985). Because listening entails the construction of mental
representations and interpretations, it makes sense to supply the L2 learner with stimuli
that support and even extend this process. Visuals can provide just such support. The
information contained in pictures can mean that less cognitive energy gets expended on
linguistic decoding, energy that can be channeled to other critical processes --
predication and elaboration, for example - of the input. In sum, aural processing can be
viewed as supported and facilitated by visuals. Visual support provides the learner
hooks on which to hang meaning and make sense of the aural stream.

2.3.Text

There is increasing evidence that verbatim, co-occurring text with video can aid
second  language comprehension (Garza, 1991; Markham, 1989; Price, 1983). Video
subtitles can serve as advance organizers that support and scaffold meaning as it occurs
through the aural channel (Lambert, 1986). In this way the presence of text can
"diminish the decoding load placed upon the learner by the unrefined audio signal of
authentic [speech and] materials" (Jung, 1990:208-209). The nature of verbatim subtitle
text, moreover, is directly aligned with the goals and processes of Communicative
Language Teaching; that is, subtitle text is performance text, not constructed, reflective
text. What individuals say is what gets subtitled. Because subtitle text is what is spoken
on the video screen, it more closely resembles oral communication, not writing. It
represents, therefore, a rare opportunity for language learners to experience
approximations of oral language in both aural and written form.

2.4.Video

Where learner response to video as an instructional tool has been positive across
disciplines, it has been particularly strong for language instruction. This is partially due
to the positive attitudes toward the medium with which learners are predisposed. As
regards language learning, strong receptivity may also be linked to the ease of aural
processing that visual accompaniment implies. Video can fill in gaps in aural
comprehension which empowers the learners' language.

Video is widely considered more powerful, more salient, and more
comprehensible than other media for second and foreign language students (Brinton
&Gaskill, 1978; Mac William, 1986; Tudor, 1987; Vander plank, 1990). In rare
empirical studies, video-based instruction is consistently preferred over other language
learning activities (Secules, Herron &Tomasello, 1992) as well as over audio-only
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instruction (Pederson, 1988). Multimedia systems with video under learner control are
also preferred to other instructional activities (Brooks et al, 1992; Brownfield, 1990). In
short, multiplying input modalities to include full motion video apparently motivates
learners and engages their attention to aural input.

The co-occurrence of video with text, audio, and graphics in the multimedia
environment raises issues concerning the amount of processing these input modalities
entail and whether these demands limit or lengthen task persistence. First, our response
to any medium is heavily mitigated by the extent of our experience with it. In the case
of video, the role the medium has come to play in the lives of all contemporary peoples
is extensive. Language students come to the learning process well versed in the medium
and its conventions. They come literate and psychologically prepared to attend to and
react to video using skills and strategies for understanding that they have developed
over their lifetime. As a consequence of extensive prior experience, users are motivated
by the medium as well as accustomed to decoding its messages for extended periods of
time. Second, the cognitive requirements of multi modal processing may also imply
increased task persistence. As discussed earlier, there is a lag between the pace of aural
input and the time required to process it. When one's first language is the medium of
communication, mental elaborations take up this lag time; when the medium is a second
language, demands for simple decoding are strong and happen at the expense of
elaboration. However, if other forms of support for aural input are made available,
attending to overall meaning derivable from multiple representations of input may take
precedence over a preoccupation with form; e.g., comprehending individual words and
sentences. Multi modal materials, then, potentially support comprehension of the
message as opposed to drawing attention to its constituent parts.

3.The use of Multimedia

The fundamental principle behind multimedia learning is that people learn better
from words and pictures than from words alone. In this context, words include written
and spoken text, and pictures include static graphic images, animation and video. That
using both words and pictures is more effective than words alone should not be
surprising in the light of what we know about how the brain processes information.
Research tells us that the use of both words and pictures lets the brain process more
information in working memory (Sweller, 2005). When words and pictures are
presented together as in narrated animation, students perform well both on retention and
transfer tests (Mayer &Anderson, 1991,1992).In particular, when we focus on tests of
problem- solving transfer, which are designed to measure the student's understanding of
the presented material, students perform much better with words and pictures than from
words alone.
-On the affective level

Multimedia presentations have an amount of entertainment, enjoyment and
excitement as learners may be involved in the live experience as participants in the real
time, place and event. Astleitner&Wiesner (2004) and Yarbrough (2001) suggest that
student satisfaction and motivation is higher in courses that use multimedia materials
than the traditional ones.

-On the cognitive level
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Multimedia can improve learning and retention of material presented during a
class session or individual study period as it provides multiple sources of stimuli for the
senses and the brain. According to Najjar (1996), Fletcher, (2003); Kozma,
(2000);Mayer,(2001).), this improvement can be attributed mainly to dual coding of the
information presented in two different modalities: visual plus auditory which lead to
increased comprehension of the material during the class session, and improved
retention of the material at later testing.

4.Advantages of implementing multimedia in the classroom

As technology and visual images become more integral to society, schools have
reflected this change by incorporating multimedia technology like sound, video and
slideshows into classrooms. Whether teachers assign projects that require audiovisual
content or use music or Internet videos as teaching tools, multimedia is able to engage
student interest and present many topics in a more vivid, effective way. Nonetheless,
these methods also introduce a number of merits.

4.1.Student Engagement

Using multimedia tools in the classroom engages students through familiar
media and increases enthusiasm for learning. students today are "digital natives" who
have grown up with and adapted to technology. Therefore, bringing audiovisual
elements into the classroom can stimulate and excite the class environment. For
example, rather than simply read aloud or watch clips from the movie, English students
can watch actual performances of Shakespeare's plays online. This can immerse them in
the visual and cultural elements of the plays.

4.2.Brain Activity and Memory

Multimedia lessons are also better suited to how the brain naturally interprets
and remembers information. Richard Mayer's theory of multimedia learning states that
people learn better with lessons that activate their senses rather than simply reading
words. Because students use a variety of sensory channels while viewing multimedia
presentations, they are more likely to store the information in their long-term memory.
For example, animated films activate the verbal channel through audio narration,
integrating the words students hear with the moving images on the screen.

The followings are also merits of using multimedia in teaching

 Motivation – This is important as we have learned that we must first
engage the attention of our students before they are ready to learn.

 Learning styles addressed – Multimedia allows teachers to address
various learning styles in the classroom. Students can see, hear, and
imagine what things feel like as multimedia is used to bring a subject to
life.
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 Technology standards addressed – Technology is an important aspect of
life today. Students must be ready to compete in a highly technological
world.

 Access to limitless resources for teaching and learning – Teachers are no
longer limited to textbooks as vast amounts of knowledge and teaching
ideas may be explored.

 Student centered learning – Students will show accountability for
learning when collaborative activities or project based learning is
implemented through technology.

 Students relate to visual interactions, especially if there is a game like
atmosphere to the presentation. This method helps the students become
more engaged in the project.

 Life long skills. Many of the skills required to participate in a multimedia
project are the same used on a daily basis outside of school and in
college.

 Higher level thinking skills. Multimedia projects can raise the level of
understanding and application of a subject matter.

 Pictures speak a thousand words. ELL learners or learners with other
disabilities can get a lot out of the project by possibly listening to part of
the information while seeing a picture that relates to the words.

 Classroom management. Class web sites can provide “one stop
shopping.” Handouts, assignments, rubrics can all be accessible to
students whenever they may need further information. This is also handy
for students to complete their work whenever it is convenient for them.

 Addresses multiple learning styles- Material is presented using various
learning styles simultaneously. For example auditory and visual
approaches.

 Improves Traditional Audio-Video Presentations- Audiences are more
attentive to multimedia messages than traditional presentations done with
slides or overhead transparencies.

 Increase in comprehension- Full interaction with the user which creates
greater comprehension and higher level thinking skills.

 Preparation for the future- Exposing students to this type of presentation
will prepare them to use and understand this type of technology in the
future.

 It is a media that our students can relate to. Many of our students have
Ipods. When we use them in the classroom then we get their attention
and they are willing to work harder.

 Teachers are able to step back and be the facilitator while students are
engaged in group projects.

 Helps to prepare the teacher. A quality multimedia presentation makes
sure that preparation has been done a head of time so that class
instruction will be organized, include a variety of learning types, and be
relevant.

 Teaches skills that will help our students become life-long learners and
prepared for the job force.

 Helps students to retain and increase the learning because they are
engaged, using more than one sense, provides scaffolding, visuals, and
higher order thinking.
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 Since multimedia presentations are relatively new, they replace
antiquated materials that students today lose interest very quickly. This is
great for mainstreamed classrooms. The students at all levels of the
learning spectrum can identify and use information in a meaningful way
to them.

 Educators can adapt the multimedia presentation for those students that
may be physically challenged. Students with hearing impairments or
physical disabilities will be able to use the hardware adaptations
necessary to succeed with the programs.

 Language barriers can be knocked down by using any of the language
transition facilities, thereby allowing students to use their knowledge in
their own language and then translate for the educator to understand or
vice-versa.

In addition, Shuell and Farber (2001) examined the attitudes of over 700 college
students toward the use of computer technology in twenty courses representing a wide
range of academic disciplines. Students were generally very positive about the use of
technology:

 One reason to implement multimedia into the classroom is because it is
engaging. Multimedia allows us to make our lessons entertaining, therefore
grabbing the attention of our students.

 The second reason is that it allows us to provide differentiated instruction.
Having different ways to present information to our students allows teachers to
meet the needs of all students.

 The third reason is that multimedia is a great way to make sure our lessons are
organized. There are many tools that we can use to help organize our
presentation, therefore making it easier to understand.

 The fourth reason is that we are exposing our students to the real world. Our
students are going to be required to use multimedia in their jobs one day and by
exposing them at an early age we are preparing them for the future.

 The last reason to use multimedia is that it can enhance concepts that are not as
interesting as others. There are many ways that the web can turn a not so
interesting topic into something the students are willing to learn.

5.Disadvantages of using Multimedia at Schools

5.1.Cost Effectiveness and Training

According to Asia's Commonwealth Education Media Center, a disadvantage of
multimedia tools is that they require copious financial and human resources. Because
audiovisual files take up more data space than text files, schools need up-to-date
computers capable of handling not only the large files, but the multimedia programs
themselves. Along with the computers' high installation costs, the technology needs
continuous expert maintenance. Schools need to have trained staff on hand in case of
malfunctions or technical difficulties. These factors may challenge multimedia
learning's implementation.
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5.2.Student Focus

Another disadvantage is that too much reliance on it can cause social loafing, a
phenomenon where a lack of contact between the teacher and students can result in a
loss of effort and focus. According to the Social Policy Research Associates white paper
"Technology-Based Learning Strategies," technology-driven classrooms may make
students feel like they aren't being supervised, causing them to zone out or get
distracted. Mayer suggests personalizing technology-based lessons by making them
communication-based, creating an exchange of ideas between students and the teacher
in spite of a less personal atmosphere.

6.Multimedia principles

Basic principles for designing multimedia learning environments:

6.1.Multiple Representation Principle

It is better to present an explanation using two modes of representation rather
than one. For example, students who listened to a narration explaining how a bicycle
tire pump works while also viewing a corresponding animation generated twice as many
useful solutions to subsequent problem-solving transfer questions than did students who
listened to the same narration without viewing any animation . Similarly, students who
read a text containing captioned illustrations placed near the corresponding words
generated about 65%more useful solutions on a subsequent problem-solving transfer
test than did students who simply read the text (Mayer and Gallini, 1990:20). We call
this result a Multimedia learning effect. The multimedia effect is consistent with a
cognitive theory of multimedia learning because students given multimedia
explanations are able to build two different mental representations verbal model and a
visual model--and build connections between them.

6.2.Contiguity Principle

Students better understand an explanation when corresponding words and
pictures are presented at the same time than when they are separated in time. For
example, students who listened to a narration explaining how a bicycle tire pump works
while also viewing a corresponding animation generated 50% more useful solutions to
subsequent problem-solving transfer questions than did students who viewed the
animation before or after listening to the narration. Similarly, students who read a text
explaining how tire pumps work that included captioned illustrations placed near the
text generated about 75% more useful solutions on problem-solving transfer questions
than did students who read the same text and illustrations presented on separate pages
(Mayer, 1989;Mayer, Steinhoff, Bower, & Mars, 1995). We call this result a contiguity
effect. This result is consistent with the cognitive theory of multimedia learning because
corresponding words and pictures must be in working memory at the same time in order
to facilitate the construction of referential links between them.
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6.3.Split-Attention Principle

When giving a multimedia explanation, present words as auditory narration
rather than as visual on-screen text. The third principle is that words should be
presented auditory rather than visually. For example, students who viewed an animation
depicting the formation of lightning while also listening to a corresponding narration
generated approximately 50% more useful solutions on a subsequent problem-solving
transfer test than did students who viewed the same animation with corresponding on-
screen text consisting of the same words as the narration (Mayer & Moreno, in press).
Sweller and his colleagues call this a Multimedia learning split attention effect
(Chandler &Sweller, 1991; Mousavi, Low &Sweller, 1995; Sweller, Chandler, Tierney
and Cooper, 1990). This result is consistent with the cognitive theory of multimedia
learning because the on-screen text and animation can overload the visual information
processing system whereas narration is processed in the verbal information processing
system and animation is processed in the visual information processing system.

6.4.Individual Differences Principle

The foregoing principles are more important for low knowledge than high-
knowledge learners, and for high-spatial rather than low-spatial learners. The fourth
principle is that multimedia effects, contiguity effects, and split-attention effects depend
on individual differences in the learner. For example, students who lack prior
knowledge tended to show stronger multimedia effects and contiguity effects than
students who possessed high levels of prior knowledge (Mayer &Gallini, 1990, Mayer,
Steinhoff, Bower & Mars, 1995). According to a cognitive theory of multimedia
learning, students with high prior knowledge may be able to generate their own mental
images while listening to an animation or reading a verbal text so having a contiguous
visual presentation is not needed. Additionally, students who scored high on tests of
spatial ability showed greater multimedia effects than did students who scored low on
spatial ability (Mayer & Sims, 1994). According to a cognitive theory of multimedia
learning, students with high spatial ability are able to hold the visual image in visual
working memory and thus are more likely to benefit from contiguous presentation of
words and pictures.

6.5.Coherence Principle
When giving a multimedia explanation, use few rather than many extraneous

words and pictures. The fifth principle is that students learn better from a coherent
summary which highlights the relevant words and pictures than from a longer version of
the summary. For example, students who read a passage explaining the steps in how
lightning forms along with corresponding illustrations generated 50% more useful
solutions on a subsequent problem-solving transfer test than did students who read the
same information with additional details inserted in the materials (Mayer, Bove,
Bryman, Mars &Tapangco, 1996; Harp & Mayer, 1997). Sweller and his colleagues
refer to this as the redundancy effect and Multimedia learning. This result is consistent
with a cognitive theory of multimedia learning, in which a shorter presentation primes
the learner to select relevant information and organize it productively, than from words
alone); spatial contiguity principle (people learn better when related words and pictures
are in close proximity); temporal contiguity principle (people learn better when related
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words and pictures are close together in time); coherence principle (people learn better
when irrelevant words, pictures, and sounds are eliminated from the presentation);
modality principle (people learn better from narration and animation than from text and
animation); redundancy principle (people learn better from narration and animation
compared to animation, narration, and text); and individual differences principle
(individuals with low prior content knowledge and individuals with high spatial skills
benefit most from animation and narration-presented), and evaluated these principles
based on transfer (Mayer 2001).

Austin (2009) notes the modality principle (people learn better from narration
and animation than from text and animation) and the redundancy principle (people learn
better from narration and animation compared to animation, narration, and text) serve as
theoretical foundations for the other principles because they describe how information is
processed. Researchers found that the modality principles combination of pictorial and
auditory materials yield better test results on transfer performance compared to a
combination of written and pictorial.
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Section III

Attitudes

1.Definitions of attitudes

An attitude is an idea charged with emotion, which predisposes a class of actions
to a particular class of social actions. There are three main components attached to
attitudes. First, a cognitive component, that is the idea which is generally some category
used by humans in thinking, whereby categories are inferred from consistencies in
responses to discriminably different stimuli. Second, an affective component, that is the
emotion, which charges the ideas. Third, a behavioural component associated with a
predisposition to action. (Triandis, 1971:6). In the same concern, Eagly& Chaiken
(1993:4) defines the attitude as a psychological tendency that is expressed by evaluating
a particular entity with some degree of favor or disfavor.

