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Abstract 

This study was conducted to examine the effectiveness of the suggested program 

based on the Socratic Method in enhancing speaking and creative thinking skills 

among Palestinian tenth graders. It concentrated on five speaking skills (fluency, 

pronunciation, vocabulary, grammar, and comprehension) and four creative thinking 

skills (fluency, flexibility, originality and elaboration). This experimental study was 

conducted on (N=80) 10
th

 female graders randomly selected from Taiba secondary 

School in the first term of the scholastic year (2018-2019). They were divided into 

two equivalent groups: an experimental group (N=40) taught via the Socratic Method 

and a control one (N=40) taught via the traditional method. The experiment lasted for 

two months; sixteen lessons in four units. Data were collected by a valid and reliable 

test and questionnaire. A test was administered to the sample. Then the students' 

performance in the experimental group was compared with that of the'' students in 

the control group. In the last week of the suggested program, the questionnaire was 

sent to the students' emails via Google forms to determine the extent the suggested 

program based on the Socratic Method improved speaking and creative thinking 

skills. Collected data sets were analysed by using SPSS program. At first, the T-test 

independent sample was used to determine significant differences between the 

groups. Then, (T-Test) paired sample was used to determine the statistically 

significant differences between the experimental groups' mean scores in the pre-test 

and the post-test. After that, Eta square was used to measure the effect size of the 

suggested program based on the Socratic Method on the experimental group.  

The findings of this study revealed that the suggested program based on the Socratic 

Method was effective in enhancing students' speaking and creative thinking skills.  

The recommendation that can be drawn in this research is considering the suggested 

program based on the Socratic Method as a teaching method which enhanced the 

students' speaking and creative thinking skills. Moreover, applying the Socratic 

Method in Palestinian is highly recommended as it can create active learners by 

prompting them to speak freely .  
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Chapter 1 

Background of the Study 

1.1 Introduction 

Prophet Muhammad, peace be upon him (PBUH) tells Muslims that seeking 

knowledge is an obligation for all believing men and women even if that means 

travelling far away. Moreover, the Prophet says: "Whoever follows a path in the 

pursuit of knowledge, Allah will make a path to Paradise easy for him." Al-Bukhaari 

(1983) Also, Almighty Allah questions humans, "Are those equal, those who know 

and those who do not know?" (Al-Zumr: 9) 

Recent theoretical studies have discovered that development in science and 

technology has resulted in an explosion of knowledge mostly in English speaking 

countries. Therefore, teaching and learning English has become imperative in Arab 

countries to keep pace with the rapidly changing world and to exchange a variety of 

information. (Espinel Molano, 2017) 

Being a productive skill, speaking helps people to communicate with each other. It is 

mentioned in the Holy Qur'an (O mankind! We created you from a single (pair) of a 

male and a female, and made you into nations and tribes, that ye may know each 

other (not that ye may despise (each other). Verily the most honoured of you in the 

sight of Allah is (he who is) the most righteous of you. Allah has full knowledge and 

is well acquainted) (with all things) (Hujurat, 13, p. 517). 

Friesen and Jardine (2010) stated that educators have started to argue that speaking 

skill should be the foremost of English language skills. Moreover, they affirmed that 

developing speaking skills depends on using various activities which can enhance 

students to speak. Moreover, Hafner (2006) mentioned that it helps students to grow 

up as better communicators and need from schools and curricula to provide proper 

thinking skill to deal with multiple and varied situations that they may encounter in 

school and in their real-life situations.  

Landry (2012) explained that creative thinking is not a talent, it is rather a skill that  

can be learned. It is as a God-gift which benefits students in many ways. It boosts 

students' problem-solving skills and it helps them to be more productive. It builds 
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good habits for students such as generate and arrange their unique ideas before 

speaking. It also deepens students' understanding of the world around them (De Bono 

& Zimbalist, 2010). 

In the Holy Quran Allah frequently asks Muslims to learn and reflect upon 

everything around them. Allah said "Do they not look at the Camels, how they are 

made- And at the Sky, how it is raised high- And at the Mountains, how they are 

fixed firm-- And at the Earth, how it is spread out" (Al-Ghashiya, 30 p.592)  

Reciting these verses of the Holy Quran lets people recognize that improving creative 

thinking and speaking skills concentrate on asking questions. It is a basic requirement 

for learning and teaching procedure and it is an essential part of the educational 

content to be applied through the teaching of the educational material (Efrizal, 2012).  

Hamdan (2014) stated that new movements in education stressed the importance of 

questions in measuring students‟ achievement and identifying all points of strength 

and weakness. From this perspective, Rabadi, Minwer& Salem (2018) clarified that 

the questions can stimulate students' creative thinking, increase their participation 

and motivate their learning. Good teachers have to understand that using a variety of 

questioning methods is important to accomplish active learning and engage students 

to improve their self-learning (Shmais, 2003). 

In Palestine, English can be categorized as a foreign language since English is 

seldom utilized outside the classroom, and the classroom instruction is most likely is 

the only input to learn English ( Romahi, 2010). He added, learners, obtain restricted 

target language input and do not have enough time to learn the essential language 

skills. Unfortunately, Palestinian schools learn English for twelve years but students 

cannot speak it fluently or appropriately as Murad (2009) and Raba & Harzallah 

(2018) mentioned in their studies. Moreover, Dwaik & Shehadeh (2010) conducted a 

study to present that students cannot speak well as result of the teacher- centred 

learning in the class where the learner is as senators listen without any participation. 

In addition, teachers pay attention to some skills such as reading and writing and 

ignore speaking and listening because they are not important in the exams.  

By the same token, Oncu (2016) explained students can speak effectively if they raise 

their creative thinking. Therefore, students need to have strong oral communication 
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skills to understand a situation and need to be good listeners. By asking the right 

questions and understanding the problem to explain it clearly, students can come up 

with a creative solution (Ruggiero, 2004). 

Hong & Jacob (2012) maintained the Socratic Method stimulate students' confidence 

in talking, develops their ability to argue forcefully and persuasively, and teaches 

them to think creatively. Al-Darwish (2012) also confirmed that the Socratic Method 

focuses on students‟ voices in the classroom as it helps students to ask questions. 

Moreover, Copeland (2005) pointed out that the Socratic Method is student-centred 

and engages students with the content by dialoguing with their friends.  

Jennings & Caulfield (2005) indicated that the Socratic Method is a dialogue based 

on open-ended questions. These open-ended questions give students a chance to 

express their opinions clearly and speak effectively; therefore, this method improves 

the students‟ speaking skills and changes them into active communicators who are 

open-minded, patient and competent. Chowning (2009) added the Socratic Method is 

a test of students' ability to read carefully, listen closely, work cooperatively, think 

deeply and speak accurately. 

This study is an endeavour to shed light on the importance of improving students' 

speaking and creative thinking skills. Hence, teachers do not only need to support 

students to raise their academic achievement, but also to help them master their 

speaking and creative thinking skills required for the different traits of their life. 

1.2 Context of the Problem   

Reviewing and investigating some local studies such as Seif's (2012), Sayigh's (2017) 

and Shaban's (2017), the researcher observed that in Palestinian schools teachers 

often set aside the improvement of speaking abilities and concern themselves with 

helping students to pass the final exam. Shmais (2003) and Sabatin (2015) conducted  

studies that proved Palestinian students face problems in speaking skill. They do not 

manage to express themselves correctly, regardless of the fact that they have a good 

collection of vocabulary and memorize most of the grammar rules. Teachers show 

more interest in reading and writing and almost ignore listening and speaking 

(Romahi, 2010). 

https://www.thebalancecareers.com/types-of-listening-skills-with-examples-2063759
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 Additionally, Murad (2009) affirmed that most speaking activities in English for 

Palestine curriculum present controlled or guided situations with no purpose to 

practice specific language forms. Moreover, In English Language Curriculum for 

Public Schools grade 1-12, the researcher observed that the cognitive level of the 

speaking skills in the English language reached 31 %.  

Shaban (2017) also showed that some activities in English for Palestine 10  do not 

include a clear instructional purpose to motivate students to communicate. Shaban 

added students are asked to perform the following types of speaking activities: 

answer comprehension questions, repeat the words, act out short dialogues and give 

their opinions on the statements, situations, or topics. 

As a result, students do not care about speaking activities. They are becoming 

passive. They are not able to speak fluently. Besides, Oncu (2016) believed that a 

classroom atmosphere that promotes creative thinking opens a world of 

communication to students. It can stimulate students' creative thinking and talking 

sessions. It gives them a feeling of togetherness, helps them to think creatively and 

understand others‟ views. It helps students to grow up as better communicators 

(Davies & Sinclair, 2014). 

Therefore, the researcher thinks that using a suggested programme based on the 

Socratic Method can be a suitable way to improve speaking and creative thinking 

skills of tenth graders in Gaza schools.  

1.3 Statement of the Problem 

The researcher has been teaching tenth graders at governmental schools for six years. 

During this period, she observed that pupils do not realize how to conduct a 

discussion or respond to an open-ended question. They might be hesitant, shy, 

embarrassed, ignorant of responses or confused with vocabulary adoptions. The 

learners are unable to share or continue in a conversation. Therefore, a good 

description of the problem is students do not get a real opportunity to speak and 

present their unique ideas inside the classroom. Thus, this study is an attempt to 

apply a programme based on the Socratic Method in order to improve speaking and 

creative thinking skills of tenth graders. 

 

https://www.edsys.in/creating-fruitful-environment-for-kids/
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1.4 Research Questions 

To deal with the problem stated above, this study addresses this main questions. 

What is the effectiveness of a suggested program based on the Socratic Method 

in enhancing tenth graders' speaking and creative thinking skills?  

The following minor questions merged from the main question: 

1- What is the framework of the suggested program based on the Socratic 

Method designed to enhance speaking and creative thinking skills of tenth 

graders? 

2-  What are the speaking skills tenth graders should develop in light of English 

for Palestine 10 curriculum through the suggested program based on the 

Socratic Method? 

3- What are the creative thinking skills tenth graders should develop in light of 

English for Palestine 10 curriculum through the suggested program based on 

the Socratic Method? 

4- Are there statistically significant differences at (a ≤ 0.05) between the 

experimental group's mean scores on the pre speaking skills test and their 

mean scores on the post speaking skills test?  

5- Are there statistically significant differences at (a ≤ 0.05) between the 

experimental group's mean scores on the pre creative thinking skills test and 

their mean scores on the post creative thinking skills test ?  

6- Are there statistically significant differences at (a ≤ 0.05) between the mean 

scores the experimental group get on the post speaking skills test and that of 

their peers in the control group?  

7- Are there statistically significant differences at (a ≤ 0.05) between the mean 

scores the experimental group get on the post creative thinking skills test and 

that of their peers in the control group?  

8- What are the experimental group members' perceptions of their ability in 

speaking and creative thinking skills as a result of implementing the 

suggested program? 
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1.5 Research Hypothesis  

1- There are no statistically significant differences at (a ≤ 0.05) between the 

experimental group's mean scores on the pre speaking skills test and their 

mean scores on the post speaking skills test. 

2- There are no statistically significant differences at (a ≤ 0.05) between the 

experimental group's mean scores on the pre creative thinking skills test and 

their mean scores on the post creative thinking skills test.  

3- There are no statistically significant differences at (a ≤ 0.05) between the 

mean scores the experimental group get on the post speaking skills test and 

that of their peers in the control group.  

4- There are no statistically significant differences at (a ≤ 0.05) between the 

mean scores the experimental group get on the post creative thinking skills 

test and that of their peers in the control group. 

5- The experimental group's members are expected to have positive perceptions 

about their abilities in speaking and creative thinking skills as a result of 

implementing the suggested program. 

1.6 Objectives 

      The study aimed to: 

1- Identify the speaking skills proposed to be developed for tenth graders; 

2- Recognize the creative thinking skills proposed to be developed for the tenth 

graders.  

3- Improve speaking and creative thinking skills after applying  the suggested 

program  based on the Socratic Method in light of English for Palestine 

curriculum for the grade (10)    

4- Investigate the effectiveness of the suggested program in improving speaking 

and creative thinking skills of tenth graders.  

1.7 Significance 

This study is significant for these factors:  
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1- It addresses two groups of objectives related to speaking and creative thinking 

skills that have not investigated. 

2- It builds a practical teaching program to be experimented in real context by the 

researcher herself, who is also a teacher of tenth graders. 

Hence, this study could be informative and insightful for educators and specialists in 

teaching English in Palestine namely.  

1. English language teachers, especially Palestinian teachers who teach English 

for Palestine. 

2. Researchers interested in exploring the linguistic and cognitive benefits of 

using the Socratic Method as a teaching method. 

3. Supervisors to focus on strategies which have a dynamic role in inspiring 

students to use language in real life situation.   

4. English language teachers to design educational programs adopting the 

implementation of the Socratic Method to improve the speaking and creative 

thinking skills of other grades. 

5. Students to stimulate their speaking and creative thinking skills that will 

facilitate their growth and advance to be responsible citizens. 

1.8 Limitations 

This study intends to develop speaking and creative thinking skills as reflected in the 

textbook ( English for Palestine ) for the tenth graders (female) in the governmental 

schools in East-Khan-Younis Directorate at Taiba Secondary Girls' School by 

implementing the suggested program based on the Socratic Method. The suggested 

program was designed by the researcher and consisted of eight lessons from units 2 

to 5. It was taught over 16 classroom periods (forty-five - minutes in each period) to 

develop tenth graders‟ speaking and creative thinking skills. The current study 

concentrates on five speaking skills: comprehension, fluency, grammar, 

pronunciation and vocabulary and four creative thinking skills: fluency, flexibility, 

elaboration, and originality. 

1.9 Definitions of Terms  

The following terms are thematically defined in this research. 
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1- Effectiveness  

The researcher adopts the definition provided by Flowers (2001) who defined 

Effectiveness as "the ability to create the desired result". When something is 

thought effective, it means it has an intended or expected outcome or produces a 

deep, vivid impression. It is statistically measured by using Eta square of the 

effect size.  

2- Socratic Method 

Copeland (2005) defined Socratic Method as a student - centred teaching method 

in which the teacher acts as a guide and helps students to develop their abilities 

to discover the aspects of a subject via open-ended questions instead of 

providing the answers. The researcher adopts the definition provided by Keller, 

(2017) who defined the Socratic Method as a classroom shared dialogue between 

teacher and students in which both are responsible for pushing the dialogue 

forward through questioning. 

 

3- Speaking skills  

Speaking is a cooperative process of constructing meaning that involves 

producing and receiving and processing information( Bahar ,2014). This study 

adopted the definition provided by  Bahrani and Sultani,  (2012) who defined 

speaking skill as the learner's ability to speak in a real discussion using fluent 

English with a minimum of grammar mistakes and a range of useful vocabulary 

which helps others to communicate with them. 

4- Creative thinking  

This study adopted the definition provided by  Almeida, (2011) who defined creative 

thinking as a process of becoming sensitive to problems, gaps in knowledge, missing 

elements and conflicts identifying the difficulty.  
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Chapter 2: 

  Literature Review 

This chapter includes two sections; the first is the theoretical framework, which 

focuses on issues linked to speaking and creative thinking skills. These issues 

concentrate on the importance, components, techniques and methods that would help 

to improve speaking and creative thinking skills. The other part brings to light some 

previous studies that have taken so strong interest in the Socratic Method in teaching 

to improve speaking and creative thinking skills.  

Section I: Theoretical framework 

2.1 The First Part: Teaching English via the Socratic Method 

2.1.1 The Importance of English as a Foreign Language  

English has held a special place among the world languages today. Al-wossabi 

(2016) stated that English is widely employed in all areas: science, technology, 

computer services, politics, commerce and the internet,  which makes it the most 

important language on the planet. In this regard,  Richards and Rodgers (2014) 

confirmed that teaching English as an international language has become one of the 

priorities in foreign countries. To affirm, millions of children and adults there devote 

large amounts of time and efforts to master English. Ardeo (2003) also reported that 

the need to increase using English during the last few decades has become urgent in 

many fields. He added that in order to achieve a fruitful process of English learning, 

people must acquire the four skills: listening, reading, speaking, and writing so that 

they can fruitfully participate in public life areas.  

2.1.2 Teaching English in Palestine  

In Palestine before the Oslo Declaration in 1993, two curricula were used: the 

Egyptian textbooks were used in the Gaza Strip and the Jordanian textbooks were 

used in the West Bank.  Teaching English used to start at grade 7 in Government 

schools and grade 5 in UNRWA (United Nations Relief and Work Agency) schools. 

After the Oslo Declaration had been signed, new curricula were designed for the use 

of the Palestinian learners in both Gaza and The West Bank.  
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A recent Palestinian curriculum, which teaches English from the first grade to twelfth 

grade, has been advanced and presented gradually since 2000. It is entitled as English 

for Palestine. (Rababah, 2002) 

Palestine has three kinds of schools: public schools, which follow the Ministry of 

Education and Higher Education; UNRWA schools, which have served Palestinian 

refugee children since 1949; and private schools run by individuals or charity 

institutions. The majority of UNRWA and governmental prep or primary schools in 

Gaza work in two shifts (morning and evening) .This is because the Palestinian 

Ministry of education cannot open new schools because of siege imposed by the 

occupation which closed the way to import materials in order to build new schools. 

According to statistical distribution of students in the Gaza Strip in 2017-2016, it 

appeared that the total number of schools in Palestine is 3030, 2212 government-run 

(divided into 1811 schools in the West Bank and 401 in Gaza). There are 451 private 

schools, 389 of which are in the West Bank. UNRWA schools are 377. The results 

indicate that classrooms in the Gaza Strip are overcrowded; the number of students 

may exceed fifty in each class. In crowded classes, students do not seem to receive 

enough attention or opportunity to participate (Sayigh, 2017) . 

In Palestinian schools, the teachers use many different strategies in order to activate, 

engage, stimulate, motivate and develop students' skills ( Romahi (2010). In addition, 

many researchers such as Keshta & Al-Faleet (2013) Sabatin (2015), Saker (2015), 

Mousa (2017), and Shaban (2017) used plenty of strategies to improve English 

teaching in Palestine. These recent studies and others aim to stimulate students' 

motivation, develop their skills and help teachers to ensure that students understand 

the topic and are kept on track. In Palestine, the communicative approach is used 

widely in teaching English. It is based on the idea that stimulating students to learn a 

language successfully depends on communication in real life situations. This will 

allow them to learn how to use language perfectly (Bahar, 2014) . 

 In spite of using the communicative approach in Palestine, Ramahi (2018) indicated 

in his study that Palestinian schools focus on the writing and reading skills and 

neglect the listening and speaking skills. Ramahi added that some teachers claim that 

they do not have enough time to carry out all the activities that enable students to 
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communicate with native or non-native speakers and claim that these activities are 

not conducted effectively. Moreover, Khalil (2005) mentioned that teachers focus on 

linguistic performance in the evaluation process. In other words, exams and tests do 

not measure if students master these four skills; they focus on some points of 

language like grammar, writing and reading. In this regard, Bahar (2014) reported 

that speaking skills are tested neither on monthly school tests nor public exams. 

Besides, Students' participation is rare; they are expected to speak only when they 

read or hear the letter of the texts memorized. Language interpretation is exercised 

and asked through the process of conservation or recitation( Jondeya 2011). 

 However, the teacher must encounter these challenges and find the best way to 

improve their students' speaking and creative thinking skills, by giving enough 

opportunities for learners to participate in the educational process and motivating 

them to discuss and express their opinions freely.  

2.1.3 Teaching English via Using Questioning Techniques  

Questions as a teaching method have been the backbone of education. Tofade, Elsner 

& Haines (2013) stated that questions were the most applied procedures and the most 

important methods. They are utilized by teachers in the classroom to recall prior 

knowledge, promote comprehension, and foster creative-thinking skills. Asking 

questions is mainly used in any classroom. The importance of a question comes from 

helping students to cover what has been learned, explore the subject matter, and 

generate discussion or peer-to-peer interaction. Moreover, student-initiated questions 

to analyze information and articulate their thoughts will result in increasing their 

higher-order learning,  (Molano , 2017). In addition, the textbook content 

components include questions, exercises and activities. On this basis, many studies 

recommend using questioning methods. Al-Subaie (2007) claimed that asking is the 

fundamental way to help students to think effectively and to advance their capacities. 

Shmais (2003) also argued that questions make the teaching plan understandable by 

increasing students' energy to participate, fulfill their sense of interest and increase 

their imagination. Questioning motivates students, centres their consideration and 

inspires deeper than the handling of data (Hussain, 2003) . 
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Besides, Al-Darwish (2012) clarified that classroom questions benefit students and 

teachers as they stimulate students‟ participation and motivate their learning and  

help teachers to be active and flexible. Shmais (2013) stated that one of the main 

factors of being a good teacher is applying questioning techniques which engage 

students in self-learning.  

Rababah (2002), Al-Tamimi & Shuib (2009) and Seif (2012) demonstrated that most 

Arab teachers prefer to teach the English language by using lower cognitive 

questions inside the classroom. On the other hand,  Lawrence, Jeanne & Smith 

(2018) presented that  most studies focused on teacher question - student response, 

and a teacher-centred strategy, but few studies have been devoted to the role of 

student questioning.  One of them was Sabatin's (2015), which was conducted to 

identify  more questioning strategies that lead to higher-order thinking and 

independent thinking in student-directed discussions. Twibell, Ryan & Hermiz 

(2005) reported that after using questions, most students indicated that their 

understanding of the topic had improved. Yip (2004) also conducted a study to know 

the effectiveness in activating the lesson and the results to show the positive 

relationship between teacher effectiveness in the lesson and asking questions for 

activating the lesson. Stimulating students‟ interaction, thinking, and learning can be 

achieved by asking questions that contribute a lot to the classroom communication. 

Cotton (2001) explained that developing students' language competence depends on 

questions which can alter students' thinking and involve them in active classroom 

interaction. Deller and Price (2013) considered some limitations which can decrease 

the questioning advantages. One of them was the traditional method of asking a 

question focusing on teachers as the asker and one or two students have to raise their 

hand in the air to ansewr the question. This restricts participation to a few students. 

The challenge is to find ways to encourage all students to ask and answer questions 

in the classroom. They should be combined with other techniques to increase self-

learning for all students, even those who do not participate or do not raise their 

hands.  

Open-ended questions are one way to increase all students‟ thinking (Albergaria-

Almeida, 2011). Whiteley (2006) found that the Socratic Method as a questioning 

strategy engages students in a conversation to seek a deeper understanding of 

complex ideas. St John (2017) added that the Socratic Method is a cooperative 
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challenging dialogue between individuals. Awada (2018) pointed that this method 

depends on asking open-ended questions that stimulate creativity. The Socratic 

Method encourages listening, reading, speaking and feeling a sense of wondering 

about the world‟s knowledge. This method encourages students to prepare well and 

to share, listen and reflect (Zare & Mukundan, 2015) . 

This method teaches students how to teach themselves. Students' goal is not to find 

the correct answer or to have profound understanding of the topic, but actually to 

analyze facts. Copeland (2005) said that the goal in the Socratic Method is to know 

how evidence and ideas are elicited from the text and not to know who wins the 

discussion. Depending on these advantages of  the Socratic Method, the resercher 

believes that the suggested program based on the Socratic Method will improve 

speaking and creative thinking skills in light of English for Palestine curriculum for 

the 10
th

 grade. 

2.1.4 Historical Background of the Socratic Method  

The Socratic method was applied by the Greek rationalist Socrates, who lived in 

Athens from 470-399 BC; Knezic, Wubbels, Elbers, and Hajer (2010: 85). The 

Socratic Method of teaching is a contemporary teaching method. Several researchers, 

such as Vogler (2008) and St John (2017) indicated that this method is described 

according to the role of teachers and students in asking questions and providing 

answers to these questions. Lam (2011) stated that the Socratic Method, as a branch 

of inquiry-based learning, is known as one of the constructivist education approaches 

with strong attention to the role of students in learning.   

2.1.5 Elements of the Socratic Method 

According to Ellis (2003), the Socratic Method is a chain of four key components: 

the text, the leader (the teacher), the question, and the participants. 

a. Text 

The choice of the text is dependent on what the teacher needs to achieve. The 

teacher selects content that will motivate students‟ thought and help them to work 

effectively. If the content is simple to get a handle on or holds few thoughts, the 

students will participate during discussion (Shea, 1997) . 
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Copeland (2005) reported that teachers have a choice about the text theme or from 

where it can be selected. It can be taken from any subject, current event, piece of 

music, or selection of art. The only prerequisite to select a good text is to raise 

questions in the student‟s minds. Copeland added that the bad text would be the 

one that leaves participants with nothing to discuss.  

a- Leader (the teacher)        

The teacher's interactive role in the EFL classroom should not be undervalued. 

Teachers in the Socratic Method play an important role in the classroom. Nation & 

Macalister (2009) pointed out that teachers usually have the power to control both 

the content and the procedure of classroom learning; the discussion topic. Shmais 

(2003) indicated that the direct role of the teachers influences silent students in the 

classroom. Shmais added that the teachers' role is to provide both positive and 

negative feedback to encourage or discourage learner behaviour, and motivate 

students through meaningful dialogues. In other words, the teachers either 

facilitate or inhibit learners. They emphasize students' understanding of the 

problems and guide them in the whole process of learning. Davies and Sinclair 

(2014) emphazised that the main aim of the Socratic Method is to engage the 

students in creative thinking. Therefore, it requires a facilitator who is well-

informed on the topic.  

Acim (2018) adopted that the teacher is not “the sage on the stage” but the teacher, 

like the students, is another participant in the building of knowledge. Thus, 

teachers are accountable for guiding students to a deeper and clarified 

consideration of the ideas of the text, respect for varying points of view, and 

adherence to and respect for the discussion process ( Carter, 2013). 

Ertuğrul and İnan (2005) indicated the role of an effective teacher in applying the 

Socratic Method as to: 

1. Plan ahead by having significant questions ready so as to provide structure 

and direction during the discussion, 

2. Make sure the questions are phrased clearly and specifically,  

3. Allow the student 5-10 seconds to respond to the question,  
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4. Follow up with students' responses and seek elaboration, 

5. Keep the discussion focused, 

6. Engage the students in a stimulating discussion by asking questions, 

7. Present a summary of the points discussed, 

8. Engage as many students as possible in the discussion,  

9. Promote creative thinking by avoiding questions requiring only “yes/no” 

answers, and 

10. Avoid questions that are vague, ambiguous, or too advanced for the students. 

b- Questions  

Crowe and Stanford (2010) demonstrated that questions lead to interaction: 

thought, activity, conversation, or discussion. Teachers use questions to control 

classroom interactions. Questions are the basis of the Socratic Method. Various 

studies; such as Cotton's (2001), Hussain's (2003) and Tienken's, and Goldberg 

and Dirocco's (2009); have proved that questions are a successful teaching 

strategy when employed thoughtfully, but they can be less supportive for the 

language learning preparation when poorly utilized. 

If the classroom questions represent a basic and vital side in the teaching process, 

the teacher will receive students' responses. This will require highly competent 

teachers who should know how to formulate questions at any new good level of 

thinking(Ibrahim, 2004) . 

The catalogue of St. John's College confirmed that the teachers are expected to be 

good questioners when they manage to raise important issues that will engage the 

logical and imaginative powers of their students. Next, they will be able to 

determine the difficulties faced by their students and to reformulate their 

observations and examine their opinions. Teachers should be ready to supply help 

to examine the suggestions of their first attempts at understanding. In summary, 

the role of the teachers is to ask questions (Benson and Myers, 1989) . 

The Socratic Method helps teachers and students to be careful about what they say 

and think. It depends on the open-ended questions either asked by the leader or 

students (Chowning, 2009) . 
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An open-ended question is defined as a question that usually has more than one 

correct answer and usually needs a multiple-word response.  In order to respond 

well, students must analyze the text and produce their own answers rather than 

simply rehearse information from the textbook (Black & Harrison, 2001) . 

A good open-ended question leads students back to the text in order to think, 

evaluate, define, and clarify the issues. Responses to these questions generate new 

questions from the teacher and students, thus leading to new responses. In this 

way, the line of inquiry in the Socratic Method advances rather than being pre-

determined by the teacher (Copeland, 2005) . 

The Socratic Method requires developing the art of asking a question so that the 

teacher needs to develop knowledge with a wide variety of intellectual moves and 

sensitivity to ask questions (Paul & Elder, 2007). 

The Socratic Method is based on questions to force students to define their task 

and look at the sources as well as the quality of their information. 

The Socratic Method of teaching offers a system for understanding the types of 

teachers‟ questions inside the classroom (Ruby & Decety, 2004) . 

According to Copeland (2005: 99), there are three basic kinds of questions in the 

Socratic Method:    

1- Spontaneous or unplanned: the Socratic Method helps students to become 

self-correcting instead of depending on correction by the teacher. 

Spontaneous questions can demonstrate usefully when students become 

curious about a theme, raise a vital issue or join something and when dialogue 

becomes impeded down or confounded or antagonistic. This kind of questions 

creates the cleverness of raising, examining, giving, empowering and 

supporting reactions. 