2.Importance of Attitude

Reid (2003, p. 33) reports attitudes are important to us because they cannot be
neatly separated from study. Attitude is considered as an essential factor influencing
language performance (Visser, 2008). Achievement in a target language relies not only
on intellectual capacity, but also on the learners' attitudes towards language learning.
This means that learning language should be approached primarily as a social and
psychological phenomenon rather than as a purely academic one. Kiptui and Mbugua
(2009, cited in Tella et al, 2010) asserts that negative attitude towards English is the
most affective and psychological factor that results in the students.

3. Attitudes and Achievement

Several studies have clarified that there is a strong relationship between attitudes
and achievement. Foong (1994:47) affirms that the development of positive attitudes
towards school subject is essential. Students with a positive attitude towards a subject
are more likely to continue their learning in the area, both formally and informally, after
the direct influence of the teacher has eroded. Similarly, Marjoribanks (1987) highlights
the fact that in psychological models of educational performances, academic
achievement is typically related to measures of ability and attitudes.

4.Attitudes and Motivation

McDonough (1983:142) reports that motivation of the students is one of the
most basic factors influencing their success or failure in learning the language. Al-
Tamimi(2009:30) adds another factor which is learners’ attitudes. This is because an
ESL/EFL learner's motivation in language learning is affected by his/her attitudes
towards learning the language. The relation between motivation and attitudes has been
considered a prime concern in language learning research. In addition, only when paired
up with motivation proper do attitudinal tendencies relate to the levels of student
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engagement in language learning, and to attainment”. Therefore, a better understanding
of students' motivation and attitudes may assist ESL/EFL curriculum and instruction
designers to devise language teaching programs that generate the attitudes and
motivation most conducive to the production of more successful ESL/EFL learners.

5.Language Attitude

Besides the intellectual perspective, the nature of language learning has
psychological and social aspects and depends primarily on the learners' motivation and
attitude to learn the target language (Padwick, 2010). Gardner and Lambert (1972) have
concluded that the ability of the students to master a second language is not only
influenced by the mental competence or, language skills, but also on the students'
attitudes and perceptions towards the target language. They also advocated that attitude
concept could enhance the process of language learning, influencing the nature of
students' behaviors and beliefs towards the other language, its culture and community,
and this will identify their tendency to acquire that language. In 1992, Baker proposed a
comprehensive theoretical model, focusing on the importance of conducting attitudinal
research in the field of language learning.

Baker (1992, p. 9) states that, in the life of a language, attitudes to that language
appear to be important in language restoration, preservation, decay or death.. Recently,
De Bot et al. (2005) assert that language teachers, researchers and students should
acknowledge that high motivation and positive attitude of students facilitate second
language learning. Thus, if a learner does not have the interest and tendency in
acquiring the target language to communicate with others, this learner will possess a
negative attitude and will not be motivated and enthusiastic in language learning.
Therefore, learners' attitudes could incorporate in language learning because they may
influence their performance in acquiring the target language.

6.Aspects of Language Attitude

Learning process is regarded as a positive change in the individual's personality
in terms of the emotional, psychomotor (behavioral) as well as cognitive domains, since
when one has learned a specific subject, he/she is supposed to think and behave in a
different manner and one's beliefs have been distinguished (Kara, 2009:54).
Furthermore, learning process has social as well as psychological aspects besides the
cognitive approach. Attitude concept can be viewed from these three dimensions. Each
one of these dimensions has different features to bring out language attitude results.
Accordingly, the attitude concept has three components i.e., behavioral, cognitive and
affective. These three attitudinal aspects are based on the three theoretical approaches of
behaviorism, cognitivism and humanism respectively. In the following, the three aspects
of attitude concept i.e., behavioral, cognitive, and emotional aspects are briefly
described.

6.1.Behavioral Aspect of Attitude

The behavioral aspect of attitude deals with the way one behaves and reacts in
particular situations. In fact, the successful language learning enhances the learners to
identify themselves with the native speakers of that language and acquire or adopt
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various aspects of behaviors which characterize the members of the target language
community. Kara (2009:69) stated that, .Positive attitudes lead to the exhibition of
positive behaviors toward courses of study, with participants absorbing themselves in
courses and striving to learn more. Such students are also observed to be more eager to
solve problems, to acquire the information and skills useful for daily life and to engage
themselves emotionally.

6.2.Cognitive Aspect of Attitude

This aspect of attitude involves the beliefs of the language learners about the
knowledge that they receive and their understanding in the process of language learning.
The cognitive attitude can be classified into four steps of connecting the previous
knowledge and the new one, creating new knowledge, checking new knowledge, and
applying the new knowledge in many situations.

6.3.Emotional Aspect of Attitude

Feng and Chen (2009:44) stated that, .Learning process is an emotional process.
It is affected by different emotional factors. The teacher and his students engage in
various emotional activities in it and varied fruits of emotions are yield.. Attitude can
help the learners to express whether they like or dislike the objects or surrounding
situations. It is agreed that the inner feelings and emotions of FL learners influence their
perspectives and their attitudes towards the target language (Choy &Troudi, 2006).

7.Building a positive attitudes towards learning foreign
language

As Brown (2000) points out, attitudes Are cognitive and affective; that is, they
are related to thoughts as well as to feelings and emotions. Attitudes govern how one
approaches learning which requires exposure to a different culture and also to the
difficult task of mastering a second language. Attitudes begin developing early and are
influenced by many things, including parents, peers, and interactions with people who
have social and cultural differences. Therefore, attitudes “form a part of one’s
perception of self, of others, and of the culture in which one is living” (Brown 2000). It
is well known that negative attitudes towards the foreign language and group, which
often comes from stereotypes and superficial contact with the target culture, can impede
the learning of that language. Conversely, positive attitudes towards the foreign
language and group increase language learning success. Brown (2000) describes several
studies about the effects of attitude on language learning and concludes that “positive
attitudes towards the self, the native language group, and the target language group
enhanced proficiency”. When students with positive attitudes experience success, the
attitudes are reinforced, whereas students with negative attitudes may fail to progress
and become even more negative in their language learning attitudes. Because attitudes
can be modified by experience, effective language teaching strategies can encourage
students to be more positive towards the language they are learning.
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Chapter II (B)
Previous Studies

Introduction

This section investigates the findings of previous studies relevant to the topic of
the current study. The studies are classified thematically according to what they
investigate.
This section consists of two domains:
The first domain investigates studies which discussed the importance of listening
skill programs in acquiring foreign language.
The second domain includes studies which clarified the effectiveness of using
multimedia in developing listening comprehension skills.

First: Studies which discussed the importance of listening skill in foreign language
teaching.

Abu Hatab ( 2009 )

This study investigates the effectiveness of a suggested program on improving
listening comprehension achievement through aural authentic materials for English
language majors at Al Aqsa university. The researcher uses one major tool which is the
listening achievement test. Other steps were followed by the researcher to collect the
required data, like preparing a list of skills, a questionnaire, a diagnostic test, and a
suggested program. A list was used to determine the micro-skills of listening
comprehension that should be included in English listening courses for university level,
then it was used to determine the most important and missing skills that should be
taught. The researcher asked the lecturers of English listening courses to choose five
skills to be improved after the consultation of specialists and educationalists who agreed
that listening skills are time consuming, more to the point, tackling five skills is
satisfying in a suggested program that include twenty four lessons with various
activities and techniques. The questionnaire was used to ask the students to choose the
most important and missing skills of listening comprehension that affect their academic
improvement, then a diagnostic test was applied to see how reliable students were in
response to the questionnaire. There was a high matching among the lecturers, students
and diagnostic test's results on the chosen skills.

The researcher chose the second level of English majors at al Aqsa university.
The study sample was 30 female students enrolled in the first semester of the academic
year 2009-2010. The study sample represented the experimental group who was
pretested before the implementation of the program. The suggested program was taught,
then a post test was applied to see how much students get improved. The results were
statistically analyzed. The study findings revealed that there were significant differences
in listening comprehension achievement for the favor of the post test results due to the
suggested program based on aural authentic materials. Findings also revealed that the
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suggested program has large effect on students' achievement. Based on the above
findings the researcher presents a number of pedagogical implications and suggestions
for course designers, lecturers, university system and English majors as well.

Read & John (2007)

This study investigated the effectiveness of providing different types of listening
support for learners in a foreign language environment with a low level of English
proficiency. The research was conducted with 140 students taking an English listening
course at a college in Taiwan. The participants took sections of a listening test under
four different conditions. Two of the conditions provided support in the form of either a
set of pictures or a written background text. The third condition was a repetition of the
test input, whereas the fourth one was simply no type of support. After the test, the
participants completed a short questionnaire and some of them were also interviewed.
According to the results, repeating the input was the most effective treatment, followed
by having visual and textual support. However, the limits of the learners' English
competence meant that all of the types of support could improve their comprehension
only to a certain degree. Nevertheless, the provision of appropriate support may
motivate foreign language learners to improve their listening proficiency by making
adequate comprehension more attainable for them.

El-koumy (2000)

This study examined the relative impact of skills-based and whole language
approach on the listening comprehension of English as a foreign language (EFL)
student with low and high listening ability levels. The subjects for the study were 96
pre-tested EFL students divided into two treatment groups for 15 weeks. In the skills-
based group, listening was taught as a set of discrete skills. In the whole language
group, students spoke, listened and wrote to one another about topics of their own
choice and read about topics of interests to them. All subjects were post tested on a
listening comprehension test of the test of English as a foreign language. Statistical
analyses of the listening comprehension scores revealed that training in listening skills
was some what effective, but insufficient in developing the listening comprehension of
low ability listeners, and that the whole language approach was effective only for high
ability listeners. Findings suggest that instruction in listening sub-skills does not
automatically lead to the improvement of listening comprehension, and that the whole
language approach to teaching listening cannot work without basic skills. It is
concluded that these two methods are not mutually exclusive but tend to complement
one another. The goal should be to achieve the balance between the two approaches in
heterogeneous classrooms. This would also enable the teacher to move from more
closely controlled exercise to more student direct activities.

Vandergrift (1999)

The researcher Proposed a model of listening course in which there were units
on different strategies or aspects of listening, with training activities contained in them.
These training activities were specifically designed to give students practice in utilizing
different signals and trying different strategies for improving listening ability.



60

The study results show how essential is the improvement of listening ability
through using different strategies of listening. Listening materials and units are always
designed to be well-matched with the various strategies of listening that students
practice and are trained to acquire.

Swanson (1995)

The researcher Pointed out the results in a workshop which was developed to
address what needs to be taught about listening and how students can be taught to listen
effectively. He suggested that listening should be taught as a skill, and presented a
model that serves as a basis for understanding and teaching listening as a skill. He
clarified how the teaching of listening could be based on examining the use of listening
abilities, or examining listening through literature. Students can be more aware of
listening through exploring when and where to use the skill of listening. He assumed
that any skill is composed of specific component that when practiced sufficiently will
take on the necessary condition of automatically skill without thinking. He concluded
that the door is to listening is opened, students can be involved in understanding how
and why this vital skill is employed.

Mendelsohn (1994)

The researcher investigated EFL listening instruction in Taiwanese college
students. Subjects were one freshman class of about 50 students at a university. The
instruments include a listening strategy questionnaire, and a weekly learning diary.
First, subjects completed the questionnaire of listening strategies. Second, in the
freshman course English Listening Practice, subjects received instruction and practice in
the use of EFL listening strategies for 20 minutes weekly for 15 weeks. Each week two
listening strategies were taught with examples and exercises designed by the researcher.
In total, subjects were able to learn 30 EFL listening strategies. During the instruction
phase, subjects were required to keep a weekly learning journal. Finally, subjects
received a post-test on the strategy questionnaire. Results of the study provided
empirical descriptions of strategy training for L2 listeners. Results also offered some
implications for teaching EFL listening comprehension.

Rankin (1992)

This study confirmed that students spent 42.1 percent of their total verbal
communication time in listening while they spent 31.9 percent in speaking, 15 percent
in reading, and 11 percent in. The researcher found that female college students spent
42 percent of their total verbal communication time in listening, and affirms that
listening skill is of a great importance in the learning process among the college
students.
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Holley (1990)

This study Investigated the frequency of listening skill as used by English
language learners in the college level, the researcher found that the portion of verbal
communication time spent by college students was 52.5 percent in listening, 17.3
percent in reading, 16.3 percent in speaking, and 13.9 percent in writing. The researcher
did an investigation through a scale, which was used to collect data from language
specialists who confirmed the primacy of listening skill starting from the school stage
and last for the university level. Students' questionnaire asserted the primacy of listening
skill in comparison with other language skill.

O'Malley et al. (1985)

They Conducted a research in the university level, where students were
randomly assigned to receive training on listening tasks. Results indicated that listening
training can be effective for integrative language tasks. the results of this study
confirmed the importance of listening skill in comparison with other language skills. It
can be said that listening skill receives less attention despite its importance and
relationship with developing other skills of language. So, the researchers tried to show
how important is the need of developing listening skill through constant training not
only on university level but mainly when English is to be taught at any stage.

Second, studies which clarified the effectiveness of using multimedia in developing
listening comprehension skills.

Lubbad (2013)

This study aimed at investigating the effectiveness of a multimedia based
learning program on developing seventh graders' listening comprehension skills and
attitudes in Gaza governorate. The target skills were four listening sub skills
(understanding the main idea, pointing out specific details, deducing meaning of an
unfamiliar lexical item from the listening text and inferring the moral lesson of the
listening text). To achieve this aim, the researcher selected a representative sample of 86
EFL female students studying at Al Mamounia Prep girls. school which is run by
UNRWA in the Gaza strip. The participants were divided into two equal groups: a
control group, 43 student and an experimental one, 43 students. The instruments were,
an achievement test, an attitude scale and an interview. The achievement test was used
as a pre test to prove groups. equivalence. Moreover, it was used as a post test to
measure any possible differences between the target groups. The collected data were
analyzed and treated statistically through the use of SPSS. The attitude scale was used
to measure students. attitudes toward listening skill before and after conducting the
multimedia program .In addition, the interview was used for low achievers whose
writing ability was weak at the end of each English listening class to be more sure from
their understanding to the listening comprehension text.
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The findings indicated that there were statistically significant differences
between both groups, in favor of the experimental one, in understanding the main idea,
pointing out specific details, deducing meaning of unfamiliar lexical items from the
listening text and inferring the moral lesson of the listening text due to the program
implemented. In addition, implementing the effect size equation, the results revealed
that the program had a large effect size in favor of the experimental group. In the light
of those findings, the researcher recommended the necessity of implementing
multimedia program in teaching English listening comprehension. Also, the researcher
suggested that further researches should be conducted on the effects of multimedia
program on developing different English language Skills and in other fields of
educational activities.

Kashani et al. (2011)

The purpose of this study was to find out under what presentation conditions
visual annotations would optimize listening comprehension of language learners. the
study examined listening comprehension from a strategy of introducing visual
information, either prior to or during an audio activity, and also looked at listening
comprehension without visuals present. According to the results, test takers.
performance varied significantly across the three conditions, with the pictures-before-
listening condition manifesting the best scores while taking the least time, the pictures-
during-listening condition the second best scores and the pictures-free-listening
condition the lowest scores but taking the longest time. The inclusion of visuals prior to
audio materials was the sole condition that significantly optimized comprehension. A
linguistically homogeneous group of EFL learners took a number of listening
comprehension tests under three different conditions. In the first condition, the test
takers first looked at a number of pictures related to the listening materials and then,
putting the pictures aside, listened to the relevant audiocassettes. In the second
condition, the test takers looked at the pictures and listened to the audiocassettes
simultaneously. In the pictures-free condition, the test takers merely listened to the
audiocassettes in their conventional form. The listening texts were counterbalanced in
presentation.

Wagner(2010)

In this study, a quasi-experimental design was used to compare the performance
of two groups of learners on an ESL listening test. The control group took a listening
test with only audio texts. The experimental group took the same listening test, except
that test-takers received the input through the use of video texts. Multi-variety Analysis
of Covariance (MANCOVA) was used to compare the two groups. performance, and it
was found that the video (experimental) group scored 6.5% higher than the audio-only
(control) group on the overall post-test, and this difference was statistically significant.
The results of the study suggest that the non-verbal information in the video texts
contributed to the video group. superior performance.



63

Jones (2010)

The researcher provided qualitative evidence for a generative theory of
multimedia learning that suggests that the availability and the choice of visual and
verbal annotations in listening comprehension activities enhances students' abilities to
comprehend the material presented and to acquire vocabulary. Participants were
randomly assigned to one of four listening treatments: the aural text (a) with no
annotations, (b) with only verbal annotations, (c) with only visual annotations, and (d)
with both visual and verbal annotations. For purposes of this paper, 20 students were
purposively selected to participate in interviews. Overall, students remembered word
translations and recalled the passage best when they had selected both verbal and visual
annotations while listening. Students' voices reflected these results and revealed that
they should have options for viewing material in both a visual mode and a verbal mode
in a multimedia listening comprehension environment. Students. views on the
effectiveness of multimedia annotations (visual and verbal) in assisting them in their
comprehension and acquisition of vocabulary from aural texts were positive.

Verdugo and Belmonte (2007)

The researcher applied their study in six state schools in Madrid to examine the
effects that digital stories may have on the understanding of spoken English by a group
of 6-year-old Spanish learners. A pre-post test design was used to investigate whether
internet-based technology could improve listening comprehension in English as a
Foreign Language (henceforth, EFL). Findings indicate that the experimental group
outperformed the control group in the final administered test. These results raise
interesting issues related to the use of technology in the context of foreign language
learning.

Grguroviã and Hegelheimer(2007)

In this study, the researchers designed a multimedia listening activity containing
a video of an academic lecture to offer help in the form of target language subtitles
(captions) and lecture transcripts in cases of comprehension breakdowns. Eighteen
intermediate ESL students enrolled in an academic listening class at a research
university participated in the study. Two tests and questionnaires in addition to screen
recordings were used to analyze students' performance on the activity and their use of
help. The results indicate that participants interacted with the subtitles more frequently
and for longer periods of time than with the transcript. Also, the study identified four
patterns of learner interaction with the help options. Since, overall, the participants
interacted with help less than half of the time they opened help pages, an important
challenge in investigating help options lies in finding ways to promote the use of help.
(Wilberschied and Berman, 2004)

To investigate differences in achievement in foreign language listening
comprehension, 61 students in a Foreign Language in an Elementary School (FLES)
program were studied during instruction using video clips from authentic Chinese TV
broadcasts in two advance organizer conditions. The first type of advance organizer
consisted of written words and sentences in Chinese, which summarized major scenes in
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the video the students were to watch. The second advance organizer involved the same
written words and sentences as the first, with accompanying pictures taken from the
video itself. Statistical significance of the listening comprehension scores from the
exercises could not be established. However, the exercises seemed to be helpful,
particularly for younger and less language-proficient students. Interview results
indicated that students perceived the pictures as more helpful than text alone.

Jones(2003)

This study extends Mayer's (1997, 2001) generative theory of multimedia
learning and investigates under what conditions multimedia annotations can support
listening comprehension in a second language. This paper highlights students' views on
the effectiveness of multimedia annotations (visual and verbal) in assisting them in their
comprehension and acquisition of vocabulary from aural texts. English-speaking college
students listened to a 2 min 20 sec historical account in French presented by a computer
program. Participants were randomly assigned to one of four listening treatments: the
aural text (a) with no annotations, (b) with only verbal annotations, (c) with only visual
annotations, and (d) with both visual and verbal annotations. For purposes of this paper,
20 students were purposively selected to participate in interviews. Overall, students
remembered word translations and recalled the passage best when they had selected
both verbal and visual annotations while listening. Students' voices reflected these
results and revealed that they should have options for viewing material in both a visual
mode and a verbal mode in a multimedia listening comprehension environment. This
study provides qualitative evidence for a generative theory of multimedia learning that
suggests that the availability and the choice of visual and verbal annotations in listening
comprehension activities enhances students' abilities to comprehend the material
presented and to acquire vocabulary.

Lin (2001)

The study investigated the attitude of EFL learners towards the integration of
multimedia into a language learning program. The tool of the study was a questionnaire-
based survey administered at the end of the first semester of 2001. The participants 46
first year junior college students at Wenzao Ursuline College of Languages in Taiwan.
All of these students were majoring in Spanish but were also taking English Listening
and Writing as one of their required language courses. The survey was related to the
English Listening and Writing course. The results of the survey indicate that the
majority of EFL learners had a positive attitude towards the use of multimedia resources
in their language program, appreciating, in particular, opportunities to practice and
extend their language abilities by surfing the Internet, to take laboratory-based listening
tests via a test analyzer, and to record and save their own writing and to make use of
multi-media resources in developing their reading skills.
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Summary of the previous studies

The researcher has got great benefits after reviewing the previous studies,
especially in recognizing the impact of using new strategies in Teaching listening skill.

The first section concerning the importance of listening skill in acquiring foreign
language. Actually, all the previous  studies have agreed on the basic role of listening
comprehension in learning languages. The previous different studies were conducted by
different researchers in different countries, universities, and schools. There were many
similarities and slight differences between these studies and the current one. Some
researchers like O'Malley et.al (1985), Bacon(1989), Holley(1990), Rankin(1992),
Zhang (2007) confirmed on the importance of listening comprehension skill as one of
the most important skills in language teaching. Thus, teachers have to give the students
the chance to use English language appropriately as they listen to native speakers.

The second section concerning studies which clarified the effectiveness of using
multimedia in developing listening comprehension skills. It is clear that all the previous
studies aimed to investigate the impact of using multimedia on developing language
skills, grammar,vocabulary ,reading, literature and listening. All the previous concerned
studies agreed upon the great impact of using multimedia in developing listening
comprehension skills. The result of these studies show that the use of multimedia in
EFL classrooms provides meaningful and interesting process of the language learning
and students can be more motivated with this technological development in EFL
Classrooms of different stages. The current study agreed with the results of the
following studies; Lubbad(2013), Jones(2003), Grgurovand Hegelheimer(2007),
Wagner(2010), Lin (2001)and Kashani et al. (2011).

This study included  more tools than the previous studies included. The
researcher used four tools in this study in order to reach accurate results. This study also
used Microsoft PowerPoint and the Microsoft Word in designing the program. Finally,
this study is a distinguished one as it supported the importance of using multimedia in
teaching English language for the eighth graders. Moreover, it concentrated on five sub
listening comprehension skills which are considered important and suitable for grade
eight students since they were selected by teachers and supervisors.



Chapter III

Methodology
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Introduction

The purpose of the current study was to examine the effectiveness of a suggested
program on developing eighth graders' listening comprehension and their attitudes
towards listening. This chapter describes the following points: a) type of research
design, b) population and sampling procedures, c) controlling variables,
d)instrumentation, e)validity of the instruments, f) reliability of the instruments, g) pilot
study, h) data collection procedures, and i) statistical analysis.

1.Type of research design

This study adopted the experimental approach. Two groups were selected; the
experimental group and the control group. The research includes three variables; the
first variable is a multimedia program as the independent variable. The other two
variables are listening comprehension skills and students' attitudes towards listening as
the dependent variables.The experimental group was taught the listening comprehension
skills via a multimedia learning program while the control group was taught via the
traditional method. The experiment lasted for eight weeks.

2. sample of the study

The sample of the study consisted of (60) students distributed into two groups;
one experimental group that consists of (30) students and one control group that
includes (30) students. The groups were a purposively selected sample from Jabalia
Prep "B" Boys' School for Refugees in Jabalia Camp in the Gaza strip which is run by
UNRWA where the researcher works as a teacher of English Language.

3. instrumentation

To achieve the aims of the study, the researcher used three tools; a questionnaire
to determine the most important listening sub skills that suit eighth graders, a pre post
achievement test based on the most important skills and attitude scale was designed to
compare students' attitude towards listening.

3.1. A questionnaire of listening comprehension skills

The researcher prepared a list of listening comprehension micro-skills. The aim
of the list is to identify what are the micro-skills of listening comprehension that are
suitable to be taught for eighth graders . The list was refereed by a number of juries,
then it was presented to a number of experienced teachers and  English language
supervisors who work in UNRWA and MOE (Appendix 2).

3.1.1.Description of the questionnaire

A questionnaire of 25 items was used in this study in order to rate the degree of
importance of the listening comprehension skills. Respondents were asked to select the
most important shills suitable to be taught for the eighth graders.
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3.1.2.Validity of the questionnaire

- The Referee Validity

To test the validity of the questionnaire, the researcher presented the
questionnaire to a group of specialists to be refereed;  professors of teaching
methodology,  supervisors of English language and experienced eighth grade teachers
(Appendix 7 ) taking their valuable notes into consideration. Once the juries agreed that
the questionnaire was a valid instrument, the researcher starts applying it.

3.1.3.The application of the questionnaire

The questionnaire was given to (5) English Language supervisors and (20)
expert teachers to select the most important listening skills suitable for eighth graders.
After that, relative weight was calculated and the most important skills were agreed
upon. The result of this questionnaire showed that there were (5) important skills out of
the (25) listening comprehension skills.

Table (1)

The most important skills

No. Skills Relative weight %

1 recognizing the topic 92 %

2 finding the main idea 92 %

3 identifying the speaker 96 %

4 guessing the meaning and opposites 100 %

5 finding supporting details 96 %

3.2. Achievement test

A pre-post achievement test was prepared by the researcher to measure the
students' achievement in listening comprehension skills. It was used two times; pre test
before implementing the experiment and post test after the experiment. (Appendix 3 )



68

The test was designed  according to the table of specifications. Moreover,  the
skills under investigation are  recognizing the topic, finding the main idea, identifying
the speaker, guessing the meaning and opposites of the words from context and finding
supporting details.

3.2.1.The general aims of the test

The test aimed at measuring the effect of a multimedia based program  on the
students' listening comprehension skills in English language. It was built according to
the criteria of the test specification. The listening comprehension skills under
investigation were recognizing the topic, finding the main idea, identifying the speaker,
guessing the meaning and opposites,  finding supporting details.

Table ( 2)

Table of specification

Skills No of items percentage

recognizing the topic 5 13.51 %

finding the main idea 4 10.81 %

identifying the speaker 5 13.51 %

guessing the meaning and

opposites

5 13.51 %

finding supporting details 18 48.64 %

Total 37 100 %

3.2.2.Constructing the Test

The researcher depended on some resources such as: the researcher's own
experience as a teacher of English for more than fourteen years, the review of literature,
supervisors and expert teachers' opinions, the results of the analysis of the listening
lessons in the textbook and the result of degree of importance questionnaire.

3.2.3.The items of the test

Different passages and dialogues were used in the test. They were selected from
grade eight Students' Book 2013 (English For Palestine 8), which is taught in the
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Palestinian schools in the Gaza Strip and the West Bank. These questions were
constructed according to the table of specification which was designed according to the
general objectives of teaching listening comprehension skills and the relative weight of
the skills in the Degree of Importance Questionnaire. The same test was carried out after
the (8) week intervention. Results of the pre and post test were recorded, statistically
analyzed and compared. The items of the test are distributed according to skills
mentioned before. Five question were prepared dealing with each unit taught in this
study. Questions were distributed as follows:

Question A: - put true or false.( recognizing the topic)
-WH questions.(finding supporting details)
-get from what you have heard.(guessing the meanings and opposites)
Question B: - Complete the following sentences. (finding the main idea)
-Put true or false.
- Write from what you have heard. (guessing the meanings and opposites)
- Choose the best answer.(Identifying the speaker)
Question C: - Listen and choose the correct answer. (Identifying the speaker)
- Listen again and check (  / - x ) to the things that Khalid ordered.( (finding supporting
details)
Question D: - Choose the correct answer.( recognizing the topic)
- Listen again and fill in the table about the things Mrs. Haifawi asked them to buy.
- Put true or false.(finding the main idea)
Question E: - Choose the correct answer.(finding supporting details)
- Put true or false.
- Get from what you have heard.( guessing the meanings and opposites)

3.2.4.The pilot study

The test was applied on a random sample of (35) students; from Jabalia
Prep."B" Boys' School. The results were recorded and statistically analyzed to measure
its validity and reliability. The items of the test were modified in the light of the statistic
results.

3.2.5.The validity of the test

Al Agha (1996: 118) states that a valid test is the test that measures what it is
designed to measure. The study used the referee validity and the internal consistency
validity.

A-The referee validity

The test was introduced to a jury of specialists in English language and
methodology in Gaza universities, Ministry of Education and experienced supervisors
and teachers in UNRWA and the governmental schools. The items of the test were
modified according to their recommendations.
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B- The internal consistency validity

Al Agha (1996: 121) states that the internal consistency validity indicates the
correlation of the degree of each item with the total average of the test. It also indicates
the correlation of the average of each skill with the total average. This validity was
calculated by using Pearson Formula.

The correlation coefficient of each skill of the listening skills is significant at
level (0.01). Table ( 3 ) shows the correlation coefficient of each skill with the whole
test.

Table (3)

Correlation coefficients of each item degree with the total degree

sigPearson
CorrelationNo.sigPearson

CorrelationNo.

0.050.31200.010.441
0.010.44210.010.562
0.010.52220.010.443
0.050.35230.010.644
0.050.41240.010.515
0.050.38250.010.736
0.010.68260.010.527
0.010.46270.010.478
0.010.50280.010.629
0.050.34290.050.3710
0.050.37300.050.3811
0.050.34310.050.3912
0.010.52320.010.5513
0.010.57330.050.3814
0.010.45340.050.3815
0.010.60350.050.3316
0.050.41360.010.4817
0.010.58370.010.4718

0.050.3419

It's clear from table (3) that all the items are statistically significant at ( 0.01,0.05)

The correlation coefficient of each item with its domain

The researcher calculated the correlation coefficient of each item with its scope,
as illustrated in Table (4)
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Table (4)

The correlation coefficient of each item with its domain

sig
correlation
coefficient

No.sig
correlation
coefficient

No.

recognizing the topic
0.010.59230.010.471
0.010.50290.010.5110

0.050.4119

finding the main idea
0.010.69220.010.722
0.010.60250.010.6014

identifying the speaker
0.010.52200.010.707
0.010.54240.010.5815

0.010.5916
guessing the meaning and opposites of the words from context

0.010.63180.010.736
0.010.64370.010.7013

0.010.5917

finding supporting details
0.010.54280.010.443
0.010.47300.010.644
0.010.45310.010.485
0.010.55320.010.518
0.010.62330.010.579
0.010.46340.050.4111
0.010.65350.050.3912
0.010.54360.010.5221

0.010.7426

According to Table (4), the coefficient correlation of each item with its domain
is significant at (0.01) and (0.05) it can be concluded that the test is highly consistent
and valid to be used as a tool of the study.

The correlation coefficient of each domain with the whole test

the researcher calculates The correlation coefficient of each paragraph with its
scope, as illustrated in Table (5)
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Table (5)

Correlation coefficient of the domains with the Whole Test

Level of Sig.Correlation CoefficientCriteria of the listening skills

0.010.64recognizing the topic

0.010.71finding the main idea

0.010.76identifying the speaker

0.010.85guessing the meaning and
opposites of the words from
context

0.010.94finding supporting details

According to table (5),  the coefficient correlation of domain item is significant
at (0.01) it can be concluded that the test is highly consistent and valid to be used as a
tool of the study.

3.2.6.Reliability of the test

The test is reliable when it gives the same results if it is reapplied in the same
conditions. Al Agha (1996, p. 118) says the reliability of the test can be measured by
Alpha Cronbach and the Spilt- half techniques.