2- Exploratory questions: Exploratory questioning permits teachers to find out 

what students know or think and to review into students' thinking on a variety 

of topics.  This type of Socratic questioning raises and explores a broad range 

of interesting topics and concepts. It requires minimal pre-planning or pre-

thinking. It has a relatively loose order or structure. The teachers can prepare 

general questions ready to raise the topic or issue, related issues, and key 
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concepts. The teachers can also predict students' responses and prepare some 

follow-up questions. 

3- Issue-specific questions: In this type, the teachers lead issues or concepts in 

depth. Teachers help students to streamline, sort, analyze and assess their 

thoughts and perspectives; give students a chance to distinguish the known 

from the unknown; and synthesize related features and knowledge. The 

students can focus the discussion. These discussions give students experience 

in engaging in an extended, ordered, and integrated discussion in which they 

discover, develop and share ideas and insights. The teachers should recognize 

the importance and the role of the question. The teachers should remember 

that a good opening question has some characteristics, among them are 

“specificity, being based in opinion, being focused on the meaning the writer 

is attempting to convey, and having the potential to elicit multiple answers 

that may conflict with each other” . 

c- The Participants  

Keegan (2013) observed that the Socratic Method occurs when students study the 

text closely, listen actively, share their ideas and ask questions to each other, and 

after that they search for evidence from the text to support their ideas.  

Yang, Newby and Bill (2005) conducted a study to encourage students to think out 

loud and to exchange ideas openly. They discovered the excitement of exploring 

important issues through the shared questions.  

Applying the Socratic Method in classroom is an effective instrument. It makes 

the classroom communication possible among students and between students and 

the teacher. This method helps students to have a very energetic role and the 

teachers assist the route of learning with their guidance during the lesson.  

Chorzempa and Lapidus (2009:78) noticed that students “felt more comfortable 

sharing their ideas, encouraging one another to think outside the box.” 

2.1.6 Class Arrangements for the Socratic Method  

In the classroom, the Socratic Method is often constructed of an inner circle where 

the students do the speaking and an outer circle where half of the class is listening to 

the conversation of the inner circle (Shea, 1997), See figure (2.1). 
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 After a set amount of time, the inner circle stops discussing and moves out, while the 

students from the listening circle move to the discussion and speaking circle. 

( See figure 2.2). This movement of students from discussing to listening is not the 

main part of the Socratic Method, but it is a very physical reminder for students that 

learning through discussion involves both speaking and careful listening (Hogshead, 

2017). 

 

 

 

 

 

 

Figure (2.1): The inner and outer circles 

 

 

 

 

 

 

Figure (2.2): Switching positions between the inner and outer circles 
 

To apply this method, at first teachers need to divide the students into two groups: 

observers and dialogue participants. The dialogue participants sit in an inner circle 

and the observers sit in an outer circle. Only the students in the inner circle speak 

during each round. Each round will last approximately 10 minutes, and during that 

time the dialogue participants ask each other questions and respond to the questions 

asked. In establishing the groups, teachers try to expect who will be speaking more 

among students, and balance those students between observer and participant roles so 

that each group will have a few speaking students. Teachers need to construct a 

checklist similar to the goal-setting sheet to allow observers to describe the activities 
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of the dialogue participants. The observer should monitor such things as the type of 

participation (e.g., question posing, responding to questions, encouraging others to 

participate, agreeing/disagreeing with what was said) and the use of text-based 

evidence. After the first round of the dialogue, students return to their pairs to give 

feedback. When discussing in pairs, the student who was the dialogue participant 

should begin by commenting on his/her own participation using the goal sheet. Then, 

the observer can share what s/he observed. After about 3-5 minutes of pair work, 

students should switch roles; with the observer becoming the dialogue participant. 

Figure (3) shows the description of the Socratic Method steps. (St John, 2017) 

 

 

 

 

Figure (2.3): Description of the Socratic Method steps 

2.1.7 Benefits of the Socratic Method  

The Socratic Method has been observed for its effectiveness in different fields: 

education, medicine, business, and at different levels: school and university 

professionals. From this perspective; Weber, Gabbert, Kropp, & Pynes (2007) stated  

that  the Socratic Method could help  teachers to become more effective. Al‟Adawi 

(2017) confirmed that the Socratic Method is a good method of teaching. It engaged 

students actively in creative thinking by raising the question of sharing ideas and 

improving their communication and presentation skills.  

Furthermore, Melissa (2015) revealed that Socrates' technique helps to expand 

thematic vocabulary in a foreign language and also foster the use of different 

grammatical structures through the implementation of organic thought and 

discussion. Shea (1997) clarified that the effectiveness of the Socratic Method is to 

increase students' SWIRL (Speaking Writing Interacting Reading and  Listening), 

increase their self-perception and awareness, enhance their cultural understanding, 

encourage cooperation among students, and upgrade their creative thinking. This 

Dialogue Participant 
First Group 

 

Discuss  Feedback 

Switch students' position  

Discuss  Feedback 
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study focuses on the positive effects of the Socratic Method on improving speaking 

and creative thinking skills. 

A) Socratic Method to improve the speaking skill  

The Socratic Method depends on the saying “Tell me, and I will forget. Show me, 

and I will remember. Involve me, and I will understand” ( Suhadi, Mohamed, Zaid, 

Abdullah, Airs and Sanmugam 2016). In the Socratic Method, the classroom is a 

shared dialogue between the teacher and students, where both are responsible for 

pushing the dialogue forward through questioning (Keller, 2017) . 

In the Socratic Method, students work collaboratively to form a common idea of 

understanding, and teachers should be aware of the dialogue form and know how it 

goes to understand the idea of collaboration and teamwork to complete an effective 

classroom dialogue (Copeland, 2005).  

Furthermore, Brown (2016) alleged that the Socratic Method's aim is to turn the 

majority of the conversation and material over students to increase learning and allow 

dialogues to occur. Chowning (2009) said that the Socratic Method consists of 

collaborative, intellectual dialogues facilitated with open-ended questions about a 

text. Additionally; Juzwik, Borsheim, Caughlan, & Heintz (2013) noted that the 

Socratic Method functions as a dialogic activity that can be included in the learning 

talk repertoire. Copeland (2005) explained that students love to talk and if they do 

not talk, it is most likely caused by one of three reasons: students are uncomfortable 

during discussion, participants are not able to make connections with the text, or the 

text is too difficult. Copeland added that the Socratic Method makes students talk. 

They have an equal voice because the most appropriate seating arrangement is 

shaped in a circle. In this arrangement, all participants can see each other and stay 

engaged in the dialogue. Al-Darwish (2012) contended that the Socratic Method 

focuses on students‟ voices in the classroom and helps students to ask questions. 

Copeland (2005) pointed out that the Socratic Method is student-centred, which 

engages students with the content by dialoguing with their friends. Jennings and 

Caulfield (2005) reported that the Socratic Method is a dialogue based on open-ended 

questions. These open-ended questions give students a chance to find the opportunity 

to express their opinions clearly and speak effectively. Therefore, this method 
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improves the students‟ speaking skills and turns them into active communicators, 

who are open-minded, patient and competent ( Whiteley, 2014) . 

B) Socratic Method  to improve creative thinking skill 

Some people are naturally more creative than others. Creative thinking can be 

strengthened with practice. Suhadi, Zaid, Abdullah, Aris, and Sanmugam (2016) 

stated that thinking is not driven by answers but by questions.  

Chin (2007) stated that if teachers want to engage students in thinking, they must 

stimulate their thinking by questions. He added that deep questions drive students' 

thought underneath the surface of things to deal with difficulty. Therefore, students, 

or anyone interested in thinking at a deep level need to apply the Socratic Method. 

 Suhadi, Zaid, Abdullah, Aris, and Sanmugam (2016) reported that the Socratic 

Method follows a chain of questions which help learners to become aware of their 

weakness in thinking. This method relies upon not only the transfer of knowledge 

from teacher to student but also on the ability to create, question, engage, and explore 

the fundamental components which help students to develop their creative thinking 

abilities (Melissa, 2015) . 

The Socratic Method of teaching enables students to think for themselves rather than 

merely fill their heads with "right" answers. Therefore, Socrates regularly engaged 

his pupils in dialogue by responding to their questions with more questions, instead 

of answers (Garside, 1996) . 

The Socratic Method gives students opportunities to "examine" a piece of text, 

whether it is in the form of a novel, poem, art print, or a piece of music. After 

reading, open-ended questions are posed to allow students to think creatively, analyse 

multiple meanings in the text, and express ideas with clarity and confidence. After 

all, a certain degree of emotional safety is felt by students when they understand that 

this format is based on dialogue (Radovic Zorana, 2016). 

İncİ (2016) clarified that Socrates did not teach explicitly but created situations and 

raised questions that required students to think and analyze using their higher level 

thinking skills to understand the underlying meaning. Socrates‟ classes have 
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promoted intellectual curiosity and independent learning and involved students to 

find „the truth‟ (Calhoun, 1996). 

In the Socratic Method, the teacher creates a learning environment which challenges 

the students. S/he also lets them feel comfortable during answering the questions. 

The teacher starts with a question and gets a response from the learners. According to 

his/her response, the teacher asks another question. In this process, learners are 

forced to engage with the subject matter. There is no way to get around it. Here, the 

conversation is done through question and answer that reach to the deeper 

understanding of the subject matter (Copeland, 2005) . 

The overall purpose of the Socratic Method is to challenge the accuracy and 

completeness of thinking in a way that acts to move students towards their ultimate 

goal. Moreover, it helps students to think about creativity by focusing explicitly on 

the process of thinking. During questioning, students must slow down and examine 

their own thinking processes (Çelik, 2007). 

 Cotton (1988 : 45-55 ) confirmed that applying the Socratic Method in the classroom 

can achieve the following teaching and learning goals:  

• Supporting active, student-centered learning 

• Helping students to construct knowledge  

• Helping students to develop problem-solving skills 

• Improving long-term retention of knowledge. 

Ruggiero (2004) explained that when the teachers use the Socratic Method in 

teaching, their main goal is to evaluate the students' thinking; to determine the extent 

of students' knowledge on a given topic, issue or subject. In teaching, the teacher can 

use the Socratic Method for at least two purposes: 

1. Helping students begin to distinguish what they know from what they do not 

know. 

2. Fostering students‟ abilities to ask questions that they can use in everyday life. 

According to Elder & Paul (2007), Socratic questioning abilities are built through 

dedicating sufficient hard work and practice in an extensive period of time. They 

file:///F:/draft%2010.docx%23_3whwml4
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added that the Socratic Method is capable of improving creative thinking skills, oral 

communication ability, question construction skills, and argumentative skills among 

students. It helps build students‟ self-confidence when speaking English.   

2.1.8 Traditional Method and the Socratic Method  

The traditional method is a way of teaching in which students have a passive role in 

gaining knowledge. However recently, teachers have been moving toward more 

student-centred understanding-based (constructivist) teaching that focuses on 

exploration and experimentation (Lam, 2011) . 

In the tarditional method, classroom discussions focus on a teacher who stands in 

front of a group of students sitting at desks and arranged in conventional rows and 

raises a question. Students expect the question with an answer. Afterwards, the 

teacher removes the incorrect answers then students offer and deliver the correct 

answer. In the traditional method; the teachers' power, control, and voice take an 

important place in the classroom (Shmais, 2003) .  

The Socratic Method does not follow a traditional form .The teacher using the 

Socratic Method is not filling the empty minds of passive students with information. 

In other words, the Socratic teacher is not “the sage on the stage.” In the Socratic 

Method, there are no lectures and memorization as in the traditional way (Lam, 2011) 

. 

Chowning (2009) and Acims' (2018) studies reported that the Socratic Method 

requires collaborative interaction between the student and the student and between 

the students and the teacher. Chowning added that the Socratic Method is a test of 

students' ability to read carefully, listen closely, work cooperatively, think deeply and 

speak accurately. The Socratic Method can take many forms. It can come from the 

teacher or students. It can be used in a large group discussion, in small groups, one to 

one, or even with oneself (Paraskevas & Wickens, 2003). 

In general, the Socratic Method focuses on these five points: 

1. Students lead rather than the teacher. Students should be encouraged to ask the 

questions about each other. Students should become the discussion leaders. 
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2. Deeper questions are posed as often as possible from teacher to students or from 

students to each other. 

3. Conversational competence encourages students to listen carefully to what the 

others say and add their comments rather than look to ignore them or wait for the 

teacher‟s correction. 

4. Academic conversation  helps students to think before responding to comments. 

5. Teacher-students‟ role is important as the teacher and students are co-learners in 

the discussion.  

2.1.9 Socratic Method Phases 

The basics of the Socratic Method are controlled around a piece of text that students 

have read. Students sit in two concentric circles, where the inner circle focuses on 

examining and discussing the text and the outer circle listens, observes and then 

provides feedback to the inner circle discussants.  The feedback provided by the outer 

circle to the inner circle is meant to focus on the process of quality discussion rather 

than on the content of the discussion (Copeland, 2005). 

In teaching speaking using the Socratic Method, teachers use four phases that have 

been described by Winebrenner (2012). The implementation phases are divided into 

three steps: pre discussion, while discussion, and post discussion.  

a. Pre discussion: The teacher here develops the essential or opening questions 

for the discussion. All students will read the text prior to the discussion. Just 

before the discussion, the teacher may allow a few minutes of informal 

discussion between students and their leaders in order to build some confidence 

in the students‟ ideas before the discussion. 

b. While  discussion can be seen as follows 

1- Activating background knowledge by facilitating discussion related to what 

students already know about the topic. 

2- Teaching the students to respond to the topic. 

3- Asking students to discuss with each other after completing reading 

4- Providing the example of the role of teaching.  
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5- Arranging the students in a circle for good interaction. 

6- Giving the students intriguing questions to ensure that all of them have 

opportunities to participate. 

7- Asking the series of questions that give direction to the discussion. 

c. Post discussion : 

In this phase the teacher has to  

1- Ask each student to give their own ideas  

2- Provide a conclusion of the discussion of the issue. 

3-  Review the expressions used. 

 

2.2 The Second Part: the Speaking skill 

Lafford (2004) reported that learners of English as a foreign language (EFL) are 

often preoccupied with developing their oral communication, which is direly needed 

to improve their academic performance, professional development, and personal and 

social effectiveness.  

First of all, it is useful to find some definitions of speaking. Ilmi (2004) stated that 

speaking is a language skill that is developed in child life, and is preceded by the 

listening skill. It means that speaking is the basic language to communicate 

efficiently. Slamet and Saddhono (2012) revealed that speaking and listening are 

harmonizing to oral communication such as talks, discussions, interviews, questions, 

and answers. 

In the current study, speaking is similar to the definition of Bahrani and Soltani, 

(2012) who defined it as the learner's ability to speak to practice a real discussion 

using fluent English in communication. People exchange their experience, express 

and receive thoughts and feelings, and also agree with the founding or beliefs. 