The researcher used the test-retest method, where a pilot study was conducted on
30 students who had the same characteristics of the study sample but not included in it .
This step was important to check feasibility of the test and estimate the time needed for
conducting it that was for approximately between (45) minutes for each pair.. After an
interval of three weeks, the same test was retested on the same students. Split –Half
Technique  was used to measure the correlation between the test-retest results. The
results of the test showed a high correlation, which reached (0 .85). For further
investigation of the test's internal consistency, Coder Richardson  formula was applied
to the data from the pilot study mentioned above. The value of Alpha reached (0.88),
which is considered quite high. Thus, the test was found statistically reliable.

3.2.7.Difficulty Coefficient

That means that the percentage of the students who did not answer an item
correctly to the total student who answered the test, we can calculate this from the
following equation:
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Difficulty Coefficient = No. of student who did not answer an item correctly

______________________
the total student who answered the test

Table (6)

Difficulty coefficient for each items of the test

No. Difficulty
coefficient

No. Difficulty
coefficient

No. Difficulty
coefficient

No Difficulty
coefficient

1 0.69 11 0.56 21 0.75 31 0.75

2 0.75 12 0.63 22 0.69 32 0.75

3 0.63 13 0.69 23 0.63 33 0.69

4 0.63 14 0.69 24 0.69 34 0.69

5 0.69 15 0.69 25 0.69 35 0.56

6 0.63 16 0.56 26 0.75 36 0.56

7 0.75 17 0.63 27 0.63 37 0.69

8 0.69 18 0.75 28 0.75 Total
difficulty
coefficient

0.49

9 0.56 19 0.69 29 0.63

10 0.75 20 0.69 30 0.56

Table (6) shows that the difficulty coefficient wobble is between (0.56 – 0.75)
with total average (0.49), that means each item is acceptable or in the normal limit of
difficulties according to the view point of assessment and evaluation specialists.

3.2.8.Discrimination coefficient

That means that the test is able to differentiate between the high achievers
and the low achievers.
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Table (7 ) shows the discrimination coefficient for each item of the test

Table (7)

Discrimination coefficient for each items of the test

No. Discrimination
coefficient

No. Discrimination
coefficient

No Discrimination
coefficient

No Discrimination
coefficient

1 0.63 13 0.38 25 0.38 37 0.38

2 0.5 14 0.38 26 0.5 Total
difficulty
coefficient

0.79

3 0.75 15 0.38 27 0.5

4 0.5 16 0.38 28 0.5

5 0.38 17 0.75 29 0.5

6 0.75 18 0.5 30 0.88

7 0.5 19 0.63 31 0.5

8 0.63 20 0.38 32 0.5

9 0.38 21 0.5 33 0.38

10 0.5 22 0.38 34 0.38

11 0.63 23 0.75 35 0.38

12 0.5 24 0.63 36 0.38

Table (7) shows that the discrimination coefficient wobble between (0.38 – 0.88)
with total average (0.79) and that means each of the item is acceptable or in the normal
limits of discrimination.
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3.3.Attitudes scale

The researcher prepared attitude scale in order to get data and information about
the students' attitude towards listening. This scale was used before and after the
experiment for the control and the experimental group. Appendix (4)

3.3.1.The aim of the scale

The attitude scale was used to measure the effect of a multimedia program on
developing students' attitudes towards listening.

3.3.2.Steps of constructing the scale

The resaearcher constructed the scale depending on the following:
-Reviewing related literature as: Barakat (2010), Teo (2008), Lampada and
Stogiannidou (2009), Al Khateeb (2005), Al Hasnawi (2010), Roussos (2004),
Panagiotis et al (2005), and Asqoul and Houli (2001).
-Consulting specialized professors about attitudes in general.
-The scale included positive and negative sentences.
-First, The scale consisted of 36 sentences distributed in four domains. Then, the scale
sentences were presented to the referee committee in order to decide the suitability of
the number of the items for eighth graders.
-At last, the scale was refereed. It consisted of (27) items distributed in four domains,
the first domain consisted of (6) items and the other three domains consisted of(7)
items. Three items were deleted from the first domain and two items were deleted from
the other domains.

3.3.3.Description of the scale

The scale consists of four domains (table 8). The scale was carried out before the
experiment and after the eight-week intervention. Results of the pre and post scale were
recorded, statistically analyzed. A Likert Type Scoring Format was used in this scale
(table 13 ). Students were asked to indicate the extent of their agreement with each
statement, on a five-point scale from strongly agree to strongly disagree.
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Table (8)

The attitudes' scale domains

Domain NO. of
items

Positive

sentences

Negative

sentences

Attitudes towards the

importance of listening

6 1-5-6 2-3-4

Attitudes towards enjoying

listening

7 8-10-11-13 7-9-12

Attitudes towards learning

listening by multimedia

7 14-15-17-20 16-18-19

Attitudes towards the listening

teacher

7 21-22-25 23-24-26-27

Total 27 14 13

Table (9)

Likert Scale

Strongly

agree

agree I don’t

know

Strongly

disagree

disagree

Positive
sentences

5 4 3 2 1

Negative
sentences

1 2 3 4 5

3.3.4.Validity of the Attitude Scale

Valid scale is the scale that measures what it is designed to measure. The study
used the referee validity and the internal consistency validity.
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A. The Referee Validity

To ensure that the scale used in the present study is valid, the researcher used
internal, referees, and content validity. The scale was introduced to a jury of specialists
in English language and methodology in Gaza universities, Ministry of Education and
experienced supervisors and teachers in UNRWA schools to validate the suitability of
the scale to the study, the clarity of the instructions, the suitability of the allotted time..
The items of the scale were modified according to their recommendations.

B. The Internal Consistency Validity

The internal consistency validity indicates the correlation of the score of each
item with the total average of the attitude scale. It also indicates the correlation of the
average of each domain with the total average. This validity was calculated by using
Pearson Formula.

Table (10) shows the correlation coefficient of each domain with the whole
scale.

Table (10)

The correlation coefficient of each domain with the whole scale

Level of
Sig.

Correlation
Coefficient

Criteria of the listening skillsNO.

0.010.54attitudes towards the importance of listening1

0.010.62attitudes towards enjoying listening2

0.010.57attitudes towards listening via multimedia3

0.010.61attitudes towards the listening teacher4

It is clear from table (10) that all the scopes are statistically significant at (
0.01,0.05).

According to the tables (7),(8), (9) and (10) the coefficient correlation of each
item within its scope is significant at levels (0.01) and (0.05).
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Table (11)

The correlation coefficient of each item with its domain

(first Domain)

NO. Attitudes towards the importance of listening correlation

coefficient

sig

1 I think that listening helps in developing the ability of

right thinking.
0.45

0.01

2 I can acquire much cognition and experiences without

listening.
0.54

0.01

3 I wish we could lessen some listening topics from the

syllabus.
0.69

0.01

4 I think that listening extra texts is time consuming. 0.59 0.01

5 I wish we could increase listening classes in the school

schedule.
0.48

0.01

6 I think that listening is important to every student. 0.42 0.01
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Table (12)

The correlation coefficient of each item with its domain

(second Domain)

NO. Attitudes towards enjoying listening correlation

coefficient

sig

7 I feel bored in English listening classes.
0.52

0.01

8 I prefer listening classes to other classes
0.48

0.01

9 Listening comprehension is one of the problems

I face in learning English.
0.21

No
sig

10 I enjoy English listening classes.
0.56

0.01

11 I exert effort in guessing the meaning of difficult

words through the text.
0.17

No
sig

12 I feel happy when we miss a listening class .
0.66

0.01

13 I feel annoyed when doing any listening task .
0.70

0.01
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Table (13)

The correlation coefficient of each item with its domain

(third Domain)

NO. Attitudes towards learning listening by

multimedia

correlation

coefficient

sig

14 I enjoy listening texts via multimedia.
0.53

0.01

15 I believe that the listening comprehension text

via multimedia helps me to remember the

details.

0.18

No
sig

16 I think that listening via multimedia causes less

concentration.
0.44

0.01

17 I wait impatiently for the multimedia listening

classes.
0.54

0.01

18 I believe that listening via multimedia weakens

my listening skills.
0.42

0.01

19 I think that listening via multimedia is time-

consuming.
0.43

0.01

20 I feel that listening via multimedia increases my

thinking skills.
0.50

0.01
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Table (14)

The correlation coefficient of each item with its domain

(fourth Domain)

NO. Attitudes towards the listening teacher correlation

coefficient

sig

21 I think that the listening teacher increases my

interest for listening.
0.49

0.01

22 I believe that the listening teacher's questions

stimulate thinking.
0.49

0.01

23 I feel annoyed when I see the listening teacher .
0.64

0.01

24 I stay away from participating in the listening

class because of the listening teacher.
0.66

0.01

25 The listening teacher encourages us to express

our opinions.
0.58

0.01

26 I feel bored when the listening teacher presents

any topic.
0.60

0.01

27 I feel that the listening teacher looks after some

students and ignores others.
0.50

0.01

It's clear from tables (11), (12), (13) and (14) that all the items are statistically
significant at ( 0.01,0.05) except the paragraphs (9 , 11 , 15)

The results of tables (11,12,13,14) show that the value of these items were
suitable and highly consistent and valid for conducting this study.

The researcher also examined the correlation between the correlation coefficient
of each paragraph with the whole scale as shown in table (15).
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Table (15)

The correlation coefficient of each item with the whole scale

sig
correlation
coefficient

NO. of
itemsig

correlation
coefficient

NO. of
item

No sig0.14150.050.411

0.050.41160.010.492

0.010.53170.010.573

0.050.39180.010.544

0.010.42190.010.425

0.010.44200.050.396

0.010.43210.010.497

0.010.46220.010.468

0.010.6123No sig0.199

0.010.64240.010.4710

0.010.5225No sig0.1311

0.010.54260.010.5912

0.010.48270.010.6313

0.010.4714

As shown in the table (15), there is correlation between the domains and the
total score and each item with the other whole scale at sig. level (0.01) that shows a high
internal consistency of the scale which reinforces the validity of the scale.

3.3.5.The Reliability of the scale

The scale is reliable when it gives the same results if it is reapplied in the same
conditions. The researcher used the pilot study to assess the reliability of the scale
which was measured by Alpha Cronbach and split-half methods. Split –Half Technique
result reached (0.79). This result showed a high reliability,. For further investigation of
the scale's internal consistency, Cronbach's Alpha formula was applied to the data from
the pilot study. The value of Alpha reached (0.83), which is considered quite high
(Wanous2002,p.268). Thus, the scale was found statistically reliable. Alpha formula
was used to determine the reliability of the scale as shown in table (16).
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Table (16)
Alpha Correlation Coefficient of the Scale Reliability
Domains Number  of Items Alpha

kronbach
attitudes towards the importance of listening 6 0.78
attitudes towards enjoying listening 7 0.79
attitudes towards listening via multimedia 7 0.81
attitudes towards the listening teacher 7 0.82

Total 27 0.83
The results of table (16) show that the ranges of reliability of the four domains

were above (0.83) , this result indicates that the scale was suitable for conducting such
study.

4.The suggested multimedia based  program

The program is  described by ( Affana , 1998) as a well-designed and arranged
instructional unit that includes a group of experiences, activities, aids, techniques and
means of evaluation for the purpose of developing defined skills. In the light of the
above definition the researcher defines the program as "a group of well-planned and
designed activities that aim to develop the knowledge, attitudes, skills and thinking of
the learners through selective content, instructional aids and constant process of
evaluation.

The program which is implemented in this study entirely depend on multimedia.
It took eight weeks to teach five units during February and April (2014). The listening
comprehension can be facilitated by multimedia aids such as pictures, animations and
other visual or auditory cues. Though they are independent of the presentation mode of
the text, multimedia aids support the process of text comprehension. Three types of the
aids can be distinguished, first of them being aids for selecting information, second, aids
for building internal connections, and third, aids for building external connections.

4.1.Constructing Instructional Program

After reviewing the literature of education studies of developing educational program
according to design criteria, the researcher decided to follow Al Jazar model to design
the proposed educational program which aims at developing eighth graders listening
skills. Al Jazzar (2002) suggests five steps that would make up a model of a good
teaching program. allow. The following diagram shows the five steps of
developing the program according to (Al Jazar model, 2002) (Study and analysis
phase, design phase, production phase, evaluation phase, and usage phase)
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Diagram (1)
Al Jazar Model

Below is a description of these patterns and explanation of how each step will be taken
into consideration in building up the suggested program of the present study:

4.1.1. Analysis Phase

In this stage the researcher attempted to define the students' present state of knowledge,
skills, competencies, their needs and the available learning resources and facilities
related to the proposed program. as a basis to target what is missing and trying to cover
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it. The researcher's background (as a teacher of English ) about the low level of students'
achievement in the listening skill was a first step and also formed a rationale in
constructing the suggested program. Here is the detailed description of this phase steps:

- Learners' Characteristics:
Learners' characteristics – study sample – were specified and described as follows:

1. All the participants are male.
2. All the participants are about fourteen years old.
3. All are in the same school leading similar social, cultural, economic and academic
levels.
4. A pre-test was used to check the similarity of listening skills between the two groups
(control and experimental)

-Determining educational needs

Identifying their needs required preparing a list of the listening skills necessary for
eighth graders following these procedures:
1- Reviewing the literature for teaching listening for eighth grade.
2- Preparing the initial list of listening skills of eighth graders.
3- distributing a questionnaire of the suitable sub listening skills for teachers and
supervisors.

- Analyzing educational resources
In this phase the facilities and available resources (materials – devices – equipment –
labs and rooms), which can be utilized to serve the aims of this study.

-Available possibilities
1- A computer lab equipped with modern computers and presentation devices (LCD –
smart board – Internet access – White board – Scanner – Printer).
2- A co-operative school principal and deputy school principal as well.

4.1.2. Design Phase

In this phase, the researcher got ready for the instruction. The researcher defined
the aims of the program, motivated the students and managed the setting for the
instruction. In this research, the aims of the program will be  defined by the researcher
taking into consideration the results of the diagnostic test, selected content and some
techniques and aids to be applied in performing the teaching period.
- Behavioral Objectives
They were determined according to learners' characteristics and their educational needs.
Consequently, the techniques, the educational resources and the evaluation tool were
designed according to it.
- The general objective
The general objective was to examine the effectiveness of using a multimedia based
learning programme on eighth graders listening comprehension skills.
The followings are the sub listening skills derived:

1- recognizing the topic.
2- finding the main idea.
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3- identifying the speaker.
4- guessing the meaning and opposites of the words from context.
5- finding supporting details.

- Determining educational content
The researcher determined the content to be used in teaching and achieving these
objectives. It consists of five units. Each unit has two lessons. Varied contexts and
exercises were used. Multimedia content was used, too.

The suggested program consisted of (5) units from unit (8) to unit (12). The
program covered 18 sessions. Each teaching period is forty-five minutes.

The program included all the listening comprehension lessons in English for
Palestine 8, Second Term. The content of the suggested program was chosen, organized
and modified according to the difficulties that students face when listening  for
dialogues or passages. The opinions and suggestions of a group of specialists; including
professors of teaching methodology, supervisors of English language in addition to
highly qualified and experienced English teachers. The following Chart shows the
content of the program.

table (17)

The content of the suggested program

No. Unit title Activities Content of the
program

8 Different people,
different clothes

Pre-listening activities

While-listening activities

Post-listening activities

-Pictures for the new
words
- A related video for
the text.

9 The world of
food

Pre-listening activities

While-listening activities

Post-listening activities

-A related video
about different kinds
of food

-power point

10 Back home in
Palestine

Pre-listening activities

While-listening activities

Post-listening activities

-pictures.

-power point

-related video about
Palestine

11 A Palestinian
wedding

Pre-listening activities

While-listening activities

Post-listening activities

-related pictures

-video film

12 Finding out about
names

Pre-listening activities

While-listening activities

Post-listening activities

Power point

-related pictures.
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- Designing pre-post test
The test depended on the listening skills which were determined according to the
questionnaire. The test was designed in the light of the following procedures:
1. Preparing a list of the listening skills for the eighth graders.
2. Refereeing the skills.
3. Analyzing the textbook content.
4. Determining the percentage of the listening skills in each unit.
5. Building the table of specifications and deciding the number of questions required.
6. Producing the pilot study test, applying it, and carrying out the required
modifications.

4.1.3. Production Phase

The researcher intentionally emphasized different techniques and activities that
can provide opportunity for all students to promote their listening comprehension skills.
In this procedure of learning guidance actual instruction is surely included. It presents
information or skills, shows the students how to interact and respond, encourages them
to be active with learning situations and monitor their engagement in the presented
activities.

4.1.4. Evaluation Phase

Evaluation provides a clear picture, through different evaluation techniques,
about the progress of both teachers and learners in performing their tasks. The
suggested program includes constant process of evaluation through the stages
considering the program itself by formative and summative tasks of evaluation.

According to Al Jazar model, (2002)  the evaluation process should follow this
diagram as shown in the following Figure
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Diagram (2)

First: Formative Evaluation

Formative evaluation refers to all those activities undertaken by teachers, and/or
by students, which provide information to be used as feedback to modify the teaching
and learning activities in which they are engaged.". Along similar lines, Cowie and Bell
define formative assessment as "the process used by teachers and students to recognise
and respond to student learning in order to enhance that learning, during the learning".
Nicol and Macfarlane-Dick, who emphasise the role students can play in producing
formative assessments state that "formative assessment aids learning by generating
feedback information that is of benefit to students and to teachers. Feedback on
performance, in class or on assignments, enables students to restructure their
understanding/skills and build more powerful ideas and capabilities." Different
activities were prepsred and conducted every teaching period to get information about
how good the program is.

Second: Summative Evaluation

A summative evaluation is a method of judging the worth of a program at the
end of the program activities (summation). The focus is on the outcome. The goal of
summative assessment is to evaluate student learning at the end of an instructional unit
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by comparing it against some standard or benchmark. Summative evaluation provides a
means to find out whether your project has reached its goals/objectives/outcomes. In
this study, it was used at the end of the program. It aimed at examining the effectiveness
of the multimedia based  program on the development of the students' listening
comprehension skills. The post-test was used for this purpose.

4.1.5. Implementation Phase

It is the step of re-organizing the learning experiences with the purpose of
production. This final step includes activities which help the students to apply the learnt
experiences; those activities are not limited to teaching periods only but are continuing
to outside learning. All activities in the suggested program will provide several tasks for
this purpose. The researcher will take into consideration the pervious ideas and refer to
the educational literature that deals with similar suggested programs; the researcher will
conclude the basic principles for planning such program as the following:

1. Determining the overall goals and the principles of supporting objectives.
2. Selecting a suitable content in view of the objectives(selected units in grade eight
book)
3. Scheduling the time plan considering the time needed for each unit.
4. Deciding teaching approach, strategies and activities.
5. Assigning procedures for assessing the students' achievement of the program
objectives.
The program was implemented on the experimental group according to the designed
schedule.

4.2.Why to use this model

1.These steps are already implemented in teaching English.
2.It follows the scientific approach of thinking.
3.It covers all the teaching learning events.
4.the five steps are organized systematically.

4.3.Validity of the program

The researcher presented the program to a jury of specialists; including
professors of teaching methodology and technology, supervisors of English language in
order to referee the program. The researcher modified the program according to
recommendations. In addition, the researcher implemented One listening  text on a pilot
study which consists of (35) students. This was to investigate if there was any
technological problem,  and to determine  the suitability of activities and time assigned.
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4.4.The program plan

Two teaching periods were assigned every week for the listening lesson. Each
lesson needed 45 minutes. The program was implemented in the second semester of the
scholastic year 2013-2014 as from February to April 2014.

5.Controlling the variables

In order to assure the accuracy of the results and to avoid the marginal
interference, the researcher tried to control the following variables:

1- General achievement variable
2- English achievement variable
3- Previous learning in the English listening comprehension skills
4- Previous attitudes towards listening

5.1. General achievement in all subjects variable

T- test was used to measure the statistical differences between the groups in their
general achievement in all subjects. The results was taken from the school records  in
the first term.

Table (18)

T. test results of pre– test between the experimental and the control groups
Sig.
level

Sig. valueT. valueStd.
Deviation

MeanN
GroupSCOPE

Not
sig.

0.8080.244

0.89621.2130experimentalGeneral
achievem-
ent

0.82421.7430control

Table (18) indicates that there are no statistically significant differences at (0.01)
and (0.05) between the experimental and the control group in the general achievement
variable.

5.2. English General achievement variable

T- test was used to measure the statistical differences between the groups due to
their general achievement in English. The subjects' results in the diagnostic test of the
school year (2013-2014) were recorded and analyzed.
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Table (19)

T. test results of pre– test between the experimental and the control groups
Sig.
level

Sig.
value

T. valueStd.
Deviation

MeanNGroupSCOPE

No
t

sig.
0.970.037

1.0121.9030experimentalEnglish
Achieve

ment 1.0521.8030control

Table (19) shows that there are no statistically differences at (0.01) and (0.05)
between the experimental and the control due to the English general achievement
variable.

5.3. listening comprehension skills variable
To make sure that the sample subjects are equivalent in their previous listening

skills, the researcher applied the pre- test. The results of the subjects were recorded and
statistically analyzed by using T-test. Table (20) Shows the mean and the standard
deviation of each group in listening previous learning. The results analysis indicates that
there are no statistical significant differences between the experimental and the control
groups at (0.05) level.

Table (20)

T. test results of pre– test between the experimental and the control groups in
listening comprehension skills

Sig.
level

T.
value

Std.
Deviation

MeanNSamplelistening
skills

Not
sig.

0.762

1.002.4030the control groupRecognizing the
topic

1.032.2030the experimental group

Not
sig.

1.217

.991.7030the control groupFinding the
main idea

1.131.3730the experimental group

Not
sig.

1.34

1.10.9730the control groupIdentifying the
speaker

1.221.3730the experimental group

Not
sig.

1.02

1.201.0730the control groupGuessing the
meaning and
opposites of the
words from
context

1.071.3730the experimental group

Not
sig.

1.48

3.236.6730the control groupFinding
supporting
details 2.855.5030the experimental group

Not
sig.

0.75

5.0712.8030the control group

Total scores 5.2711.8030the experimental group
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Table (20)shows the results of the pre- test for the experimental and the control
groups. The mean in the experimental sample was (11.80) and the mean in the control
sample was (12.80). T. test computed value was (0.75). It indicates that there are no
statistical significant difference between the experimental and control groups at the (
0.05)level due to the previous learning. Which means that the two groups are
equivalent.

5.4. Previous attitudes towards listening

To make sure that the subjects are equivalent in their previous attitudes towards listening,

the researcher applied the pre-attitude scale. The results were recorded and statistically

analyzed using T-test. Table (21) Shows the mean and the standard deviation of each group

in previous attitudes towards listening.

Table (21)

T. test results of pre–attitude scale between the experimental and the control groups
Sig.
level

T. valueStd.
Deviation

MeanNgroupScope

Not sig.1.128

16.102.6230the control groupattitudes
towards the
importance of
listening

15.372.41
30

the experimental
group

Not sig.0.959

14.232.9830the control groupattitudes
towards
enjoying
listening

14.972.94
30

the experimental
group

Not sig.0.252

16.532.4730the control groupattitudes
towards
listening via
multimedia

16.372.65
30

the experimental
group

Not sig.0.587

19.674.3830the control groupattitudes
towards the
listening teacher 20.303.97

30
the experimental
group

Not sig.
0.389

66.535.0430the control group

Total scores 67.004.23
30

the experimental
group
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Table (21)shows the results of the pre- scale for the experimental and the control
groups. The mean in the experimental sample equals (4.23 ) and the mean in the control
sample was (5.04). T. test counted value was (0.389 ). It indicates that there are no
statistical significant differences between the experimental and control groups at the (
0.05)level in the previous attitudes, Which means that the two groups are equivalent.

The students in both groups were equivalent in the economic, cultural and social
level. They were equivalent in their general achievement in accordance with the
statistical treatment of their results in the first term of the school year (2013-2014). In
this year, all classes were equivalent in their achievement as they were distributed
according to their achievement in equivalent classes. They were equivalent in their
English language achievement in accordance with the statistical treatment of their
results in the final-first term exam of the school year (2013-2014). Age variable of the
sample was also controlled before the experimental application. They were 14 years old.
In addition, the previous learning in the listening comprehension skills and the previous
attitudes towards listening  were controlled too.

6.Study Procedures

The study progressed according to the following steps:

1- Reviewing literature and previous studies related to computer programs and their
effect on listening comprehension skills. In addition, the researcher reviewed previous
studies related to computer programs and their effect on students' attitudes towards
listening.
2- Deciding on the instruments of the study: A checklist of listening comprehension
skills to decide the degree of suitability to eighth graders, a questionnaire to decide the
degree of importance of the listening comprehension skills, an achievement test (Pre&
post-test) depending on the most important listening comprehension skills, an attitude
scale to examine the students' attitudes towards listening before and after the experiment
and a suggested computer program for developing the listening comprehension skills.
3- Using the listening comprehension skills checklist which suits the eighth graders.
4- Designing a questionnaire of the listening comprehension skills depending on the
previous checklist and then introducing this questionnaire to specialists, including
professors of teaching methodology, supervisors of English language and experienced
teachers to decide the most important skills for the eighth graders.
5- Applying the questionnaire and recording the results to be used in building the
achievement test.
6- Designing the suggested multimedia program to develop the listening
comprehension skills and the students' attitudes towards listening through through:

 Identifying the objectives of the suggested multimedia program.
 Preparing the multimedia based lessons using the Microsoft PowerPoint, the

Microsoft word.
 Deciding suitable strategies and activities of teaching listening via multimedia.
 Evaluating the program.
 Preparing the Teachers' Guide.
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 Consulting the specialists about the suggested multimedia program including
technology and methodology professors and experienced teachers in order to
referee the program.

7- Preparing the achievement test (pre and post-test).
8- Preparing the attitude scale (pre and post) towards listening after reviewing the
literature and consulting specialists.
9- Checking the validity and the reliability of the test and the scale through the
following:

 Consulting the specialists.
 Applying the test and the scale on a pilot sample and the results are recorded.
 Finding out the internal consistency coefficient using "Pearson formula".
 Estimating the reliability using Alpha "Cronbach formula".
 Identifying the difficulties and the discriminations of the test.

10- Choosing the sample of the study that includes the experimental group and the
control one.
11- Applying the pre-test and the pre-attitude scale on the sample of the study and
recording the results.
12- Implementing the experiment using the suggested multimedia program.
13- Applying the post-test and the post-attitude scale on the sample of the study after 8
weeks.
14- Analyzing and interpreting the results.

7.Statistical Analysis

The questionnaire responses and the pre and post statistical treatment tests were
recorded and analyzed by using Statistical Package for Social Sciences (SPSS). The
following statistical styles were used:

 T. Test independent samples: to test the independent variables of the control
group and to measure the statistical differences in means between the two
groups due to the study variables.

 Effect size level by using T value, Eta square, and Cohen's d: to check the effect
size of the evident significant differences between the two groups and within the
experimental group. Affana (2000)



Chapter IV

Data Analysis
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Chapter IV

Result and Data Analysis

Introduction

The aim of this study is to examine the effect of a multimedia based learning
program on eighth graders listening comprehension skills and the students' attitudes
towards listening. Four tools were used to achieve the aims of the study; listening skills
questionnaire, pre-post test, attitude scale and suggested program. This chapter tackles
the procedures, the findings and results of the study regarding the research questions
and hypotheses. The researcher used the statistical program (SPSS) to show the final
collected data results. Tables were also used to clarify these data with analysis and
interpretation.

The result of the study

The answer of the first question

The first question is stated as follows:

1-What is the suggested program which may develop eighth graders' listening
comprehension skills and attitudes towards listening?

To answer this question, the researcher prepared a mulimedia program in order
to develop students' listening comprehension and their attitudes towards listening.

The following elements were included in the program:

1.Students' Book

The program includes all the listening comprehension lessons in English for
Palestine 8, Second Term as from Unit 8 to Unit 12. The researcher designed the
program by using: Microsoft PowerPoint and Microsoft Word and videos. He adds
pictures for some words in the texts or dialogues in addition to related listening tapes for
each lesson. Appendix (6 )

2. Teacher's Guide

The teacher's guide provides teachers with the procedures that they can use
when applying this suggested multimedia program. This guide contains detailed unit
plan notes of how to use the program effectively. The objectives of each lesson are
clearly identified and the answers for the Program's activities are provided.

3.Evaluation tools
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The researcher used two tools to evaluate the program: the pre and post
achievement test, and, the pre and post attitude scale in order to determine effectiveness
of the program. Appendixes ( 3) and (4 )

Post . test results

The answer of the second question

The second question is stated as follows:

2. Are there statistically significant differences between the Experimental group's mean
scores on the listening comprehension skills post test at (α ≤ 0.05) and that of the
control group?

Testing the first hypothesis

To answer this question the researcher tested the following null hypothesis; "
There are no statistically significant differences at (α ≤ 0.05) between the
experimental group in the mean scores on the post achievement test and that of
the control group."

To test this hypothesis, means scores of the experimental group results of the
post-test were computed. T- test independent Sample statistics was used to analyze
the data statistically. The results are shown in table ( 22).
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Table (22)

T. test results of post– test between the experimental and the control groups in
achievement test

Sig.
level

T.
value

Std.
Deviation

MeanNSamplelistening
skills

0.052.466

1.562.8030the control groupRecognizin
g the topic

1.123.6730the experimental group

0.052.558

1.242.1030the control groupFinding the
main idea

1.072.8730the experimental group

0.013.61

1.421.6730the control groupIdentifying
the speaker

1.443.0030the experimental group

0.014.941

1.461.4730the control groupGuessing
the
meaning
and
opposites
of the
words from
context

1.423.3030

the experimental group

0.014.389

4.617.0030the control groupFinding
supporting
details 3.9511.8730the experimental group

0.014.619

8.9215.0330the control group
Total
scores 7.2024.7030the experimental group

Table (22)shows the findings of the post- test for the experimental and the control
groups. The mean in the experimental sample equals (24.70) and the mean in the
control sample was (15.03). T. test computed value is (4.619). It indicates that there
are statistical significant difference between the experimental and control groups at
the ( 0.01)level due to the program in favor of the experimental group.  Below is a
statistical explanation for each criterion of listening skills for the experimental and
control group :

Recognizing the topic-

The mean in the experimental sample is equal (3.67) and the mean in the control
sample is (2.80). T. test computed value is (1.56), which indicates that there is statistical
significant at the level 0.05 in favor of the experimental group.
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Finding the main idea–

The mean in the experimental sample is (2.87) and the mean in the control sample is
(2.10). T. test computed value is (2.558), which indicates that there is statistical
significant at the level 0.05 in favor of the experimental group.
- Identifying the speaker

The mean in the experimental sample equals (3.00) and the mean in the control sample
equals (1.67). T. test computed value is (3.61), which indicates that there is statistical
significant at the level 0.01 in favor of the experimental group.

Guessing the meaning and opposites of the words from context-

The mean in the experimental sample was equals (3.30) and the mean in the control
sample is (1.47). T. test computed value is (4.941), which indicates that there is
statistical significant at the level 0.01 in favor of the experimental group.

Finding supporting details-

The mean in the experimental sample equals (7.00) and the mean in the control sample
was (11.87). T. test computed value is (4.389), which indicates that there is statistical
significant at the level 0.01 in favor of the experimental group.