Speakers and listeners are integrated with reciprocal activity. They can change the 

role spontaneously, easily, and smoothly, from speaker to listener and in the opposite 

(Patiung, Tolla, Anshari, and  Dolla, 2015) . 
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2.2.1 The Relationship between Speaking and other Language Skill 

The capacity of the students to speak will be developed if it is led by the listening 

comprehension. The speaking skill utilizes vocabulary gained by the students through 

the activities of listening and reading. Furthermore, the speaking skill is often 

considered more important than listening and reading (Porto, 2007). 

Patiung, Tolla, Anishari, and Dolla (2015) stressed the following statements to show 

the clear relationship between speaking and other skills: 

a. The enhancement of listening comprehension improved students' speaking skill.  

b. Learning reading comprehension in advance will help the speaking skill it regained   

before the acquisition of reading comprehension.  

c. Making notes, charts, etc. can help speaking skill to be more controlled. 

2.2.2 The Importance of Teaching the Speaking Skill     

There are several living situations where people talk, such as talking to somebody, 

communicating through the phone, replying to questions, inquiring for finding shops, 

and chatting with friends. People spend amazing time connecting with each other. 

Hadef (2016) added that people talk for several reasons: to be sociable, when they 

need something, need other people to do something, want to do something for 

somebody else, reply to somebody else, describe their feelings, exchange 

information, refer to an activity or event in the past or future, describe the possibility 

of something happening, and so on. Porto (2007) indicated that when people talk, 

they develop words and phrases with person sounds to communicate a unique 

meaning.  

Huang (2011) affirmed that speaking is a fundamental aspect of communication; it is 

important to improve speaking skill. The National Standard of Competence for 

English in Senior High Schools Pendelton (2006) insisted that the goal of teaching 

speaking is to support the students to be able to express meaning in oral functional 

texts and short simple monologue texts. Luoma (2004) added that the reason of 

teaching speaking is to create students' communicative expertise. In this way, 

students can express themselves and find how to take after the social standards in 

each communicative circumstance (Lafford, 2004) . 
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2.2.3 Components of the Speaking Skill 

Bullock (2015) illustrated that talking can be a complex aptitude since it is concerned 

with five components: linguistic use, vocabulary, pronunciation, fluency, and 

comprehension.  

Firstly, Leech (2014) expressed that the linguistic use may be a set of rules which 

portray how to utilize a language and how to memorize the right way to gain 

information in a verbal shape. In this manner, by acing grammar well, learners can 

translate expressions or sentences in the correct shape so they can talk within the 

right frame of dialect, easily and precisely (Segalowitz, 2010).  

Secondly; Wamnebo, Hanapi, Bugis and Handayani (2018) expressed that the other 

component is lexicon. It implies the suitable lingual authority which is utilized in 

communication. Thornbury (2005) suggested speakers use words and expressions for 

some reason to express positive and negative appraisal because speech has an 

interpersonal function. Thornbury (2005) recommended that speakers utilize words 

and expressions for a few reasons: to specify positive and negative examination, 

since speech has an interpersonal work; to demonstrate the place, time, and members 

within the middle or far off a setting, or to specify their demeanour (position) to what 

is being said. Therefore, without having adequate vocabulary, individuals cannot 

communicate successfully or express their thoughts in both verbal and composed 

forms.  

Thirdly, pronunciation is the way for students to create language when they talk. It 

bargains with the phonological preparation that refers to the components of language 

structure made up of the components that decide how sounds change in a variety. 

(Segalowitz, 2010).  

Fourthly, fluency is described as the capacity to talk precisely. Fluency incorporates 

a sensibly quick speed of talking and with a small number of delays. A fluent speaker 

does not need to spend time looking for the language items to give a precise message. 

Country (2001) and Richards (2006) clarified that activities centring on fluency need 

to contain uncommon highlights. These exercises reflect the normal use of language, 

centre on achieving communication, require the important use of language, require 
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the use of communication procedures, create language which will not be 

unsurprising, and look to connect language use with context (Brown, 2016).  

Fifthly, comprehension alludes to “the mental forms by which audience members 

take in sounds expressed by a speaker and utilize them to develop an elucidation of 

what the speaker aiming to convey” (Balch, 1978).  

Comprehension, in any case, is not, for the most part, concluded in elucidation. 

Listeners ordinarily put the interpretations they have built to work in alike manner. 

For illustration, when audience members listen to a declaration, they normally extract 

the modern data it passes on and store the data in memory. When they listen to an 

address, they more often than not explore for the information in memory. When they 

listen to a question, they search for the data addressed and attempt to compose a 

reply. When they listen to an arranged command, they ordinarily choose what they 

are assumed to do and do it (Kumaravadivelu, 2006).   

In conclusion, audience members often attempt to figure out what they are gathered 

to do with a discourse intended for them and do it in alike manner (Bakheet, 2016).  

2.2.4 Teaching Speaking  

Communicative language instruction is based on real-life circumstances that require 

communication. By utilizing this method in EFL classes, students will have the 

opportunity to communicate with each other within the target dialect. In brief, EFL 

teachers have to plan a classroom environment where understudies have real-life 

communication, authentic exercises, and significant tasks that advance their verbal 

dialect. This will happen when students collaborate in bunches to attain an objective 

or to undertake a task (Wilen, 2004). 

 An important reason for a quiet student may be that the course exercises are boring 

or pitched at the off-base level. Communicative talking activities are not as curious as 

we think they are, and all that the students are truly required to do is to reply with 

'yes' or 'no', which they do rapidly and after that they sit in silence. In this manner, 

teachers have to take a closer look at the sorts of talking exercises and see on the off 

chance that they truly keep students' intrigued and make a genuine requirement for 

communication (Espinel Molano, 2017) . 
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LIM (2017: 177) collected the common speaking exercises teachers utilized in EFL 

classes, for example:  

 1- Reading comprehension sections and showing dialogues aloud,  

2- Answering questions with the answers to these perusing the content,  

 3- Giving answers to composed dialect exercises,  

4- Reading vocabulary records drills out loud, and 

5- Repeating show sentences after teachers' drills - as within the repetition of 

demonstrated sentences shown on the board, in reading material, and from 

substitution tables and the utilization of cues. There are numerous effective and 

unique speaking activities as follows: 

 Role Play: In this movement, the instructor tells the students things such as who 

they are and what they think or feel. Hence, the instructor can tell the understudy 

that "You simply are Ali, you're progressing to the doctor and tell him what 

happened last night, and…" (Wilen, 2004: 57). 

  Simulations: understudies here can bring things to the lesson to form a practical 

environment (Darmuki, Nurkamto, and Saddhono) . 

 Brainstorming: understudies can produce thoughts in a confined time. 

Depending on the setting, either person or gathering, conceptualizing is 

successful and understudies create thoughts rapidly and unreservedly 

(Rawlinson, 2017) . 

  Storytelling: In this action, understudies can summarize a story they had heard 

from someone, or they may make their own stories to tell their classmates 

(Affana, 2000). 

 Picture Describing: It is a talking action in which instructors grant students one 

picture and tell them to portray it. In this action, students can make bunches and 

each bunch is given a distinctive picture (Sim and Pop, 2016). 

These exercises make students more dynamic within the learning process, while at 

the same time making their learning more significant and providing a fun 

atmosphere for them. On the other hand, Delahunty and Garvey (2011:48) asserted 
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that the focal points of organizing students in bunches include giving learners more 

talking time, changing the pace of the lesson, taking the highlight off the teacher and 

putting it onto the children, permitting them to mix with everybody within the 

bunch, giving them a sense of accomplishment when coming to a group objective 

and permitting instructors to screen and move around the course and truly be tuned 

in to the language they are creating. 

Walsh (2017: 99-108) presented different ways of setting up the communicative 

activity when teaching speaking:  

1. Buzz groups: A point is examined in small groups for some minutes before views 

or arrangements are detailed to the full lesson.  

2. Fishbowl: All the individuals of the lesson sit in an enormous circle. Within the 

center of the circle, there are five chairs. Three are possessed by understudies whose 

opinions (ideally disputable) on the subject or question are known previously. These 

three begin the discussion. They may be joined by one or two students showing 

another opinion. Students from the external circle may, moreover, supplant speakers 

within the inward circle by tapping them on the back if they feel certain that they can 

display the case way better. 

3- Network: The class is divided into groups which should not have more than 10 students 

each. Each group receives a ball of string. Whoever is speaking on the topic chosen 

holds the ball of string. When the speaker has finished he gives the ball of string to the 

next speaker but holds on to the string. In this way a web of string develops, showing 

who talked the most and who the least. 

4- Star: Four to six small groups try and find a common view or solution. Each 

group elects a speaker who remains in the group but enters into discussion with 

the speakers of the other groups.  

From the previous, it is shown that using a good method and suitable arrangement to 

the students commensurate with the size of the classroom and the student number 

will enhance to develop the speaking skill. 
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2.2.5 Questioning to Improve the Speaking Skill   

A classroom without asking questions is now ruled out. Today, verbal questioning is 

so widespread in education. Actually, it is the most common instructional practice 

(Black & Harrison, 2001) .  

Teachers inquire around 300–400 questions per day and as many as 120 questions 

per hour. Be that as it may, instructors frequently utilize verbal addressing fair as an 

organizational apparatus to check students' lesson work and homework, survey and 

summarize lessons, and assess students' learning (Al-Hasanat & Ali, 2016). 

 Questions illustrate students‟ capacity in observing comprehension. Questioning will 

be an essential capacity in talking and listening as well as in reading and writing 

(Sim and  Pop, 2016) . 

Teaching the speaking skill concentrates on teachers' ability to ask and answer 

questions. For more than two thousand years (since Socrates), the question has been 

a basic part of teaching. Many researches have mentioned questions and questioning 

strategies. For example, Vogler (2008), Tienken, Goldberg and Dirocco (2009) and 

Tofade, Elsner, and  Haines (2013) indicated that, to a great extent, teachers have 

been asking the wrong sorts of questions.  

Teachers have been centring on questions concerning the particular data students 

acquired instead of questions that advance learning. If a teacher utilizes questions 

viably, students will discover that the address could be an exceptionally profitable 

learning tool. Classroom conversation is based on questions and answers. It could be 

a gadget with which they can organize students‟ considering. Students who inquire 

themselves questions will create a mindfulness of where they are lacking (Sim and 

Pop, 2016) . 

Numerous questions require a verbal reaction rather than a nonverbal or composed 

reaction. Questions are fundamental to keep a discussion. If teachers do not ask 

questions, the discussion becomes “one-sided”. That means one student is making 

more effort or has more interest than the other student (Juzwik, Borsheim, Caughlan, 

& Heintz, 2013).  
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If teachers do not ask any questions, it shows up that teachers simply are not making 

effort within the discussion. Moreover, the discussion will feel like a meeting 

between a senior and a subordinate, which is not the way teachers need to 

communicate with their students.  

2.2.6 Teaching Speaking Skill in Palestine 

Because of the universal popularity of the English language, English is a compulsory 

subject in all grades in Palestine. English Palestinian curriculum includes materials 

for the students from grade 1 to grade 12 divided into two Books: A and B; one book 

for each semester. Each book contains 12 units, including twelve lessons (Education, 

2015) . 

 English for Palestine Grade 10 is part of the English curriculum published by the 

Palestinian Ministry of Education and Higher Education in August 2008. In this 

book, each unit is based on a theme allowing the new language to be taught in 

context. For example, free-time activities, accidents and emergencies, the weather, 

famous people, Palestine, etc. The themes have been taken from the Palestinian 

curriculum to meet the needs and interests of children of this age. 

The four skills of reading, writing, speaking and listening are integrated throughout 

the course, but there is an emphasis on a particular skill area in each period. Teachers 

develop and expand strategies in line with the pupils‟ age and abilities.  The use of 

standard rubrics makes it easy for the teacher to recognize the purpose of each 

activity and teach it effectively (Shehadeh and Dwaik, 2013) . 

In this regard, the Ministry of education expressed that students at the conclusion of 

review 10 are anticipated to get a hold on these common points in instructing. 

Speaking is divided into five levels: talking skill fluency, grammar, vocabulary, 

pronunciation and comprehension, (see Table 2.1). 
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Table (2.1): The general aims in teaching speaking skill for tenth grade  

Students are expected to….. 
Levels of  

speaking skills 
No. 

 Articulate sounds in connected speech. 

 Articulate stress patterns within words. 

 Manipulate variation in stress in connected speech. 

 Produce basic intonation patterns.  

Pronunciation 1- 

 Summarize the main points of a text. 

 Describe a sequence of events based on visual inputs 
Comprehension 2- 

 Narrate a story based on visual input. 

 Narrate a story based on personal experiences. 
Fluency 3- 

 Make a rehearsed or unrehearsed presentation about a 

familiar topic (self, family, immediate environment or 

current issues). 

 Respond to direct questions, instructions, suggestions, 

offers, visual input, etc. 

 Respond to referential and inferential questions. 

 Ask questions about routine matters. 

Grammar 4- 

 Express likes, dislikes, interest, dreams, apology, 

gratitude, regret, surprise, pleasure, displeasure, 

agreement, and disagreement. 

Vocabulary 5- 

2.2.7 Format of speaking activity in English for Palestine 10 

The speaking skills of each unit consist of activities related to the unit theme. These 

activities such as role plays, individual student presentations and creation of 

news/weather forecast segments concentrate on the unit theme and use information 

from the related reading and listening tasks. Students can do these tasks orally 

through describing a picture, inventing a story about a picture, responding to tape-

recordings, spontaneous conversing or role-play, and responding to a given situation 

in an appropriate way (Education, 2015: 131) . 

Students need time to arrange and organize their message while they are talking. 

Shmais (2003) stated that inquiring open-ended questions is the leading way to 

motivate students to speak. Wamnebo (2018) said it is not enough to offer students 

the opportunities to speak in English; teachers must help students to talk, and take 

part in lesson discussions or conversations. English for Palestine 10 textbook part 

(A) shows some speaking activities.  The table below shows in details the speaking 

activities in Unit (1) from period 1 to period 10. The other units have the same tasks 

but differ in the title of each unit. 
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Table (2.2): Speaking activities in English for Palestine 10 unit (1) 

Unit Page Period 
Task  

Number 
Objective 

Unit 1 

Making 

contact 

4 1 
1 

2 

Say new words   

Describe the picture  

6 2 5 Discuss  

7 3 2 Practice language structure  

10 5 5 Discuss questions  

13 8 4 Discuss questions using structure  

14 9 5 Practice pronunciations  

The researcher displayed in detail the speaking activities and what students were 

expected to do in each activity as mentioned in "10 teacher's book" then the 

researcher added more suggestions which gave students a chance to enhance their 

speaking skill and encouraged them to think creatively.  

1- Period ( 1)  

 

 

 

 

 

Figure (2.4): activity 1 

 In this activity, students are supposed to say the words orally. 