Testing The Second hypothesis

To show the effectiveness of the suggested program in developing eighth graders'

listening comprehension skills, the study used the " Effect Size" technique which is a

complement dimension of the statistical significance, depending on the following criterion. To

calculate the effect size the researcher used Eta square "η2" by using the following equation (

Affana,2000, p.31)
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Table ( 23 )

"t" value, eta square " η 2 " , and "d" for each skill and the total score

Effect
size"d""2"TDfskills

large2.08.525.6129Recognizing the
topic

large3.03.708.1529Finding the main
idea

large2.61.637.0329Identifying the
speaker

large3.35.749.0329

Guessing the
meaning and
opposites of the
words from context

large3.56.769.6029Finding supporting
details

large6.45.9117.3529
Total scores of
the test

Table (23) shows that the effect size is large for each level of the listening
skills for the total degree of each level. This means that the participants' performance
has been changed largely in the post teaching. The descending sequence of the effect
size figures under "d" and "η2" indicates that the change in Finding supporting
details level takes the highest degree where the effect size on d = (6.45) and (0. 91)
on "η2". And all the scopes have high effect size. the effect of using the program on
the experimental group in teaching listening skills is large.

It's noticed that the effect size of The following skills is the highest: Finding
the main idea and Finding supporting details. This could be attributed to the pre-
listening questions that were discussed before each listening teaching period during
implementing the program as these questions are clear and completely related to the
topic. Moreover, students can guess the meaning and opposites of words from the
context especially after watching related videos subject.

The answer of the third question

The third question is stated as follows:

3. Are there statistically significant differences at (α ≤ 0.05) between the
Experimental group's mean scores on students' attitudes scale towards listening and
that of the control group?
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Testing the first hypothesis

The  first hypothesis is stated as follows:

The first hypothesis was " There are no statistically significant differences at (α ≤
0.05) between the experimental group and the control group in the mean score of
the post attitude scale towards listening comprehension." .

To examine this hypothesis, mean scores of both groups results on the post-
attitude scale were computed. T- test independent sample was used to measure if there
are significant differences between the control group and the experimental one in the
mean scores of the post-attitude scale. The following table illustrates the summary of
the statistical data obtained from the post-attitude scale:

Table ( 24)

t.test independent sample results of differences between experimental and
control group for all domains and total score of the domain

Sig.
level

T.
value

Std.
Deviat
ion

MeanN
GroupDomain

0.011.714
18.132.2430the control groupattitudes towards

the importance of
listening 19.373.2430the experimental group

0.013.974
15.702.5930the control groupattitudes towards

enjoying listening
18.502.8630the experimental group

0.012.761
17.802.2230the control groupattitudes towards

listening via
multimedia 19.572.7130the experimental group

0.012.910
22.231.7630the control groupattitudes towards

the listening
teacher 24.103.0430the experimental group

0.016.742
73.871.1430the control group

Total scores
81.536.1230the experimental group

As seen from table (24) , T. computed value is larger than T. tabled in the test, which
means there are significant differences at ( a = 0,01) between the experimental and the
control group's attitudes in favor of the experimental group. This result indicates that the
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using of listening comprehension skills activities is effective on developing listening
skills among the experimental group with contrary to control group, when received their
listening lessons by the ordinary method. The result of this study agrees with the results
of many studies such as Lubbad 2013

Testing the second hypothesis

To show The effectiveness of the multimedia program on attitudes towards
listening, the study used the " Effect Size " technique which is a complement dimension
of the statistical significance, depending on the following criterion (Affana, 2000, p. 31)

Table (25)

Criterion of "Effect Size"

Table ( 26)
The Effect Size of the multimedia program on the experimental

group post-attitude scale towards listening.

"t" value, eta square " η 2 " , and "d" for each domain and the total score

Effect size"d""2"TDf
Levels of the
listening skills

large2.010.505.4229attitudes towards
the importance of
listening

large1.750.434.7229attitudes towards
enjoying listening

large1.720.424.6329attitudes towards
listening via
multimedia

large1.550.374.1629attitudes towards
the listening
teacher

large3.970.8010.70Total scores

Size of EffectScale
LargeMediumSmall2

0.140.060.01
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It's noticed from table (26) that the effect size is large for each level of the
listening skills for the total score of each domain. This means that the participants'
performance has been changed largely in the post teaching. The descending sequence of
the effect size figures under "d" and "η2" indicates that attitudes towards the importance
of listening takes the highest degree where the effect size on d = (3.97) and (0.80) on
"η2". And all the scopes are highly effect size.

Summary

After analyzing the data of the test and the attitudes scale statistically, it is
obvious that there are significant differences in developing the listening comprehension
skills and the attitudes towards listening between students in the experimental group and
their counterparts in the control one in favor of the experimental group.

The results of the study indicate that students in the experimental group were
more aware of the listening comprehension skills. In addition, the students who studied
listening via multimedia became more successful in answering the listening
comprehension questions. This may be due to the pictures, sounds, videos used in the
multimedia program and the technological environment in which students were
involved in.

The results of the current study agree with the results of several related studies
as: Abu Hatab (2009) in his study which investigates the effectiveness of a suggested
program on improving listening comprehension achievement through aural authentic
materials for English language majors at Al Aqsa university.. The findings of this study
revealed a significant difference in listening comprehension between the two groups in
favor of the experimental group taught using the computerized package. Similarly,
Lubbad (2013) which aimed at investigating the effectiveness of a multimedia based
learning program on developing seventh graders' listening comprehension skills and
attitudes. The results were positive in developing the listening comprehension through
multimedia program. Regarding the multimedia and its effect on students' attitudes
towards listening from computers, the results of the current study agree with the results
of several related studies as: Lin (2001) which investigated the attitude of EFL learners
towards the integration of multimedia into a language learning program., wagner (2010)
In this study, a quasi-experimental design was used to compare the performance of two
groups of learners on an ESL listening test.



Chapter V

Conclusions, Discussion,

Pedagogical Implications and Recommendations
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Introduction

This chapter presents the results of the study. It also displays the conclusions in
the light of the study findings. In addition,  It includes some pedagogical implications of
the research. Moreover, the researcher suggests some recommendations that could be
beneficial for syllabus designers, supervisors, teachers and researchers.

This study aimed at examining the effect of a multimedia based program on
developing eighth graders' listening comprehension skills and their attitudes towards
listening. To achieve this aim, the researcher adopted the experimental approach where
there were two equivalent groups: the experimental and the control groups. The
population of the study was all eighth graders in North Gaza. Sixty students were
chosen purposively from Jabalia prep "B" Boys' School in Jabalia Camp in the Gaza
Strip to be the sample of the study. Each group consisted of thirty students. Both groups
were proved to be equivalent in terms of age, general English achievement, English
listening comprehension skills achievement and General achievement. The researcher
used four tools in order to collect data: A questionnaire, an Achievement test (pre &
post test), an attitude scale and a multimedia based learning program.

Interpretation of the results

Interpretation of the second question

The researcher investigates the second question which examined if there were
statistically significant differences between the Experimental group's mean scores on
the listening comprehension skills post test at (α ≤ 0.05) and that of the control group.

The results concerning question two indicate that the (t) computed value was
greater in all the skills and in the total score of the post test than the (t) table value in the
post test. This means that there are significant differences at (α = 0.01) and (0.05)
between the experimental group and the control one favouring the experimental group.
There was also a significant difference between the means of both groups in favour of
the experimental group. Whereas the mean of the control group was (15.03) in relation
to the total score of the test, the mean of the experimental group was (24.70).

Implementing the effect size, the researcher found that the effect size of the five
skills is large. This can be attributed to the effect of the multimedia program on the
comprehension listening skills; recognizing the topic, finding supporting details and
identifying the speaker. This could be attributed to the movies used in the multimedia
program as being completely related to the subject.

The multimedia environment raises students' concentration and motivation and
consequently, they were easily able to form a clear understanding of the listening task,
so that they had the ability to recognize the topic and find supporting details.

The effect size of guessing the meaning and opposites of the words is large. This
large effect can be attributed to the use of flash cards and making sure that students
recognized the exact Arabic meaning of each word. There is something else, that the
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students also wrote the meanings and opposites from words they have learned before as
a lot of students wrote words that similar to the correct answer in meaning but not
existed in the listening text. Moreover, the listening text in Unit 11 ( A Palestinian
wedding) was presented with authentic pictures of the students' relatives themselves so
they were very motivated when they watched the pictures, videos and listened to the
dialogue.

Finally, it is  concluded that these findings agree with many previous studies as:
Lubbad (2013), Abu hatab (2009), Jones (2003), El-Koumy (2000).

It is worth saying that the large effect found on analyzing the study hypotheses
contradicted the null hypotheses of the effectiveness of the multimedia program on
students' achievement and agreed with the non- directional hypotheses of its
effectiveness.

Interpretation of the third question

Are there statistically significant differences at (α ≤ 0.05) between the Experimental
group's mean scores on students' attitudes scale towards listening and that of the
control group?

The results of the third question show that the total score of the experimental
group ( 6.12) was greater in the total score of the post attitude scale than the the control
group (4.23). This means that there are statistically significant differences of degrees
(0.01) and (0.05) between the post attitude scale  between the experimental and the
control group in relation to the total degree  of the scale in favour of the experimental.

The effect size for each level was large. This means that the participants'
performance has been changed largely in the post teaching. in the total score of scale(
10.70), the researcher attributes this finding to involving students in a new learning
environment which enables them to feel more motivated and willing to learn. Moreover,
the variety of pictures, voice, images and videos attract students' attention and improve
their motivation toward the English Listening comprehension classes. The program
presents the  listening text in an exciting method preceded by related pictures, movies
that really arouses students' attention. In addition, the effect size which was large in each
domain and in the total degree of scale, the researcher attributes this finding to
involving students in a technological environment which enables them to feel more
relaxed and willing to learn. The program presents the text in an exciting method for
most students with colours, movements and videos whereas this method differs from the
traditional method in teaching listening, which depends basically on books.

Conclusion

The findings of the study hypotheses indicate that the multimedia program can
improve the students' listening comprehension skills and attitudes towards listening.

Pedagogical Implications

In the light of the study results, the researcher suggests the following:
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1.Teachers should be aware of using multimedia programs in developing students'
listening skills as well as speaking, reading and writing.
2.Using computers increases students ability to develop their attitudes towards listening.
3.Using different pictures, movies, images and recorded voice encourages students to be
more motivated and interested in learning. Moreover, using multimedia makes students
involved in the listening lesson and arouses students to participate more and more.
4.Teching English listening comprehension skills by multimedia saves much time and
effort that gives teachers the opportunity to check and help low achievers.
5. Using multimedia  in the learning process encourages students to be more active
while learning.
6.Using multimedia in teaching brings life to classrooms. Students are exposed to
different kinds of learning.

Recommendations

The researcher confirms many recommendations to teachers of English
language, supervisors and curriculum designers.

Teachers

The researcher recommends that teachers should:
1.pay more attention to the listening skill inside classrooms.
2.Consider the role of technology in teaching English and not to be restricted to the
pupils book.
3.join different courses that make them able to use different programs that can be
beneficial for their performance when teaching listening.
4.concentrate on the use of English as a language that will be used in real students'
future lives.

Supervisors

The researcher recommends that supervisors should:
1.encourage teachers to design and use computer programs dealing with different skills.
2.hold training courses and workshops for teachers to adopt using computers in teaching
English language.

curriculum designers

The researcher recommends that curriculum designers should:
1.consider the importance of multimedia in designing the English language curriculum
for all grades.
2.facilitate using multimedia by providing curriculums with different activities that
depend mainly on multimedia.
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Suggestions for further studies

Further research studies can be conducted such as:
1.Conducting studies related to other skills like, speaking, reading, writing.
2.Conducting studies investigating multimedia programs' effect on language acquisition.
3.Conducting studies that investigate the difficulties facing teachers while using
multimedia.
4.conducting the same study with other grades.
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Appendix (1)

Questionnaire of the current status of teaching listening

The Islamic University-Gaza
Postgraduate Studies
Faculty of Education
Curricula and  Instruction

Dear teachers of English

The purpose of this questionnaire is to explore the current status of teaching listening
. The study is titled:
The effectiveness of a suggested program in developing eighth graders' listening
comprehension skills and their attitudes towards listening

The study aims to Examine the effectiveness of a suggested program and its positive

impact on students' listening comprehension.

The questionnaire consists of two parts. In part one; some personal information is

required while the second part investigates students' comprehension during teaching

listening.

Your responses are to be used for research purposes, and they are confidential.

Thank you for your cooperation,

Researcher,

Mahmoud Tubail

Please choose the appropriate option:

1. Gender: a) Male               b) Female

2. Academic qualification: a) Diploma         b) B.A         c) M.A or higher

3. Working experience: a) 1-2 years         b) 3-5 years    c) 6-15

years       d) Above 154. Age: a) Less than 25 b) 25-35              c) 35-45

d) Above 45
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No. Item Strongly
agree

Agree Don't
know

Disagree Strongly
disagree

Pre listening

1- Before listening, it is
difficult for students to
predict from the visuals
what they will hear.

2- It is difficult for students to
relate what they  hear with
something from an earlier
part of the listening text.

3- Students have difficulty
with finding out what the
main purpose of the
listening task they are going
to do is.

4- Students find it difficult to
reduce their anxiety before
doing the listening task.

5- Before doing listening
comprehension tasks,
students fear that they
cannot understand what they
will hear.

6- If students don’t arrive at a
total comprehension of an
oral text, they feel
disappointed.

7- Students find it difficult to
really concentrate on
listening.

While listening

1- Students find it difficult to
guess the meaning of
unknown words by linking
them to known words.

2- When students listen to texts
in English, they experience
difficulty  listening for the
main idea of the text.

3- Students stop listening when
they have problems in
understanding a listening
text.
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No. Item Strongly
agree

Agree Don't
know

Disagree Strongly
disagree

4- Students find it difficult to
understand listening texts in
which there are too many
unfamiliar words.

5- Students find it difficult to
understand the meaning of
words which are not
pronounced clearly.

6- Students find it difficult to
understand well when
speakers speak too fast.

7- Unfamiliar stress and
intonation patterns of
English interfere with
students' listening
comprehension.

8- Students find it difficult to
understand the listening text
when the speaker does not
pause long enough.

9- When thinking about
meaning of unfamiliar
words, students  neglect the
next part of the listening
text.

10- Students find it difficult to
quickly remember words or
phrases they  have just
heard.

11- Although some words sound
familiar, it is difficult for
students to recall their
meaning immediately.

12- When students hear new
words, they forget the
content which was
mentioned before.

13- Students lose the flow of
speech because they
concentrate very hard on
understanding every word
or phrase they hear.

14- Students find it difficult to
do listening tasks, such as
filling a grid, for which they
need to draw on specific
information from the text.
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No. Item Strongly
agree

Agree Don't
know

Disagree Strongly
disagree

15- Students find it difficult to
do listening tasks in which
they need to combine
information to make
generalization.

16- Students find it difficult to
answer Wh-questions in a
listening task.

Post listening

1- Students  find it difficult to
make a mental summary of
information gained through
listening.

2- Students find it difficult to
evaluate the overall
accuracy of their
comprehension.

3- Students have problems
making meaningful personal
associations with the new
information.

-State any other problem you experience in teaching listening .

----------------------------------------------------------------------------------------------------------
----------------------------------------------------------------------------------------------------------
----------------------------------------------------------------------------------------------------------
------------------------------------------

-Do you have any suggestions related to teaching listening? Please specify.



127

Appendix (2)

English listening Comprehension Skills questionnaire

The Islamic University of Gaza
Postgraduate Studies Deanship
Faculty of Education
English Curriculum & Methodology Department

English listening Comprehension Skills questionnaire
" Grade 8 "

The researcher is conducting a study entitled " The effectiveness of a suggested program
in developing eighth graders' listening comprehension skills and their attitudes towards
listening."
One of the requirements of this study is to construct a questionnaire of the most
important listening comprehension skills in order to build an achievement test . Thus ,
the researcher has listed the listening comprehension skills for eighth Graders as
presented in the English Language Curriculum (2013). you are kindly requested to look
carefully at the items of the list and Mark (X) so as to determine the most important sub
skills that should be taught  for the eighth graders.

The Researche ,
Mahmoud M. Tubail

NO Items Yes

1. Predicting what students are going to listen to.

2. Recognizing reduced forms of words.

3. Guessing the meaning of the new words from context.

4. Recognizing cohesive devices.

5. Recognizing tone of patterns and intonational contours.

6. Recognizing stress and rhythm patterns.

7. Recognizing typical word-order patterns.

8. Discriminating among the distinctive sounds of English
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9. Making inferences.

10. Finding supporting details.

11. Finding the main idea.

12. Identifying the speaker.

13. Evaluating themes.

14. Discriminating between emotions.

15. Recognizing the topic.

16. Finding the stressed syllable.

17. Listening for word endings.

18. Distinguishing between literal and implied meanings.

19. Distinguishing between facts and opinions.

20. Guessing the meanings and opposites.

21. Understanding the connotation of certain words.

22. Recognizing when syllables or words are dropped.

23. Using features of stress, intonation and prominence to help identify

important information.

24. Recognizing when syllables or words are dropped.

25. Recognizing that a particular meaning may be expressed in

different grammatical forms.
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Appendix (3)

Achievement test

The Islamic University of Gaza
Postgraduate Studies Deanship
Faculty of Education
English Curriculum & Methodology Department

In the Name of Allah. Most Gracious, Most Merciful

Dear referee,

Subject: Refereeing Achievement listening Test

Thank you in advance for your cooperation. The researcher is carrying out an MA
research on The effectiveness of a suggested program in developing eighth graders'
listening comprehension skills and their attitudes towards listening.

The researcher has designed an achievement test for this study. The test consists of sixty
items and it deals with different listening sub-skills; guessing the meaning and opposites
of the words from context, finding supporting details, finding the main idea, identifying
the speaker and recognizing the topic. In addition, content analysis and table of
specification are attached.

One of the requirements of this study is to conduct pre/post listening comprehension
test. Please, you are kindly requested to look carefully at the attached test, and fill in the
following form whether the items of the test are suitable or unsuitable. Your notes and
responses will be highly appreciated.

Your personal profile

● Name: …………………………………………
● Job: ……………………………………………

● Qualification:  (    ) Bachelor degree
(     ) Master degree
(    ) PhD degree

● Experience:
(    ) less than 5 years
(    ) from 5-10
(    ) more than 10 years
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test Refereeing Checklist

All your contributions are highly valued. If you have any comment, please use an
additional sheet.

Thank you for cooperation.

Mahmoud M. Tubail

Jabalia prep "B" Boys School

listening comprehension achievement test for the 8th graders

time: 60 minutes

Name\............................Class\.............................Mark\

____________________________________________________________

1-Listen to the following dialogue then answer the questions:

A-Put true or  false:

1-Rami is at the clothes shop.                        (        )

2-Rami wants to buy some trainers.                (        )

3-The tracksuit costs 80 sheqels.                        (        )

B-Answer the following questions:

1-What's Rami's favourite sport? -------------------.

2-Which size does Rami need? -------------------.

C-Get from what you have heard:

Word Meaning Word Opposite
1-large 1- wrong
2-sure 2-small

2-Listen then answer the following questions:

A-Complete the following sentences:
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1-Ahmad is Omar's---------------------.

2-Ahmad's favourite sport is---------------------.

3-Ahmad is at a -----------------school.

B-Put true or false:

1-Mrs Haifawi bought a T-shirt for Ahmad.                 (      )

2-Yasmeen likes the green trainers.                              (      )

3-Ahmad is crazy about football.                                   (      )

C-write from what you have heard:

Word Meaning Word Opposite

1-present 1-older

2-nice 2-worse than

3-like 3-new

4-searching

for

4-slowly

D-Choose the best answer:

1-They will buy the ---------------trainers.  (green – red – brown )

2- ----------------suggests buying a T-shirt.   (Omar – Adnan – Mrs Haifawi )

3-Ahmad plays basketball------------------.( badly – fast – well )

3-Listen and number the clothes as you hear them.

(        )                      (        )                   (        )              (       )                      ( )

3-Listen to the following dialogue and answer the questions:

ect answer:Listen and choose the corr-A
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1- The conversation took place at --------------.(  home - a restaurant - a café )

2- The speakers are-----------------.( friends - Mum and son - customer and waiter )

3- The man doesn’t like---------------.( chicken and rice - ice cream - fruit salad )

B- Listen again and check (  / - x ) to the things that Khalid ordered:

Item /     x Item /      x

1- Tomato
soup

4- potato

2- fish and
rice

5- fruit salad

3- chicken
and rice

6- ice cream

4-Listen to the following conversation and answer the questions below:

A- Choose the correct answer:

1-This conversation is about -------.( making kebabs – shopping – price of kebabs -
olives)

2-The speakers are----------. (friends - a man and an assistant - Mum and son – family)

3-This conversation took place at----------------.( school – home – restaurant - market )

B- Listen again and fill in the table about the things Mrs Haifawi asked them to
buy:

Item How much

Ground meat --------------------

 --------------------- Two kilos

Tomato paste ---------------------

olives ---------------------

C-Put true or false:

1-They have some olives in the kitchen.            (       )

2-They want a large carton of tomato.               (       )

3-Mrs Haifawi is going shopping.                         (       )
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5- Listen to the following paragraph and answer the questions:

A-Choose the correct answer:
1-Tourists visit Jericho in------------------.

a) Summer.               b) winter.              c) warm.
2---------------------is the lowest lake on Earth.

a) Jericho                   b)The Dead Sea       c)Amman
3-The Dead Sea is --------------------metres below the sea level.

a) 400                          b) 4000                     c) 40
4-Jericho is between ---------------and------------------.

a) Amman-Jericho       b) Amman-Jordan           c) Amman-Jerusalem
B-Put true or false:
1-People in Gericho work in farming.       (       )
2-Jericho is a small country.                       (       )
3-The winter in Jericho is warm.               (       )
C-Get from what you have heard:

Word Meaning Word Opposite

1-known 1-highest

2-visitors 2-above

3-town 3-shallow

Listening script of the achievement test
A-Listen to the following dialogue then answer the questions:

Rami: Excuse me….

Assistant: How can I help you?

Rami: This tracksuit is nice, but it is not big enough. Do you have it in size 36?

Assistant: Yes, we certainly do..Here you are!

Rami: This is just right. How much is it?

Assistant: It is 80 shekels.

Rami: Good. I'll take it.

B-Listen then answer the following questions:

Mrs. Haifawi is looking for a gift for Ahmad, Omar’s younger brother.

Mrs. Haifawi:  Omar, what would Ahmad like?
Omar : A T-shirt, perhaps.
Mrs. Haifawi:  No, let’s find something better than that. Something more exciting.
Adnan:  Ahmad is crazy about basketball, isn’t he?
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Omar : Yes, everyone says he’s the best player in Grade 6.
Yasmeen:  So, what about some trainers?
Omar : He’d love that! He’s growing fast, and his old ones are getting small.
Mrs. Haifawi:  Let’s go into this sports shop.
Adnan:  Look, here are the trainers.
Yasmeen:  These red ones look smart.

C-Listen to the following dialogue and answer the questions:

Khalid:    Could i have the menu, please?

Waiter:    Here you are, sir. What would you like to eat?

Khalid:    Thanks. I’d like some soup.

Waiter:    Tomato soup?

Khalid:    Yes, please. And I’d like chicken with rice?

Waiter:   Ok, and Which vegetables would you like?

Khalid:    I’d like some potatoes, please.

Waiter:    What about desserts? Would you like to have some ice cream?

Khalid:    No, thanks. I’d like fruit salad, please.

Waiter:    Everything will be ready soon, sir.

Khalid:    Thank you.

D-Listen to the following conversation and answer the questions below:

Mrs. Haifawi : Could you do some shopping for me?
Adnan:  Fine. I’ll make a list.
Mrs. Haifawi:  Right. I want to make some kebabs, but we don’t have any ground
meat.
Yasmeen: How much should we get?
Mrs. Haifawi : A kilo, please.
Adnan:  Ground meat … one kilo.
Yasmeen : There aren’t any tomatoes either. How many should we get?
Mrs. Haifawi:  About two kilos.
Yasmeen : And is there any tomato paste?
Mrs. Haifawi: No, there isn’t. So get a large carton.
Adnan:  Tomatoes … two kilos … Tomato paste … a large carton.
Yasmeen:  Are there any olives?
Mrs. Haifawi : There are some, but not many.
Yasmeen:  How many would you like?
Mrs. Haifawi : Get a small jar.
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E- Listen to the following paragraph and answer the questions:

Jericho is a small city which stands in a deep valley between Jerusalem and Amman,
near the Dead Sea. This is a famous salt lake that is 400 meters below sea level and is
the lowest place on Earth. Jericho is most popular with tourists in the warm winter
months. There are hotels for these tourists, and a lot of the people who live there work
in tourism.
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Appendix (4)

Attitudes Scale Towards listening

Dear student,
The researcher provided this attitude scale to assess eighth graders' attitudes towards
listening. The scale is divided into four domains. Each domain has nine items. He
kindly invites you to read the following scale items carefully and then decide your
opinion . The scale grades are from

Strongly agree (5) to Strongly disagree (1)

Thanks for co-operation
The researcher

Mahmoud Mohd Tubail

Please, tick (√) the answer that best shows your opinion.
(Key: 5= strongly disagree 4= disagree 3= undecided 2= agree 1= strongly agree)

No Items / Domains
Attitudes towards the importance of listening 5 4 3 2 1

1- I think that listening helps in developing the ability of right
thinking.

2- I can acquire much cognition and experiences without listening.
3- I wish we could lessen some listening topics from the syllabus.
4- I think that listening extra texts is time wasting.
5- I wish we could increase listening classes in the school schedule.
6- I think that listening is important to every student.

Attitudes towards enjoying listening 5 4 3 2 1
7- I feel bored in English listening classes.
8- I prefer listening classes to other classes
9- Listening comprehension is one of the problems I face in learning

English.
10- I enjoy English listening classes.
11- I exert effort in guessing the meaning of difficult words through

the text.
12- I feel happy when we miss a listening class .
13- I feel annoyed when doing any listening task .

Attitudes towards learning listening by multimedia 5 4 3 2 1
14- I enjoy listening texts via multimedia.
15- I believe that the listening comprehension text via multimedia

helps me to remember the details.
16- I think that listening via multimedia causes less concentration.
17- I wait impatiently for the multimedia listening classes.
18- I believe that listening via multimedia weakens my listening

skills.
19- I think that listening via multimedia is time-wasting.
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20- I feel that listening via multimedia increases my thinking skills.
Attitudes towards the listening teacher 5 4 3 2 1

21- I think that the listening teacher increases my interest for listening.
22- I believe that the listening teacher's questions stimulate thinking.
23- I feel annoyed when I see the listening teacher .
24- I stay away from participating in the listening class because of the

listening teacher.
25- The listening teacher encourages us to express our opinions.
26- I feel bored when the listening teacher presents any topic.
27- I feel that the listening teacher looks after some students and

ignores others.
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Appendix (5)

Table of specifications

Content  analysis of the four skills of English for Palestine curriculum –grade 8 (2013)

Percentage of each skill

N0. of units Reading Writing Speaking Listening Total

U.8 23.5 % 32.5 % 23.5 % 20.5 % 100 %

U.9 18.5 % 31.5 % 28 % 22 % 100 %

U.10 20.5 % 31.5 % 24 % 24 % 100 %

U.11 22 % 31 % 24% 24 % 100 %

Objectives frequency for the listening skill

Content\objectives knowledge comprehension application analysis synthesis evaluation Total

U.8 6 4 2 2 2 3 19

U.9 5 3 3 2 2 3 18

U.10 6 3 4 3 2 4 22

U.11 6 3 4 3 2 4 22

Percentage weight of the objectives of each unit

Content\objectives knowledge comprehension application analysis synthesis evaluation Total

U.8 31.5 % 21 % 10.5 % 10.5 % 10.5 % 16 % 100 %

U.9 27.5 % 16.5 % 16.5 % 11 % 11 % 16.5 % 100 %

U.10 27.5 % 13.5 % 18 % 13.5 % 9 % 18.5 % 100 %

U.11 27.5 % 13.5 % 18 % 13.5 % 9 % 18.5 % 100 %
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Percentage weight of the objectives of the four units

Content\objectives knowledge comprehension application analysis synthesis evaluation Total

Units

8-9-10-11

23 16 13 10 8 10 80

Percentage weight 28.5 % 20 % 16.5 % 12.5 % 10 % 12.5 % 100 %

Table of specification

A listening comprehension test

No. of questions: 37 grade: 8           Mark: 37

Content\objectives

Knowledge

28.5%

Comprehension

20%

Application

17%

Analysis

13%

Synthesis

10%

Evaluation

13%

Total

100%
Unit.8

28.0% 3.0 2.0 2.0 1.0 1.0 1.0
Unit.9

27.0% 3.0 2.0 2.0 1.0 1.0 1.0
Unit.10

22% 2.0 2.0 1.0 1.0 1.0 1.0
Unit.11

23.0% 3.0 2.0 1.0 1.0 1.0 1.0
100.0% 11 8 6 4 4 4 37
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Appendix (6)

Refereeing a programme

In the Name of Allah. Most Gracious, Most Merciful

Dear Sir / Madam : ………………………………………………………
Peace be upon you,,

Subject: Refereeing a Suggested Program

Thank you in advance for your cooperation.. Referring to the above subject, I am
constructing a suggested program for improving listening comprehension achievement ,
as I am doing an investigation through a master degree thesis
entitled :

The effectiveness of a suggested program in developing eighth graders' listening
comprehension skills and their attitudes towards listening.

I attached the suggested program to be refereed by you; please take into consideration
the specified listening comprehension micro skills upon which the suggested program
was built. So, please check the attached files and add, delete or modify any part of the
program if necessary.

Kind regards,,
Researcher

Mahmoud M.  Tubail

Teacher's guide

English for Palestine 8

Dear teachers,

It's clear that the new syllabus of " English for Palestine 8 " pays great attention for the
listening skill in every lesson as it is very important to acquire the English language.
Each unit consists of 12 teaching periods and the listening lessons are periods 1-4 and
10. In each lesson students are required to listen to different texts and answer  varied
questions. The researcher excludes lesson 4 as it is just for presenting new words for the
next reading lesson that students will learn later.

The researcher suggests a multimedia program with related pictures and videos for the
listening lessons 1 and 10 in the units 8,9,10,11 and 12. It aims at improving the
listening comprehension skills for eighth graders and developing their attitudes towards
listening.
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This teacher's guide is a suggested lesson plan for each listening lesson It contains the
following:
1. Learning objectives for each lesson
2. Procedures and activities.
3. Evaluation

Grade 8  Unit 8 lesson 1 SB. P. 4  date …/…/2013

Learning objectives of the lesson:

-To listen and recognize the topic.
-To listen and identify the speaker.
-To listen and get meanings & opposites.

New Vocabulary:

Assistant, centimeter, crazy about,
dollar, grade, just, smart, size.

Teaching Aids:

Pictures-video-w.sheet

Words to be revised:

Shop, like, small, gift

steps procedures

Warming up Greetings
A game spider gram: shops

Revision T. revises the HW.  Checks the answers

T.Ss Where can you buy bread? Shoes?..

presentation T. presents the new words with pictures.

Finish with: crazy about-smart-size-grade.

1- Your dress is so _______. I like it very much.

2- My son Osman is __________ computer games.

3- What ____________are your shoes? They are 39.

4- This year, We are in ____________ eight.

Act. 1: T. plays the recording.  Ss. Listen and repeat chorally and

individually.

Pre-listening

T.Ss -We're going to listen to a dialogue between Mrs Haifawi,

Omar, Adnan and Yasmeen. Mrs Haifawi is looking for a gift for

Ahmed, Omar's younger brother.

1 -Where are they? 2-What are they going to buy?

3-Who suggested buying trainers?



142

T. plays the recording. Ss listen to get answers.

T. Checks and helps.

While- listening

Act. 3. Ss read the four questions.