 The teacher points to each word and says it loudly.  

  The teacher checks the meaning with the pupils through oral questions. 

 Students repeat the words chorally and individually. 

2- Period ( 1)  

 

 

 

Figure (2.5): activity 2 
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 Students are expected to describe the picture orally. 

 The teacher points to picture (c)  and asks about what is happening.  

 The teacher helps the students to express their ideas. (For example, it is a football 

match. The boy is about to kick the ball. Perhaps he is going to score a goal). 

 The teacher repeats the same procedure with the picture  (d). 

 The teacher helps the students to express their answers (for example, it is 

probably a race. The boat in the front is winning. There is a girl in the boat). 

  The teacher helps the students to work out which picture is of Jenny (d) and 

which picture is of Basim (c). 

  The teacher explains that Jenny lives in England and Basim lives in Palestine.   

 In this period, the pupils will find out what Jenny‟s connection with Palestine is. 
 

3- Period ( 2 )  

 

 

 

Figure (2.6): activity 5 

 In this activity, students are expected to discuss „working in another country‟ in 

pairs 

 The teacher reads the example conversation to the pupils.  

 The teacher asks the students other questions such as, “Why would you like/hate 

it? What country would you like to work in? Why would you like to go there? 

Would you find it easy to make friends?” 

 Students discuss working in another country in pairs. 

 

4- Period (3) 

 

 

 

 

 

Figure (2.7): activity 2 
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 In this activity, students are expected to produce oral sentences about their own 

plan for the weekend. 

 The teacher reads the first line of Jenny‟s diary to the pupils, and then reads the 

example sentence, “She‟s going sailing with…” 

 The teacher helps the students to produce other sentences about her plans using 

the present continuous (next Monday, she‟s preparing for her IT Test on 

Tuesday). 

 

5- Period (5)  

 

 

 

Figure (2.8): activity 5 

 Students here are expected to discuss the future and how the world will change. 

 The teacher reads the questions to the students. 

  The teacher helps them to express their ideas and opinions. 

  In pairs, all the students discuss the future and how the world will change. 

  The teacher chooses pairs of pupils to tell the class what they discussed. 

 

6- Period ( 8)  

 

Figure (2.9): activity 4 

 Students here are expected to discuss their plans in pairs. 

 The teacher reads the questions. 

  The teacher asks questions.  

 The teacher adds other questions such as, “Do you like …? Do you do that every 

Saturday? Are you looking forward to …ing?” etc.  

 Students discuss their plans in pairs.   

 The teacher chooses a pair of pupils to demonstrate their questions and answers 

to the class.   
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7- period (9)  

 

 

 

 

 

 

Figure (2.10): activity 5 

 Students here are expected to act out the conversation in pairs.  

 The teacher reads the conversation to the students. 

  The teacher helps them choose words to stress.  

  In pairs, the pupils read the conversation. 

  The teacher chooses pairs of pupils to act out the conversation in front of the 

class. 

 

Shmais (2003 :120) described these activities in the following points: 

 It takes five minutes or less in some lessons; however, they are not mentioned in 

all the lessons. They are just found in 7 periods and are missing in the other 5.  

 Three to five students participate whereas the others remain silent because they 

do not understand what their friends say. 

 The teacher gives simple feedback to the students. 

 There are no rules, nor any arranged steps. Teachers do the activity according to 

the students‟ answers. 

 The teacher asks the known questions mentioned in the student‟s book. Students 

prepared their answers at home and repeated them many times in different ways. 

 Students are inside the shell and have a completely passive role. 

 A very simple activity that lacks creativity in its form. 
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2.2.8 Suggestions for Teachers in Teaching Speaking  

Teachers while teaching the speaking skill ought to bear in mind that the heroes are 

the students and not the teachers. In this concern, teachers ought to maintain a 

strategic distance from much input amid the course of teaching, which can influence 

the students‟ output. At the same time, they can give advice to students and teach 

them knowledge and ways of learning, but they ought to keep in mind that students 

are the essence of the process. 

Bailey & Nunan (2005: 66) presented some suggestions for English language 

teachers while teaching the speaking skill: 

 Provide the greatest opportunity for understudies to talk using the target 

dialect by giving a rich environment that contains collaborative work, true 

materials and errands, and shared knowledge. 

  Try to include each understudy in each talking movement; for this point, 

hone distinctive ways of understudy participation.  

 Increase understudy talking time. Reduce the educator‟s talking time in class.  

 Indicate positive signs when commenting on a student's response.  

 Ask clarification questions such as, "What do you understand? How did you 

reach that conclusion?" in order to provoke understudies to talk more. 

  Offer composed criticism like, "Your introduction was truly awesome. It was 

a great work. I truly acknowledged your endeavours in planning the materials 

and productive utilization of your voice…"  

 Do not rectify students' articulation botches instantly while they are talking. 

The redress ought not to divert the understudy from his or her speech. Include 

speaking activities not only inside the class but also outside; contact parents 

and other people who can help. 

 Circulate around the classroom to guarantee that students are on the right 

track and see whether they require your assistance as they work in groups or 

pairs. 

 Present the vocabulary that students require in the speaking activities. 
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 Identify the challenges faced by students who have trouble communicating 

using the target language and give them more chances to practice the spoken 

language. 

2.2.9 Challenges in Teaching Speaking Skill in Palestinian Schools  

A number of researchers have argued that speaking should be seen and investigated 

as an independent skill, particularly, Schriefers, Meyer and  Levelt (1990 ); De Bot 

(1996); and  Kormos and Sáfár (2008). It has also been considered as a highly 

demanding and complex cognitive skill that involves different competencies.  

In the Palestinian curriculum, reading, writing, speaking and listening are integrated 

throughout the course, but there is an emphasis on particular skills in each period. 

Moreover, in Palestinian schools, teaching speaking has been nearly neglected and 

English language teachers use teaching speaking just to make students memorize 

conversations or do some activities. They still spend the larger part of teaching time 

on reading and writing practices (Rabab'ah and  Bulut, 2007) . 

Nowadays, English language instruction in Palestine faces genuine challenges. With 

an improperly expansive number of students within the class, generally 50 students; 

no assets; unreliable web; and nonsensically low pay rates, there are few incentives 

for teachers to be motivated, energetic and imaginative inside the classroom. 

Teachers‟ disappointment, combined with both a conventional procedural approach 

centring on repetition learning, reiteration, and a school-leaving exam (the Tawjihi) 

has brought about in a nearby populace which has for the most part poor 

communication skills in English (Dajani & McLaughlin, 2018) . 

In Palestine, teachers and students face difficulties when teaching speaking skill. 

Students themselves do not like speaking activities in the classrooms because of the 

limited opportunities to use English through natural interaction within the target 

language (Murad, 2009) . 

In Palestine, teachers manage passive classes, where students are inert and avoid 

communication with the teacher. This is often especially genuine when a teacher 

looks for interaction in a teacher-class exchange such as posing questions on the 

lesson as a whole expecting at least one student to reply. Students regularly refuse to 
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reply due to personal reasons such as lacking motivation, or feeling shy and fearful; 

so they do not take part in lesson discussions (Shaban, 2017) . 

Most of the students sit looking straight ahead using minimal facial expressions, 

gestures and verbal utterances. Thus, teachers collect little oral feedback. In reality, 

when students work in pairs or groups, teachers fear that students‟ draw conclusions 

and chat in their own language. Teachers want from students to be more positive 

through using Socratic Method (Sharaf, 2011) . 

In most Palestinian schools, teacher-student talks have little communicative value 

because there is no real information being exchanged. Naturally, a teacher asks a 

question that a student knows then the teacher evaluates or corrects the answer. This 

is an impractical use of language and these questions have clear limitations in terms 

of how much real communication practice the student receives. 

2.3 The Third Part: Creative Thinking Skill 

2.3.1 Creative Thinking  

Recently, creative thinking skill in education has gained increasing attention from 

adults and younger. Creative thinking skill is considered one of the twenty-first-

century skills students should master. It allows students to deal with the chances and 

fast-changing world (Oncu, 2016) . 

Creativity is the most interesting characteristic of humans and the symbol of the 

distinction and dynamics of any nation and civilization. Creative thinking means 

looking at something in a new way (Ruggiero, 2004). Creative thinking is the ability 

to blend or synthesize, and to present suggestions, images or experiences in unique 

ways(Ruby & Decety, 2004) . 

Teaching creative thinking skills is essential due to the change in knowledge 

available in all fields and the flood of renewable knowledge that has been witnessed 

in our modern world (Twibell, Ryan and  Hermiz, 2005). 

Via developing this skill, students can distinguish themselves from others, promote 

their imagination and are enabled to view the world differently (Raba & Harzallah, 

2018) . 
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As indicated by Hafner (2006), the new challenges for the development of 

educational curricula are need to provide programs which are based on teaching the 

thinking process; therefore, teachers in recent years attempted to create strategies to 

develop creative thinking in order to solve unexpected problems. Friesen and Jardine 

(2010) added that schools and curricula must provide students with proper tools that 

can be used to deal with multiple situations they may encounter at school and in life. 

 According to Subur (2017), there are four creative thinking skills: Fluency, 

flexibility, originality ,and elaboration. 

Fluency: is being able to push past the primary “right” reply and produce a few more 

“right” answers in order to advantage from having alternatives to test and select from. 

Hence, the student will have a breakthrough thought (Almeida, 2011).  

Rawlinson (2017) clarified that „the primary third‟ of thoughts produced are those 

thoughts which have as of now been attempted, „the moment third‟ are thoughts that 

have previously been considered, and „the breakthrough thoughts‟ lie in the last third 

where new thoughts are produced. Lee (2005) suggested some activities teachers can 

use to improve the students' fluency skill:  

1- Generate thoughts or encounters that make you have a specific feeling (upbeat, 

pitiful, energized, stressed, on edge, sorry, perplexed, etc.).  

2- Use thoughts for a specific emotion. They would at that point be utilized within 

the creation of verse, imaginative composing, visual craftsmanship, or dance.  

3- Use Descriptive words that portray: You, your day, your week, or your life,  

4- Talk about people whom you admire.  

5- Ask questions you have got.  

6- Mention some issues we have. 

Flexibility: It implies being able to create a variety of thoughts and reactions over 

different categories, and to see things from diverse perspectives. Creating the 

aptitude of flexibility helps students to form associations across domains and 

between thoughts that may have appeared unconnected. Students are also able to 

see at a challenge or produce choices by looking at a circumstance from numerous 
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viewpoints. To illustrate, when dealing with customers, flexibility is being able to 

see a circumstance from a customer‟s point of view. It is the capacity to see 

situations and produce solutions from different viewpoints which can give 

surprising knowledge and new connections ( Zorana, 2016) . 

3. Originality: It is the generation of new, one of a kind and novel reactions/ 

arrangements. It requires one to form something creative. Originality could 

include the expressions within the shape of new works, but it might also include 

the sciences within the frame of unique arrangements of human issues. Students 

become able to get away from the self-evident and commonplace to produce 

novel thoughts and reactions (Landry, 2012). 

4. Elaboration: It is the extension, enhancement or adornment of thoughts to 

simplify them for others, or to incite their curiosity. Elaboration requires one to 

add to the initial thought, to decorate it, or to improve it. Understudies here 

might:  

 Use inventive writing to include and expand on a specific occasion or 

involvement in their lives.  

 Use a bit of art, verse, imaginative writing, music, or dance. The purposes of 

imaginative considering expertise are to cultivate imagination and to create 

students‟ inventive gifts which can be exchanged with the changing 

challenges faced in everyday life.  

All students of different scholastic capacities can create their creative thinking 

abilities on the off chance that the learning environment gives an opportunity for the 

improvement of these thinking skills ( Zorana, 2016) . 

2.3.2 The Importance of Creative Thinking in the Classroom  

Creative thinking skill engages students‟ imagination. It strengthens their capacity to 

analyze a given issue from different viewpoints. The proper mixture of creative 

thinking exercises helps students to be imaginative and great communicators, and to 

enhance their enthusiastic and social abilities. Creative thinking in classrooms can 

truly change students‟ education, and teach them how to apply it in real life. In fact, 

creative expression plays a key part in a student‟s advancement (Almeida, 2011) . 
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Creative classroom activities offer students the opportunity to assert their presence. 

Students have the real chance to get rid of their fear. This opportunity gives them a 

feeling of joy. Creative thinking makes students more open to any confusions that 

come their way and stimulates their creative thinking capability(Copeland, 2005). 

Hafner (2006) stated that a classroom environment that promotes creative thinking 

opens a world of communication to students. It can stimulate students' innovative 

thinking and speaking. It gives them a feeling of togetherness, and helps them to 

think creatively and understand others‟ views. This kind of creative experience helps 

them to grow up as better communicators.  

2.3.3 Improving Creative Thinking Skill in EFL Classes  

One of the ways to improve creative thinking skills in EFL classes is through making 

a learning environment, and including students in the genuine experience of learning. 

This way can be achieved through implementing suitable learning models. Selecting 

the appropriate way of learning will have an impact on improving the students‟ 

creative thinking skill (Oncu,2016). Gebhard (2006) proffered some methods to 

enhance students‟ creativity. He focused on teaching English in a communicative 

way. His method depends on teaching students how to comprehend spoken English, 

and on starting dialogues among students. Additionally, he emphasized that these 

activities must not be separated from the cultural context, and must be integrated with 

the cultural elements to enhance creative thinking. Al-Subaie (2007) explained that 

what leads to being a creative person is the quality of questions he/she asks. 

Questions such as “I wonder if …” and “In what ways can we…. Being creative and 

being problem-solver are important skills for any student, no matter the area or 

project. Asking lots of questions is one way to help your students become creative 

thinkers. Therefore, the Socratic Method emerged as a questioning method that will 

motivate students, focuse their attention, elicit deeper processing of information, 

inform students on how well they are mastering the content, and give them a room 

for practice and rehearsal (Lee, 2013) .  

Within the Socratic Method, teachers and students utilize open-ended questions, the 

open-ended questions will open for them a world of creative thinking where they can 

come up with creative reactions (Cotton, 2001). 

https://www.edsys.in/creating-fruitful-environment-for-kids/
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2.3.4 Challenges in Improving Creative Thinking Skills 

Zorana (2016) said that students' creative thinking abilities differ from one to 

another. They require a learning condition involving a learning experience. 

Actually, Lee (2013) stated that students are regularly taught to imitate instead of to 

distinct. Therefore, there is a short time in classroom situations for students to work 

creatively. Teachers may give students creative exercises, but for the most part, the 

teacher is distant as well as demanding to make sure that the students are accepting 

the fundamental instruction required to master review level competencies. In cases 

where students are not thinking inventively, they will not create an imaginative item.  