T. shows pictures on the screen and discusses them.

T. plays the recording. Ss. Listen and get answers.

Practice:

Put true or  false:
1-Rami is at the clothes shop.                        (        )
2-Rami wants to buy some trainers. (        )
3-The tracksuit costs 80 sheqels. (        )

Get from what you have heard:
Word Meaning Word Opposite
1-large 1- wrong
2-sure 2-small

Evaluation Post-listening

Answer the following questions:
1-What's Rami's favourite sport? -------------------.
2- If you were Mrs Haifawi, What would you buy?Why? ---------
-------.

Grade 8  Unit 8 lesson 10  SB. P. 13  date …/…/2013

Learning objectives of the lesson:

-To listen and find the main idea.
-To listen and find supporting details.
-To listen and get meanings & opposites.

New Vocabulary:

Greengrocer's, butcher's, traditional,
buttons

Teaching Aids:

Pictures-video -PPT

Words to be revised:

Expensive, size
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steps procedures

Warming up Greetings
A game spider gram: Jabalia market.

Revision T. revises the HW.  Checks the answers

T.Ss Where can I get a new jacket?

presentation T. presents the new words with pictures.(different shops)

Finish the following sentences:

1- We buy shoes at the ____________.

2- People get apples and melons at the___________.

3- If you want more money, you have to go to

the_________.

Act. 1: T. discusses the picture on the screen.

T.Ss 1-Where are these people?

2-If you want shoes, which shop will you get into?

Pre-listening

T.Ss -We're going to listen to different dialogues between

customers and assistants.

T. plays the recording.

Ss. Listen and name the place. T. checks and helps.

While- listening
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Act.2. Ss read the three sentences.

T. plays the recording. Ss. Listen and complete.

T. checks the answers.

Act.3 T.Ss :How much is your jacket?shoes?shirt?

T. plays the recording.

Ss. Listen and complete the sentences.

Practice:

Put true or false:
1-The second customer wanted a ball. (        )
2-The last assistant is female. (        )
3-The last customer bought some books. (        )

Get from what you have heard:
Word Meaning Word Opposite
1-love 1- expensive
2-type 2-dark

Evaluation Post-listening

T. shows pictures of different things and asks:

Where can we get…….?

Ss. Look at the screen and match with shops.

Grade 8 Unit 9 lesson 1  SB. P. 16 date …/…/2013

Learning objectives of the lesson:

-To listen and recognize the main idea..
-To listen and identify the speaker.
-To listen and get meanings & opposites.

New Vocabulary:

Can, carton, each, ground, meat, jar, list,
litre, regular, tomato, paste, tub

Teaching Aids:

Pictures-video-w.sheet

Words to be revised:

meat, do shopping, olives, tomato



145

steps procedures

Warming up Greetings
A game spider gram: food and drinks

Revision T. revises the HW.  Checks the answers

T.Ss What is your favourite food? What about drinks?

presentation T. presents the new words with a video

Finish with: (jars – cans - list – litre - tomato paste – tubs)

1-We usually make a shopping ……………….. When we go to

the market.

2-I need a carton of ……………….. to make the sauce.

3-We usually keep the olives in ……………..

4-This ……. …………. contains 2 ………….. of milk.

Act. 1: T. plays the recording.

Ss. Listen and repeat chorally and individually.

Pre-listening

Act. 3 T.Ss -We're going to listen to a dialogue in Haifawi's

house.

Ss. Read the first three questions

T. plays the recording. Ss listen to get answers.

T. Checks and helps.

While- listening

Act. 4 T. distributes a working sheet.

Choose the correct answer:
1-This conversation is about -------.( making kebabs – shopping –
price of kebabs - olives)
2-The speakers are----------. (friends - a man and an assistant -
Mum and son – family)
3-This conversation took place at----------------.( school – home –
restaurant - market )
Put true or false:
1-They have some olives in the kitchen.            (       )
2-They want a large carton of tomato.               (       )
3-Mrs Haifawi is going shopping.                         (       )
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Listen again and fill in the table about the things Mrs
Haifawi asked them to buy:
Item How much

Ground meat --------------------

 --------------------- Two kilos

Tomato paste ---------------------

olives ---------------------

Get from what you have heard:
Word Meaning Word Opposite
1-love 1- bad
2-correct 2-small

Ss read the questions.

T. shows pictures on the screen and discusses them.

T. plays the recording once for each question.

Ss. Listen and get answers.

Evaluation Post-listening

Answer the following questions:
1-What do we need to make kebabs?

Grade 8  Unit 9 lesson 10 SB. P. 25 date …/…/2013

Learning objectives of the lesson:

-To listen and recognize the topic.
-To listen and get meanings & opposites.

New Vocabulary:

No new words

Teaching Aids:

Pictures-video-w.sheet

Words to be revised:

Sunlight, songs, birds.

steps procedures

Warming up Greetings
A brain storming game: Nature

Revision T. revises the HW.  Checks the answers

T.Ss Name different kinds of animals and plants.

presentation Act. 1: T. discusses the picture on the screen.
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T. shows video about nature

Pre-listening

Act. 1 T.Ss -We're going to listen to a poem.

T. discusses the title with the Ss.

Ss. read the questions.

T. plays the recording. Ss listen to get answers.

T. Checks and helps.

While- listening

Act. 2. T. plays the recording.

Ss listen and choose the topic.

T. shows pictures on the screen and discusses them.

Ss. Listen and match the creatures with names.

Get from what you have heard:
Word Opposite
1- bad
2-near

Evaluation Post-listening

Answer the following questions:
Get from what you have listened words rhyme with:
Fold-sky-meet-tea

Grade 8  Unit 10 lesson 1  SB. P. 28 date …/…/2013

Learning objectives of the lesson:

-To listen and find the main idea.
-To listen and find supporting details.
-To listen and get meanings & opposites.

New Vocabulary:

Backpack, beard, centre, curly, glasses

moustache, side, straight, wife/wives .

Teaching Aids:

Pictures-video-w.sheet

Words to be revised:

email, mean, dress, young
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steps procedures

Warming up Greetings
A game puzzles T. describes people Ss. say who they are

Revision T. revises the HW.  Checks the answers

T.Ss how do you feel today? Why?

presentation Act. 1 T. presents the new words with pictures.

Finish with: moustache - curly - centre - glasses -straight -

wife - backpack- beard.

1. Roba used to have long ………… hair but now she made it
…………..!
2. Hazem's …… … is Russian, but she could speak Arabic well .
3. I can't see well so I have to put on …………………..
4. I will put all thing for the picnic in this big …………..
5.Palestine Street is the ………………….. of Gaza city .
T. plays the recording.  Ss. Listen and repeat chorally and

individually.

Pre-listening

Act. 3 T.Ss -We're going to listen to a dialogue about tourist

places in Palestine.

1.What places do tourists visit?
2.Do you ever visit any of these places with your family?

T. discusses the picture.

-How many people?

-Where are they?

-What are they doing? What's happening?

Ss. read the questions in act.3.

T. plays the recording. Ss listen to get answers.

T. Checks and helps.

While- listening

Act. 4.

T. shows pictures on the screen and discusses them.

T. plays the recording. Ss. Listen and get answers.

Practice:

Put true or  false:
1.Ahmed has emailed Omar a photo. (   )
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2. The photo is very nice. (   )
3. The photo is for dad and his friends. (   )
Choose the correct answer :-
1. Omar received a ………. . ( class – family – friends ) photo .
2. The picnic was near………….... ( Nablus – Jericho – Gaza )
3. The people in the photo look…………( sad – tired –happy )
Get from what you have heard:
Word Meaning Word Opposite
1-nice 1-old
2-kids 2-started

Evaluation Post-listening

Answer the following questions:
When you go on a picnic, what do usually prepare? With whom
do you go with?

Grade 8  Unit 10 lesson 10  SB. P. 37  date …/…/2013

Learning objectives of the lesson:

-To listen and recognize the topic.
-To listen and identify the speaker.
-To listen and get meanings & opposites.

New Vocabulary:

No new words.

Teaching Aids:

Pictures-video-w.sheet

Words to be revised:

valley, climbed, palace, mountains

steps procedures

Warming up Greetings

A game: countries-capitals. Name five cities in Palestine

Revision T. checks the HW.  Checks the answers

T.Ss: Where do you live in Palestine? What's the capital of

Palestine? Where is Jerusalem?

presentation Pre-listening

Act. 1 T.Ss: Are there seas or rivers in Palestine? Where?
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T.Ss -We're going to listen to a dialogue between Tina and Jake

about their stay in Palestine.

T. Shows the map of Palestine on the screen and shows different

places and cities.

Ss. look at the task and discuss.

While- listening

Act. 2-3. T. plays the recording part 1. Ss. Listen and number the

names.

T. shows pictures on the screen and discusses them.

T. plays the recording part 2 . Ss. Listen and add names on the

map.

Practice:

Put true or  false:
1-They visited Amman. (        )
2-Jerusalem is 570 metres above sea level. (        )
3-The Dead Sea is the highest place on the Earth. (        )

Get from what you have heard:
Word Meaning Word Opposite
1-journey 1- above
2-fantastic 2-short
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Grade 8  Unit 11 lesson 1  SB. P.40 date …/…/2013

Learning objectives of the lesson:

-To listen and find supporting details.
-To listen and recognize the topic.
-To listen and get meanings & opposites.

New Vocabulary:

all right, bride, congratulations, DVD
follow, full, groom, guest

Teaching Aids:

Pictures-video-w.sheet

Words to be revised:

party, watch, receive, traditional

steps procedures

Warming up Greetings
A game spider gram: wedding

Revision T. checks the HW.  Checks the answers

presentation T. presents the new words with pictures.

Finish with: all right - bride - congratulations - DVDs –

follow - full - groom – guests

1. I 'm going to buy some ____________ for my brother on his
birthday.
2. The _____________ is riding a horse and his friends are
around him.
3. Nadia's wedding is tomorrow. She will be a
wonderful____________
4. I can't eat anything. I'm really ____________
5. A lot of ____________ came to my sister's wedding.
6. I 'm going to go first, then you can ____________ me.

Act. 1: T. plays the recording.  Ss. Listen and repeat chorally and

individually.

Pre-listening

T.Ss -We're going to listen about Palestinian weddings and
wedding customs around the world .
Have any of you had weddings in your family recently? What
happens at a Palestinian wedding?
Are Palestinian weddings different to weddings in other
countries?
Act.3. Ss read the questions in act.3
T. discusses the three pictures.
1 -Where are they? 2-What are they doing?

T. plays the recording. Ss listen to get answers.
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T. Checks and helps.

While- listening

Act. 4.

T. shows pictures on the screen and discusses them.

T. plays the recording. Ss. Listen and get answers for the

following activities.

Practice:

Listen and choose the right answer.

1. This conversation is about ……………........ party.
a-wedding
b-birthday
c-graduation
2. …………. Doesn't want more cakes.
a- Tina.
b-Mike
c-Sami

Get from what you have heard:
Word Meaning Word Opposite
1-pleased 1- empty
2-like 2-send

Evaluation Post-listening

Answer the following questions:
Listen and describe the picture.

Grade 8  Unit 11 lesson 10 SB. P. 49 date …/…/2013
Learning objectives of the lesson:.

-To listen and identify the speaker.
-To listen and find supporting details.
-To listen and get meanings & opposites.

New Vocabulary:

No new words

Teaching Aids:

Pictures-video-w.sheet

Words to be revised:

ring, wedding, list, wear
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steps procedures

Warming up Greetings
A game. Puzzles. Who am I?

Revision T. checks the HW.  Checks the answers.

presentation Pre-listening

Act. 1 T. discusses the picture.

T.Ss What can you see? What's happening?

Act. 1: T. plays the recording part 1.  Ss. Listen and check their

answers to act.1.

T.Ss -We're going to listen to a dialogue to determine what and

who did tasks..

T. Checks and helps.

While- listening

Act. 2.T. discusses the picture.

T. plays the recording part 2 . Ss. Listen and complete.

Get from what you have heard:
Word Meaning Word Opposite
1- types 1- sad
2- roses 2- worse

Evaluation Post-listening

T. plays the recoding part 2 again Ss. listen and decide who did

something.
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Grade 8  Unit 12 lesson 1  SB. P. 52 date …/…/2013

Learning objectives of the lesson:

-To listen and recognize the topic.
-To listen and identify the speaker.
-To listen and get meanings & opposites.

New Vocabulary:

Check, counselor, date of birth, given name
personal details, student, wrong, zero

Teaching Aids:

Pictures-video-w.sheet-PPT

Words to be revised:

wrong, speaking, advice, problem

steps procedures

Warming up Greetings
A game spider gram: jobs

Revision T. revises the HW.  Checks the answers

-Can you say what your first name means in English?

presentation T. presents the new words with pictures.

Finish with: check - counsellor - date of birth - given name -

personal details - student - wrong – zero

1. Mr. Ahmed is our school _______________who helps us with
our problems.
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2. I'm a __________ in grade eight.
3. You should __________ your answers carefully.
4. My family name is Tubail, and my _______________ is
Mahmoud.
5. Your answer is __________ . Try again.
6. My name and my age are some of my __________.
7. My __________ is 28th February , 2000.
8. My phone number is two-six-six, and then it’s nine-

__________ -three-seven-five.

Act. 1: T. plays the recording.  Ss. Listen and repeat chorally and

individually.

Pre-listening

T.Ss -We're going to listen to a dialogue.

1 –Where is the woman?

2-What is she doing?

While- listening

Act. 3. Ss read the four questions.

T. shows picture on the screen and discusses them.

T. plays the recording. Ss. Listen and get answers.

Practice:

Put true or  false:
1-Mrs. Hill is Yasmeen's teacher.                        (        )
2-Yasmeen's name means a flower. (        )
3-Rose checked Yasmeen's family name first. (        )

Get from what you have heard:
Word Meaning Word Opposite
1-talking 1- right
2-wants 2-taken

Evaluation Post-listening

Answer the following questions:
What do your given name and family name mean?
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Grade 8  Unit 12 lesson 10  SB. P. 61 date …/…/2013

Learning objectives of the lesson:

-To listen and recognize the topic.
-To listen and get meanings & opposites.

New Vocabulary:

No new words

Teaching Aids:

Pictures-video-w.sheet

Words to be revised:

Long ago, ancestor, family, moving.

steps procedures

Warming

up

Greetings
A brain storming game: school

Revision T. revises the HW.  Checks the answers

Ss. tell their given and family name.

presentatio

n

Act. 1: T. discusses the picture on the screen.

Pre-listening

Act. 1 T.Ss -We're going to listen to a dialogue between a

counselor and a student.

T. discusses the title with the Ss.

Ss. read the information required in the table.

T. plays the recording part 1. Ss listen to complete the

information.

T. Checks and helps.

While- listening

Act. 2. T. plays the recording part 2.

Ss. listen and complete the table with names of people.

T. shows pictures on the screen and discusses them.

T. checks and helps.

T. plays the recording again.
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Ss. listen to check their answers.

Get from what you have heard:
Word Meaning Word Opposite
1-start 1- big
2-similar 2-died

Evaluation Post-listening

Complete the table:

Listening scripts
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Unit 8

Lesson 1
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Lesson 10
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Unit 9

Lesson 1

Lesson 10
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Unit 10

Lesson 1
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Lesson 10

Unit 11

Lesson 1
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Lesson 10
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Unit 12

Lesson 1

Lesson 10
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Appendix (7)

Referees' committee

No Name Qualification

1. Dr. Moh'd Atiya Al-Aqsa University-PHD

2. Dr. Sadiq Firwana IUG-PHD

3. Dr. Maha Barzqe Al-Qattan Centre-PHD

4. Mr. Maher Sharaf UNRWA-M.ed

5. Mr. Mohammed Seifan UNRWA- M.ed

6. Mr. Ismael Harb MOE- M.ed

7. Mr. Fadi Al Najjar UNRWA- M.ed

8. Mr. Mohammed Tatari UNRWA- M.ed

9. Mrs. Sanaa Afana UNRWA- M.ed

10. Mrs. Soha Daoud UNRWA- M.ed

11. Miss. Jehan Ashour UNRWA- M.ed

12. Mr. Mahmoud Al-Aila UNRWA-BA

13. Mr. Bashir Mattar UNRWA-BA