Jilardi, Mahyuddin, Elias, Daud, and Shabani (2011) added that teachers teach 

students to respond to the questions. Teachers wrongly neglect problem-solving and 

issues of understanding. Therefore, Students appear to be passive in interactive 

exercises and if the teacher asks a question, one or two students will raise their hands.  

Unfortunately, most students in EFL categories raise dead questions like “Is this 

coming on the test?” Most instructors do not generate their own questions and 

answers; they depend on already established answers preventing students from 

thinking. Teachers ought to pose questions that prompt students to think and answer. 

If students start to ask their own questions, their thinking skills are reinforced (Ardeo, 

2003). 

Hence, the questions they pose have tended to be superficial, ungrammatical and 

selfish. This demonstrates that almost all of the time they are not thinking about the 

content; they are likely to be just learning (Black and Harrison, 2001). 

What destroys creative thinking, according to Ruggiero (2004), is using restricted 

situation choices. When forced to use the choices to deal with situations students 

encounter, no space for creative thinking is allowed. In addition, much surveillance 

over students‟ work would make them hesitate to try new ideas. Also, focusing 

students‟ attention on expected evaluation or expected reward would minimize their 

motivation. If students focus on the idea that they are learning to perform an exam, 

this would strip the joy out of the learning process and replace it with anticipation 

and fear. 
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2.3.5 Creative Thinking in the Palestinian Curriculum   

According to Shehadeh  and Dwaik (2013), teaching English in Palestine is 

influenced by many factors (e.g. large number of students in each class, the limited 

class period time, the few numbers of classes each week, etc.) which limit the extent 

of creativity and teachers‟ ability to deal with students individually. Also, the lack of 

technological resources in classes and depending too much on textbooks restricts the 

number of activities used creatively to teach the language communicatively. 

Romahi (2010) added that since the establishment of the Palestinian Ministry of 

Education, it was tasked with the enormous duty of setting up an educational system 

from „scratch‟. Reform followed specifically in 2008 with the development of the 

educational strategies plan aimed at reforming shortfalls in the educational system. 

The Palestinian curriculum does not include creative materials and questions as 

presented. Moreover, schools do not give teachers autonomy in deciding what to 

teach in their classes. They are obliged to follow their school systems, the 

predetermined textbooks, and lesson plans. There is no place for creative activities 

that allow students to deal with new situations in effective ways (Shehadeh & Dwaik, 

2013). 

Hamouda (2009) recommended the inclusion of texts and stories that emphasize 

mental and educational values; he added that the book activities should incorporate 

students‟ thinking, and  insight. Unfortunately, some studies as Romahi's (2010) and 

Seif's (2012) reported that Palestinian schools do not improve creative thinking at a 

satisfactory level. Palestinian schools do not encourage everything new, and class 

size and management restrict creative thinking. Shehadeh and Dwaik (2010) also 

added that the curriculum and teaching strategies are reluctant to give up rote 

memorization and spoon-feeding. Students are not given the chance to think out of 

the box and in different ways. This can be attributed to the administrative regulations 

requiring teachers to cover the course material. Teachers do not have enough time to 

apply strategies such as role-play, problem-solving, and brainstorming that enhance 

students‟ thinking skills(Ruggiero, 2004) . 

Dajani and McLaughlin (2009)  sustained that the teacher-centred approach in the 

process of teaching remains the only possible approach where they depend on 
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textbooks as the only tool of teaching and in the absence of a challengeable 

atmosphere, students do the exercises in a dull and routine way without any effort for 

creativity.Moreover, teacher-centred education in our schools limits the extent of 

students‟ creativity. Teachers supply students with the possible questions to be asked 

in the exams, and they leave no room for students‟ creativity in answering them and 

dealing with new authentic situations. Students are like robots, expected to give 

predetermined answers to certain questions. This restricted systematic educational 

process suppresses creativity, imagination and innovation. Instead of supporting 

students‟ abilities to merely memorize paragraphs, rules and techniques, teaching 

policies that allow multiple answers, analysis and representations of the materials 

must be developed. (Rawlinson, 2017)  
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Section (2)  

Overview of Related Previous Studies 

The following section provides a collection of related research on the Socratic 

Method and its effects on improving students‟ speaking and creative thinking skills. 

While the first part covered different research that focused on the positive results of 

the Socratic Method on teaching English, the second presented research concerned 

with the effectiveness of the Socratic Method as a question method in improving the 

speaking skill. The third section displayed studies exploring the effectiveness of 

student-centered learning through using the Socratic Method in improving the 

speaking skill. The fourth section listed studies that are related to the effectiveness of 

the Socratic Method in improving creative thinking skill. 

2.4 Previous studies 

2.4.1 Role of the Socratic Method in teaching English 

In this section, the current researcher listed five studies that used the Socratic Method 

as a teaching method in developing English language skills. These studies analyzed 

in detail how the Socratic Method is defined in ESL/EFL contexts, and its benefits in 

increasing students‟ motivation and in helping students to think independently.   

Regarding the positive impact of the Socratic Method as a teaching method in 

developing English language skills, Al‟Adawi (2017) conducted an action study to 

apply the Socratic Method as an instructing and assessment method. The data was 

collected by utilizing two instruments: Observation and surveys. Observations were 

carried out during Children‟s Writing (CL) addressed by the instructor. The surveys 

collected the students‟ perceptions through Google forms. The Socratic Method 

demonstrated its value to framework profound learning. In this manner, this study 

suggested considering the Socratic Method as an educational and evaluation method 

and constructed a program that included instructions, demonstration of a dialogue 

introduction, criteria, and an assessment for effective implementation of the Socratic 

Method. 

Al‟Adawi (2017) agreed with Delić and Bećirović (2016) who conducted a 

descriptive study. The researchers overviewed the theoretical aspect of Socrates' life 
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and his method of teaching. They explained the Socratic Method in teaching English 

language and provided two different instances of discussion which were proposed by 

Socrates. The researchers shed light on the Socratic Method as an approach that 

encourages students to learn effectively and depend on guided questions and 

dialogue which help students critically reflect their understanding of a particular 

subject. The result of this study asserted considering the Socratic Strategy as a 

means to increase students‟ interest in and enthusiasm for learning. Moreover, it 

helps students to become free learners and to look at their convictions within the 

boundaries of modern data; the method can be taught inside the students as an 

energetic mental propensity which they will always apply throughout their lives. 

This is suggested to instructors who wish to pass their information and abilities to 

society. This method will be adequate for instructors who want their students to be 

more effective and benefiting.  

Within this positive stance, Melissa (2015) carried out a descriptive study to prove 

how the Socratic Method could be successfully employed to improve English 

language skills; not only in a classroom setting but in every field in our life. The 

Socratic Method helps to expand vocabulary in a foreign language and fosters the 

use of different grammatical structures through holding discussions. This study 

revealed that a Socratic Method is an imperative tool in teaching English language 

skills.   

This study suggests the Socratic Method to be a means that enhances students‟ 

scaffolding of advanced second or foreign language teaching. The Socratic Method 

does not only posit the learners at the heart of their own learning experiences but also 

seeks to implicate their previous knowledge, gained knowledge and future 

acquisition in the composition of arguments and hypotheses.  

Similarly, Roberson (2013) carried out research to identify how understudies 

perceived learning English through the Socratic Strategy. To see the students‟ 

motivations towards learning, the researcher utilized an adjusted adaptation of 

Keller‟s Course Intrigued Overview. The study, for this purpose, was executed six 

times; three times taking after a Socratic Strategy and three times taking after a 

conventional way. The results revealed the Socratic Method as giving a more 
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motivating involvement towards learning in certain areas of inspiration. Applying the 

Socratic Method, then, could offer better motivation towards acquiring information. 

It was believed that the application of the Socratic Method would give higher student 

motivation towards learning. 

 Similarly, Lam (2011) conducted a descriptive study discussing the Socratic Method 

as a means to improve students‟ learning, to build their knowledge and to foster their 

metacognitive skills after investigating the Socratic Method and its relevance to 

constructivism. Results showed that the Socratic Method as a mental habit helps 

students to become more independent thinkers, and the Socratic Method of teaching 

is not only used in classrooms but in many fields in our life, e.g. Teaching language, 

law, math and also in the digital world such as blogs, and online discussion forums.  

2.4.2 The Role of the Socratic Method in improving speaking skills. 

The research (11 studies) covered below shows how effective the Socratic Method is 

in developing students' speaking skills. It was divided into two groups: The first 

discussed the Socratic Method as a question method, and the second discussed the 

Socratic Method as a student-centred learning method. The first group discussed the 

Socratic Method as a questioning technique used in improving speaking skills and 

increasing students‟ interaction. 

For example, Kusmaryani (2017) conducted a study to describe the Socratic Method 

in teaching and assessing the speaking skill of fourth-semester students at Borneo 

University -Tarakan in the academic year 2014/2015. This research used the 

descriptive qualitative design which included the collection of documents, 

observation, and interviews as the data instruments. The researcher used "Closed-

observation". He did not intervene with students' speaking. He observed the 

implementation of the Socratic questioning method in assessing student‟s speaking 

through giving a checklist of every frequency of types of Socratic questions asked by 

the speakers. The result showed that the students‟ speaking results reached the 

expectations of the lecturer. The researcher said that the Socratic Method may 

function as an assessment for speaking, and creative thinking skills.  Some 

difficulties, however, were faced. These included selection issues, types of Socratic 

questions used in the assessment, the lecturer‟s preparation, and the time consumed.  
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Similarly, El-Zakhem (2016) conducted a  research to show the common methods of 

teaching programming based on a conversation among a teacher and 8 graders. The 

teacher played a role in communicating with the students, and he used a peer 

observation sheet as a tool in this study to encourage students to speak during the 

dialogue. The results affirmed that the Socratic Method as a teaching program works 

with an instructor along with the learners. They could take part in the dialogue 

together. The teacher helps the students express their ideas. This study listed the 

possible programming problems and explained how being involved in dialogues and 

posing enquiries enabling students to solve any problem.   

In addition, Al-Darwish  (2012)  presented a qualitative study to compare teaching 

English through using two ways of questioning; the Socratic and Traditional 

methods. At Kuwaiti elementary school, this study was applied to investigate 

classroom communications and teacher-student questioning forms. The data collected 

through observations showed that the Socratic Method as teaching tool was closely 

connected to, develop intellectual skills, and to understand ideas and values. Through 

the development of intellectual skills, students learned how to use the language 

effectively for communication. These skills must be practised frequently so that the 

pupil can attain both linguistic and communicative competence. This study 

recommended English language educators to provide more training by using the 

Socratic Method to facilitate students' way of thinking and develop the students‟ 

minds by triggering their natural curiosity. 

In another relevant study, Knezic, Wubbels, Elbers & Hajer, (2010) claimed that the 

Socratic Method in the Nelson and Heckmann tradition will prove a considerable 

contribution in training teachers. A survey of the writing and experimental 

investigation refuted the claim that the Socratic Method advances student-teachers' 

interpersonal sensitivity propelling hypothetical understanding. The given 

consideration offered an unused explanation of the Socratic Dialogue. It presented 

the thought of common concept arrangement. A concrete Socratic Strategy within 

the setting of the educator instruction is examined by way of an outline. This offers a 

suggested recommended way of using the Socratic Strategy in educator instruction 

and proposes a line of advanced research. 
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In the second group, the seven research studies presented here highlight the positive 

effect of student-centred learning through using the Socratic Method in improving 

students‟ speaking skills. For example, Acim (2018) conducted an empirical study 

which involved 40 Moroccan students. The study passed through three stages: The 

preparation stage, in which students read the text and answered comprehension 

questions; the production stage, in which students interacted with each other through 

questions; and the evaluation stage, in which students reflected on the whole 

experience. The researcher in this study drew on systematic observation to measure 

the engagement of the students in the reading comprehension course while applying 

the Socratic seminar. Observation is frequently used in research quantitatively and 

qualitatively; the goal was then to determine the extent to which students could 

exchange knowledge via this teaching method. During the teaching experience, the 

researcher used a camera, cataloguing in a notebook, and the pros and cons of the 

method to let the dialogue run. The research findings affirmed that the Socratic 

Method helped students to test their self-confidence as thinkers and speakers; it 

assisted students in seeing the world from different perspectives. It urged them to 

think deeply through questioning and conducting intellectual analysis, to listen 

carefully to others, and to avoid taking their statements at face value. The study 

recommended using the Socratic Method in the future and affirmed the importance 

of applying the Socratic Method in Moroccan and non-Moroccan educational schools 

as it can create active learners by engaging them in exploring ideas.  

Exploring the impact of the Socratic Method in teaching speaking on students, 

StJohn (2017) conducted a study to determine which is more effective, the teacher- 

Led or student-led, through using the Socratic Method to improve eighth-grade 

students' speaking skills. The study was conducted at a K-8 public school in North-

East Tennessee. Two independent t-tests were also conducted to determine whether 

there was a difference between males‟ and females' scores after engaging in the 

respective Socratic Method. The results showed that there was not a significant 

difference between males and females after teacher-led Socratic discussions were 

held and that there was not a significant difference between males and females after 

the student-led Socratic Method took place. The researcher mentioned that discussion 

was much more forceful during the student-led discussions. Moreover, the researcher 
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affirmed that if the experimental period would have lasted for a longer period, the 

students would have become more comfortable with the process. 

Complying with the above, Davies & Sinclair (2014) carried out an experimental 

study that focused on the impact of using the Socratic Method in New Zealand to 

increase both communication focus and complexity. The researchers did have some 

control over when to measure the outcome variables. SPSS, a series of T-tests and 

ANOVAs were used to analyze the data; first for communication focus and then for 

complexity to test for differences between the experimental and control groups. 

Results in this study suggested that the experimental group reached a normative 

increase in student-to-student communication focus and complexity through using 

the Socratic Method. 

Confirming the above results, Pirić (2014) reported the effects of encouraging 

students‟ participation in classroom discussions. Therefore, the researcher worked 

closely with two groups of second-year students in the Department of English 

Language at the University of Zenica. The researcher used the Socratic circle as an 

approach to ensure maximum students‟ participation.  

To provide post-discussion feedback, the researcher used a Socratic circle rubric. The 

results showed that the Socratic Method allows students to discuss a given text 

without having to memorise the information, and increases the full participation of 

each student. Moreover, he said that this method awakens the sense of responsibility 

in the students.  

Stressing the above results, Tawarah (2013) conducted an experimental study to 

evaluate how effective teachers are in posing inquiries inside the class, dealing with 

questions, and interacting with students‟ responses from the teachers‟ point of view. 

(110) male and female teachers from Ma‟an Education Directorate were selected.   

The data collected by a reliable and valid questionnaire revealed that the overall 

means of teachers‟ effectiveness is at a medium level; the domain of asking and 

interacting with the students is at a high level and with the same degree for both of 

them; and the domain receiving the students' questions came at a medium level. 

Conforming to the above results, Adib-Hajbaghery and Aghajani (2011) also 

conducted a quasi-experimental study in a class of 40 students. In this study, the 
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course‟s contents were split into two parts; both were taught with different methods. 

Students‟ worry was evaluated twice: Once at the beginning and another after 

concluding the sessions. The students' fulfilment and examination scores were 

assessed upon the conclusion of each area. The primary portion of the substance was 

instructed utilizing conventional means while the moment portion was instructed 

utilizing the Socratic Strategy. The students were required to allude to the course 

readings and consider the content. The primary role of the instructor was to inquire 

questions, turn in the answers, and affirm or rectify them. In this manner, most of the 

students were inquired in each discourse. The teacher's exercises guided 

understudies to look, plan the substance, plan their address, and at last offer 

assistance to the understudies to summarize the lesson. Results showed that the 

Socratic Strategy and students' addresses are more favored by the students, and the 

level of the students' uneasiness may be lessened through more arrangements and 

confront-to-confront cooperation.  

Finally, Garside (1996) conducted a study to compare the effectiveness of traditional 

lecture methods of instruction, and to discuss methods of teaching in developing 

creative thinking skills. The members in this study were 118 students selected in 

initial interpersonal communication classes. The study findings revealed that no 

critical distinction was found between the two strategies in creating inventive 

considering abilities. Be that as it may, noteworthy picks up were found from the 

pretest to the post-test for both instructional techniques. Particularly, the address 

strategy of instruction created noteworthy learning with respect to add up to score, 

low‐ level considering things, and high‐ level considering things. Group discussion, 

be that as it may, delivered essentially more learning with respect to higher‐ level 

things. These discoveries demonstrate that face‐ to‐ face guidelines strategies make 

a noteworthy contrast in student learning. To sum up, this category reviewed 12 

studies related to the effectiveness of the Socratic Method in teaching the speaking 

skill. It appears that identifying how effective the Socratic Method is on the 

educational outcomes is a very essential task. As a result, three of these studies were 

applied in an Arab county and most of them are recent. The most recent one was 

applied in 2018 which indicates the importance of this method. 
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2.4.4 The Role of the Socratic Method in improving creative thinking skills  

The following five studies discuss the effectiveness of the Socratic Method in 

developing students' creative thinking skills. They focused on the teachers‟ role in 

enhancing and exploring the students‟ creative thinking. 

O‟Connor (2017) conducted a comparative study to distinguish between two ways of 

the Socratic Method; one in which the teacher observed a circle of student 

participants from the outside, and the other in which the teacher joined the circle and 

participated. In addition to the record of the discussions, the study involved an 

interview with the participating teacher.  The study included 14 students. This 

research was led in three stages: The pre-observation stage, which consisted of an 

interview with the participating teacher generating interview notes, and of 

observation, which consisted of the actual discussion events which generated data in 

the form of audio recordings and field notes taken by the researcher. The post-

observation phase consisted of the transcription of the audio recordings of the 

discussions. 

The results of this study showed that the teacher-led model is naturally more 

“Socratic” than the student-led model. This means that the teacher who uses the 

Socratic Method has to use questions to help students explore their understanding or 

thinking. As soon as the teacher became the primary asker of questions, students 

turned their attention toward him/her and responded to his/her questions. 

Hogshead (2017) carried out  a research to engage tenth-grade students during 

discussions by using the Socratic Method. The study used a qualitative data 

collection method and took place at a suburban private school in a tenth grade 

English classroom.  At the beginning of the week, students showed their level of 

participation in Socratic discussions; later, over two weeks students completed four 

activities which were designed to increase their participation in discussions. The 

researcher led this study through a pre-survey, video recording, log of personal 

observations, and a post-survey to observe students‟ comfort levels in using different 

discussion strategies, their levels of thought, and how they listen/respond to their 

peers. The results showed that the Socratic Method was not just to help students 

think, but rather it prepared students to think at higher levels. This result supports the 
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research that although the Socratic Method encourages students to think from 

multiple viewpoints, and recognizes such thinking as a good practice, students 

cannot think if their instruction is devoid of factual content or lacks an introduction 

to multiple viewpoints 

Hogshead‟s (2017) study was similar to Oluwatoyin‟s (2015) empirical study which 

attempted to compare students‟ learning outcomes using didactic and Socratic 

instructional methods. The course was taught in two periods concurrently. The 

students were separated into two groups (A and B) and both bunches were teaching 

either with a Socratic instruction technique or an instructive instruction strategy. The 

instrument utilized in this study was an overview comprising of 20 various different 

choices. At the conclusion of the 7 weeks, the understudies were tested. The test, 

which was considerable and reliable, was categorized into 5 spaces of Bloom‟s 

scientific categorization: Investigation, comprehension, evaluation, data, and mix. 

Based on the results, there was no confirmation to seem in case there's a difference 

between the learning that comes about of bunches A and B. There was a special case 

inside the blend space. Interpretation of students‟ wanders and final papers showed a 

differentiation within the degree of creativity. In this study, the researchers inferred 

that the students‟ test results are not likely to be different. An observation from this 

study showed that the Socratic group employed creativity in presenting their projects, 

and thus employing the Socratic teaching method will help students produce creative 

outcomes. 

A further recent study implemented by Knežić, Elbers, Wubbels & Hajer (2013) 

displayed a quasi‐ experimental study around the impacts of a course advertised to 

students which was centered on the Socratic Discourse as a way to improve their 

collaborations platform of progressed moment dialect learning. Inside the system of 

the sociocultural hypothesis of learning and moment dialect securing, the ponder 

employed a scoring rubric to capture and measure the quality of Teacher-Learner 

Discoursed (TLDs). 202 10‐ minute TLDs were scored, and multivariate 

examination uncovered medium to exceptionally solid impact sizes. Discoveries 

showed that nature with the fundamental principles of the Socratic Strategy, caught 

on as cultivating learner office, was able to affect teachers' capacity to supply 
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connections framework in TLDs with moment dialect learners. At the same time, 

instructors got to be more careful about learners‟ language. 

Additionally, Albergaria-Almeida‟s (2011) study focused on mixed qualitative and 

quantitative methods of counting the active participation of university teachers of 

sciences, humanities, economics, and engineering. The project group of these 

teachers will plan educating, learning and evaluation techniques. This inquiry has 

two fundamental points: The primary concentrates on points to conceive and apply 

creative thinking; the moment points to actualize educating, learning, and evaluating 

a test for college students in the four scholastic areas. Results showed enhancement 

in basic creative thinking that was extended to creating higher-order abilities. The 

extent received an activity inquiring about the approach and quasi-experimental plan 

investigating the impact of actualizing instructing, learning and evaluation 

methodologies. The extent made different college instructors upgrade their 

instructing aptitudes by presenting them in ways which can include basic 

considering, and inventiveness into their educating and evaluation techniques. This 

showed that inventive and viable capacities are specifically related to questioning 

creativity. 

2.4.5 Commentary on the previous studies     

The different research presented above offered an understanding of the theoretical 

and practical aspects of the Socratic Method needed in the designing of the current 

research. The studies clarified the effectiveness of the Socratic Method in improving 

speaking and creative thinking skills. This commentary will focus on the purposes, 

findings, place, population, samples, methodology, instruments, findings, and 

recommendations.   

The findings of the previous studies concluded that the Socratic Method is effective 

in teaching English language skills in general and speaking skills in particular, and it 

develops the students‟ minds through enhancing their creative thinking skills. 

Studies concerning the effectiveness of the Socratic Method in TEFL stressed that the 

Socratic Method plays a key role in developing English language skills and 

increasing students‟ motivation towards learning. For example, Al‟Adawi‟s (2017) 

study asserted that this method is useful in scaffolding deep learning. 
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In addition, the research findings of Roberson (2013) explained the Socratic Method 

as a teaching method which provides more motivating experiences towards learning. 

Lam (2011) proved the effectiveness of the Socratic Method in the classroom and the 

possibility to apply it outside the classroom such as online discussion forums.  

As for the second part, which is concerned with earlier research that tackled the 

effectiveness of the Socratic Method in improving teaching speaking skills, the 

results of the 12 studies discussed above indicated the effectiveness of the  Socratic 

Method in developing students‟ speaking skills. These studies stressed student-

centered learning through implementing this method and focused on the Socratic 

Method as the questioning techniques in improving students‟ interaction and 

developing the students‟ mind through triggering their natural curiosity.  

The last part which dealt with previous studies that examined the effectiveness of the 

Socratic Method in improving creative thinking skills, the results of the studies of 

O‟Connor, (2017); Hogshead, (2017); Oluwatoyin & Akinde, (2015); Knežić, Elbers, 

Wubbels, & Hajer, (2013) and Albergaria and Almeida, (2011) indicated the 

effectiveness of the Socratic Method in improving students‟ creative thinking skills. 

It focused on the teachers‟ role in enhancing and exploring students‟ thinking and on 

the Socratic Method as a questioning technique. 

The previous studies were applied on school or university students. On the other 

hand, some previous studies focused on training teachers on using the Socratic 

Method in teaching the English language. Such studies include Tawarah's (2013), 

Almeida's (2011), and Knezic's (2010). Other previous studies presented a 

comparison between the Socratic Method and traditional methods; for example, 

Roberson's (2013), Al-Darwish's (2012) and Garside's (1996). Some studies such as 

O‟Connor's (2017) and Knežić, Elbers, Wubbels, & Hajer's (2013) focused on 

teacher-centred learning or student-centered learning. Overall, the previous studies 

were applied to different samples: Children as in Al‟Adawi (2017); students at 

schools as in Acim (2018) StJohn (2017), Hogshead (2017), and El-Zakhem (2016); 

and students at universities such as Kusmaryani (2017). This showed the 

effectiveness of using the Socratic Method in teaching the English language to 

students at any age.  
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The previous studies were carried out in different countries. Roberson‟s (2013) study 

was applied at Lutheran High of Orange Country in California, StJohn‟s  (2017) 

study was applied in the United States, Kusmaryani‟s  (2017)study was applied in 

Indonesia, Davies & Sinclair‟s (2014) study was conducted in New Zelanda, and 

Hogshead‟s (2017) study was conducted at Suburban private school  in France.  

The researcher presented some previous studies from the Arab world such as Acim‟s 

(2018) in Morocco, Tawarah‟s (2013) study in Ma'an, and Al-Darwish‟s (2012) study 

in Kuwait.   

 To the researcher‟s best knowledge, there are no studies conducted in Gaza on the 

effectiveness of the Socratic Method in improving speaking and creative thinking 

skills.     

The methods which were used in the previous studies varied. Some of the researchers 

used the experimental approach such as Roberson (2013), Davies & Sinclair (2014), 

Aghajani (2011), and Knežić, Elbers, Wubbels, & Hajer (2013). Others, however, 

used the descriptive approach such as those of Delic (2016), Lam (2011) and Melissa 

(2015). The inquiry-based method action research was used in the studies of 

Al'Adawi (2017). Some studies (Acim, 2018; Kusmaryani, 2017; and Almeida, 2011) 

made use of both quantitative and qualitative methods. Therefore, the researcher used 

the quantitative method approach.     

Regarding the instruments manipulated in the previous studies, these included 

accomplishment tests, surveys, overviews, interviews, perception cards, and 

recording sessions. Some utilized one tool. Others made use of two, three and in 

some cases four. A few studies required quantitative information, others subjective, 

and certain studies combined between the two, particularly in those which utilized 

action research methodology. Acim (2018) used observation, StJohn (2017) used 

tests, Kusmaryani (2017) and El-Zakhem (2016) used peer observation, Davies & 

Sinclair (2014) used tests, Piric (2014) used the Socratic circle rubric, and Tawarah 

(2013) used a questionnaire. On the other hand, some studies used two tools: 

O‟Connor (2017) and Al'Adawi (2017) used a questionnaire and observation. Other 

studies used four tools: Hogshead (2017) used peer survey, video recording, log 

personal observation and post-survey. In light of the many tools used and the data 
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they collected, the researcher decided to use three tools so as to gather the essential 

data for the present study. She used a test and a questionnaire and an observation 

card. 

The previous studies helped the researcher to choose the appropriate research design, 

and to build her tools. She used the test to recognize the effectiveness of the Socratic 

Method in improving speaking and creative thinking skills, and the questionnaire to 

determine the extent of the suggested program based on the Socratic Method in 

improving speaking and creative thinking after implementing the Socratic Method. 

Finally, this study differs from other studies on these points. The researcher made a 

suggested program based on the Socratic Method to improve the students‟ speaking 

and creative thinking skills. This study adopted the Socratic Method and its effect on 

students‟ speaking skills in Gaza governmental schools. The literature review has 

paved the way for the researcher. It facilitated her work and provided her with 

instruments to collect and analyze the data of this study. 

2.5 Summary  

Chapter Two reviewed theoretical background of the suggested program based on the 

Socratic Method. Furthermore, it focused on related previous studies, commented on 

the purposes of previous studies and their findings, population and sample, place, and 

instruments. The researcher provided a commentary on how the previous studies 

deliberately informed her about the sound decision regarding the points discussed. 

The next chapter will focus on the methodology of the study and the statistical 

techniques used 
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Chapter 3 

Materials and Methods 

3.1Type of Research Design 

To execute this study, the experimental approach and the descriptive analytical 

approach were utilized to analyse the data.  

3.2 Study population 

The population of this study involved all tenth-graders who learn English in Gaza 

schools in the first semester of the academic year 2018-2019. A group of eighty tenth 

grade female students was selected from Taiba Secondary School for Girls as one of 

Gaza governmental secondary schools. It was chosen purposively because the 

number of tenth-grade students enrolled in this school in the academic year 

2018/2019 reached 472 so it is a representative sample of the secondary 

governmental schools in Gaza Strip and the researcher has been working there since 

2014. Two classes were randomly selected and distributed into two sets: The 

experimental group, which consisted of (40) students and the control group, which 

included (40) students. Students in both groups were 14-16 years old. They have been 

learning English as a foreign language for 10 years 6 at the elementary stage and 4 at 

the secondary stage. All classes were equal in their success as they were distributed 

according to their achievement by the school administration earlier in ninth grade. 

3.3 The variables 

The study investigated two variables :the independent variable embodied in the 

suggested teaching program based on the Socratic Method and two dependent 

variables which are speaking and creative thinking skills. 

3.4 Instrumentation  

The present study made use of three tools. The first is document analysis of two main 

resources, English Language Curriculum for Public Schools grade 1-12 and English 

for Palestine Teacher Book 10
,
 was used to gather information related to question 

number two and three. According to the information collected from these main 

documents, the researcher managed to build the other tools: pre\post-test used to 
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collect data related to question number four, five, six and seven, and a questionnaire 

used to collect data related to question number eight.  

3.4.1 Speaking and Creative Thinking Test 

The speaking and creative thinking test was utilized as a pre-test before the suggested 

program and as a post-test soon after the suggested program was finished. The test is 

one of the study instruments. The researcher referred to two resources in designing 

the tools of this study. She reviewed English Language Curriculum for Public 

Schools grade 1-12 and English for Palestine Teacher Book 10
th

 grade. She checked 

the opinion of juries, supervisors and experienced teachers to define the basic skills 

and objectives found in English for Palestine 10 textbook part (A). Table (3.1) shows 

the 5 speaking skills and the 4 creative thinking skills that are the focus of this study. 

Table (3.1): Speaking and Creative Thinking Skills 

Creative thinking skills Speaking skills No. 

Fluency Comprehension 1- 

Flexibility Fluency  2- 

Originality Vocabulary 3- 

Elaboration Grammar 4- 

 Pronunciation 5- 

These skills are the basis of the pyramid which the researcher relied on in the 

preparation of the test. The researcher identified the aims found in English for 

Palestine Curriculum for Palestinian Schools 2015 in general in 10 units. Table (3.2) 

shows the speaking skills‟ aims included in p: 301 
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Table (3.2): Speaking skills’ aims included in English for Palestine (10) 

Aims Speaking Skills No. 

 Articulate sounds in connected speech. 

 Articulate stress patterns within words. 

 Manipulate variation in stress in connected speech. 

    Produce basic intonation patterns.  

Pronunciation 1- 

 Summarize the main points of a text. 

 Describe a sequence of events based on visual inputs 
Comprehension 2- 

 Narrate a story based on visual input. 

 Narrate a story based on personal experiences. 
Fluency 3- 

 Make a rehearsed or unrehearsed presentation about 

a familiar topic. 

 Respond to direct questions, instructions, 

suggestions, offers, visual input, etc. 

 Respond to referential and inferential questions. 

 Respond to conditional or hypothetical questions. 

 Ask questions about routine matters. 

Grammar 4- 

 Express like, dislikes, interest, dreams, apology, 

gratitude, regret, surprise, pleasure, displeasure, 

agreement, and disagreement. 

 

Vocabulary 5- 

 

The specific objectives of speaking skills were identified based on each unit in 

English for Palestine 10 from units 2, 3, 4 and 5. According to the related literature 

reviewed and the topic in each unit, the creative thinking objectives were identified. 

Table (3.3) shows the distribution of the speaking and creative thinking specific 

objectives in each unit. 
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Table (3.3): Distribution of the speaking and creative thinking objectives 

    At the end of the first semester, students are expected to …… 

Unit No. Speaking objectives Creative thinking objectives 

U
n

it
 2

 1- 

 

Narrate past events. 

Elicit ideas from real life situation 

on how we can be happy on 

holiday. 

2- Talk about technology. Discuss the importance of 

technology in real life. 
3- Describe adventurous events. 

U
n

it
 3

 

4- 
Talk about their interests, 

abilities, and responsibilities. 

   Illustrate the benefits of free time 

activities. 

5- 
Talk about their free time 

activities 

Connect between their  hobbies 

and  their future business 

6- Describe daily life. 

U
n

it
 4

 

7- Talk about jobs Relate some jobs to their risks. 

8- 
Talk about emergency services. Distinguish between routine tasks 

of some jobs. 

9- 
Describe their feeling in any 

situation. 

Infer the problems, which 

Palestinian workers suffer from. 

U
n

it
 5

 

10- 

Describe natural disasters 

 

Suggest ways to prevent the bad 

effect of natural disasters in poor 

countries.  

11- 
Talk about different types of  

weather condition 

Predict the future development in 

the field of the weather forecast 

12- 
Talk about the bad effects of 

hurricanes. 

3.4.1.1 Description of the test: 

The test was conducted orally. The teacher and the students communicated in 

English. It contains 20 cards each card had five open-ended questions that means 100 

questions. The form of this test was based on recent studies such as Rawlinson's 

(2017) and Segalowitz's (2010) which indicated that the open-ended question is 

enough to check the creative thinking skills the students mastered. Moreover, 

Gebhard (2006) reported that teachers can enhance students‟ creativity by teaching 

English in a communicative way. Table (3.4) describes card number (1) in speaking 

and creative thinking test. The other cards carry the same skills but evaluate other 

speaking and creative thinking behavioural objectives which were mentioned before 

in this chapter.  
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Table (3.4): Speaking and creative thinking questions, card number (1) 

The question 

the 

objective 

in unit No. 

Skill Q .No 

What is your favourite adventure story? Talk 

about it. 
2 Speaking 1 

Describe orally your dad's responsibility  3 Speaking 2 

What is the job you love to do in the future? 

Why? 
4 Speaking 3 

Hurricanes early warning may save many 

lives, Explain  
5 Speaking 4 

Why is having too much free time a bad 

thing? 
2 

Creative 

thinking 
5 

 

The final version of the pre /post oral test, modified after the pilot study, 

included a 100 open-ended questions to encourage the student to speak freely 

with no restriction on answers .Corresponding to those taught during the 

programs, questions were divided into 20 cards, each card had five questions 

described as follows: 

       The question number (1)   

This question evaluates the speaking objectives mentioned in unit 1, 

which are the ability to narrate past events or talk about technology or 

describe adventurous events. 

         The question number (2) 

 This question evaluates the students' ability to talk about their interests, 

abilities   , and responsibilities, talk about their free time activities or 

describe daily life. This question evaluates the smart speaking objectives 

mentioned in unit 3. 

 The question number (3)   

This question evaluates the students' ability to talk about jobs, talk about 

emergency services or describe their feelings in any situation depending 

on the smart speaking objectives mentioned in unit 4. 
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The question number (4)   

This question evaluates the students' ability to describe natural disasters, 

talk about the bad effect of hurricanes or talk about different types of 

weather condition depending on the smart speaking objectives mentioned 

in unit 5. 

The question number (5)   

This question evaluates the students' ability to think freely to generate 

ideas, find alternative ways about one of these topics depending on \the 

smart creative thinking objectives mentioned in units from 2 to 5.   

Each question aimed to evaluate students' performance according to the five criteria 

of speaking skills that are specifically described in the oral speaking rubric. The 

questions are designed to be similar to the Socratic Method‟s questions ,which 

depend on open-ended questions .The questions are suitable for the levels and 

interests of the target students. Each question is provided by equivalent items to 

avoid the transfer of answer. Each question is behaviorally formulated. The first, 

second, third and fourth questions are designed to be corrected by the use of the oral 

speaking rubric.  The fifth questions are designed to be corrected by the use of oral 

creative thinking rubric. 

The instructions were written clearly on an attached paper with the test. According to 

the instructions, the teacher has had to tell the students that the aim of the test was 

designed for research purposes. The teacher had to read the question clearly for the 

student. Appendix (2) show the questions cards with the instructions.   

Depending on the previous studies and the two dependent variables in this study, two 

rubrics were selected to score marks for each student. The first was the Student Oral 

Language Observation Matrix (SOLOM). It is an assessment scale. The teachers can 

use it to assess their students‟ command of oral language based on what teachers 

observe in a variety of situations- class discussions and encounters between classes. 

The speaking rubric was used to record the students' marks in the speaking and 

creative thinking test (pre & and post-test). It is shown in Appendix (6). The second 

was the creative thinking rubric. In this rubric, the amount of maximum scores 

gained is 20 marks as shown in the Appendix (7). The total high mark for this test 
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was 40. The rubric was used with some modification. It was numbered from the 

researcher to facilitate the treatment of statistical analyses  

3.4.1.2 Inter- rater reliability:  

The researcher trained her colleague into two sessions to evaluate students with her. 

The clear explanation about the speaking and creative thinking test was given to the 

rater to evaluate students' performance, according to the five criteria of speaking 

skills that are specifically described in the oral speaking rubric. The speaking and 

creative thinking tests were applied to a random sample consisting of (15) students at 

the same school not included in the study sample. Then the researcher compare 

between rater 1 and rater 2 marks but they almost assigned the same mark. See 

appendix (14). If there is a high differences the researcher asked another rater to put 

the suitable mark. The pilot study members were excluded from the experiment. The 

pilot study examined reliability, internal consistency and validity. 

3.4.1.3 Test Validity  

The researcher tested both the validity and reliability of the oral test according to the 

pilot study. The validity is the most important criteria of a test. It denotes whether or 

not the test measures what it is required to measure. The following steps were 

implemented for that. To ensure its validity, the test was refereed by a jury of 10 

experts from the Islamic University of Gaza, Al-Azhar University, Al-Aqsa 

University, English supervisors and experienced teachers in the governorate and 

UNRWA schools as shown in the Appendix (1). All of them approved of the 

suitability of the questions in the test with some minor modifications which the 

researcher considered. Internal consistency validity is expressed as a number 

between 0 and 1. It describes the extent to which all the items in a test measures the 

same concept or construct and hence, it is connected to the inter-relatedness of the 

items within the test. This validity was calculated by using the Spearman Equation. 

Table (3.5) correlation coefficient of the skills with the whole test. 
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Table (3.5): Correlation coefficient of the speaking and creative thinking skills 

with the Whole Test 

r table value at df (30- 2) and sig. level (0.05) = 0.361  

r table value at df (30- 2) and sig. level (0.01) = 0.463 

Table (3.5) shows that correlations of the test items were significant at 0.01 that 

indicates that there was a consistency between the items. This means that the test was 

highly valid for the study. 

3.1.1.4 Test Reliability  

The test is reliable when it gives similar results if it is reapplied under the same 

circumstances ( Al-Agha& Al-Ostaz ,2004). The researcher used the test-retest 

method, where a pilot study was conducted on (30) students who were the same age. 

A total sample of (30) students participated in testing the reliability of the test, Alpha 

formula was used to determine the reliability of the test as shown in Table (3.6) 

 

 

 

 

 

 

 

Levels Speaking skills Creative thinking skills Total 

Comprehension **0.86 

 

**0.81 

Fluency  **0.75 **0.79 

Vocabulary **0.69 **0.82 

Grammar **0.84 **0.83 

Pronunciation **0.79 **0.77 

Fluency 

 

**0.65 **0.74 

Flexibility **0.78 **0.78 

Originality **0.55 **0.89 

Elaboration **0.80 **0.86 
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Table (3.6): Alpha Correlation Coefficient of the test 

Scope Cronbach's Alpha 

Speaking skills   

Comprehension 0.85 

Fluency 0.91 

Vocabulary 0.88 

Grammar 0.78 

Pronunciation 0.89 

Total  0.91 

Creative thinking skills   

Fluency 0.93 

Flexibility 0.88 

Originality 0.89 

Elaboration 0.91 

Speaking skills 0.91 

Total  0.89 

Table (3.6) displays the values of Cronbach's Alpha for each skill of the test. The 

values of Cronbach's Alpha were in the range from 0.85 and 0.89. Cronbach's Alpha 

equals 0.91 for the entire test, which designates good reliability. Therefore, it can be 

said that the test is reliable, and ready for implementing.  

A total sample of (30) students participated in testing the reliability of the Test, 

Richardson and Kuder 21 formula was used to determine the reliability of the Test as 

shown in table (3.7). 

Table (3.7): Richardson and Kuder 21 Test 

Richardson and Kuder 21 Level 

0.83 Speaking skills 

0.84 Creative thinking skills 

0.88 Total 

The results showed that the KR20 is (0.88) and this indicates that the 

reliability of the test was high and strong. 
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3.4.1.5 The equivalence of the two groups  

For this purpose, the researcher compared the responses of the two groups by using 

T. test independent sample Table (3.8). 

 

Table (3.8): Statistical differences between the mean scores of  the experimental 

group on pre speaking and creative thinking skills  test and that of the group 

control  

The  skills Test N Mean 
Standard 

deviation 
T 

Sig.  

value 

Sig. 

Level 

Speaking 

skills 

control 

group 
40 10.30 4.32 

0.933 0.354 

 

not sig. 

experimental 

group 
40 7.65 4.065 

Creative 

thinking 

skills 

control 

group 
40 4.30 3.674 

0.760 0.450 

 

not sig. 

experimental 

group 
40 3.70 3.383 

Total 

control 

group 
40 15.48 7.582 

0.893 0.375 

 

not sig. 

experimental 

group 
40 14.00 7.186 

t table value at df (79) and sig. level (0.05) = 2.58 

t table value at df (79) and sig. level (0.01) = 1.96 

The previous table shows that there are no statistically significant differences at α 

≤0.05 in the mean scores of the experimental group educated by Socratic Method and 

those of the control in the Speaking skills and Creative thinking skills pretest.  Based 

on this table, it was found that T. Table value is higher than T. calculated value in the 

test, which means that there are  no statistically significant differences at (α ≤ 0.05) 

in the total average score between pre-test of the experimental group and control 

group in speaking skills and Creative thinking skills Test. The equivalence of the two 

groups (the experimental group and the control) of the Speaking skills and Creative 

thinking skills test was ensured. 
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3.4.2 The Questionnaire 

A questionnaire in the current study was concluded to identify extent the suggested 

program based on the Socratic Method improved speaking and creative thinking 

skills of tenth graders. The questionnaire was divided into two domains: Speaking 

skill and creative thinking skill. The five-point scale was used in order to measure the 

students' responses. The levels of the questionnaire responses were “extremely 

effective, very effective, somewhat effective, not so effective and not at all 

effective". The researcher sent the questionnaire to the students' emails via Google 

forms which facilitated researcher work as it provided presentable formats of the 

questionnaire and helped to keep it from getting destroyed or being lost. Moreover, 

the researcher manages to gather as much information as possible in a short time and 

presented responses in graphic and charts. See Appendix (15) 

3.4.2.1 Questionnaire validity 

The questionnaire validity necessitates measuring what it is intended to measure. The 

study used referee validity and internal consistency validity.  

The questionnaire was offered to ten specialists in English language and 

methodology in Gaza universities, Ministry of Education, supervisors and 

experienced teachers in government and UNRWA schools. The items of the 

questionnaire were modified according to their recommendations (See Appendix, 1) 

The internal validity coefficient was calculated using the Pearson formula. The 

following table (3.8) shows the data investigation of the correlation coefficient of 

each item with the domain it belongs to and comparing the whole degree of the 

questionnaire by using the SPSS. 
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Table (3.9): The Correlation between the two domains with  

 the total score of the questionnaire 

Domains Speaking skills Creative thinking skills Total 

Speaking    skills 1   

Creative thinking skills    **0.75 1  

Total **0.82 **0.89 1 

r table value at df (30 - 2) and sig. level (0.05) = 0.361 

r table value at df (30 - 2) and sig. level (0.01) = 0.463 

As presented in Table (3.9), there is a correlation between the two domains and the 

total score and each domain with the other domain at sig. level (0.01).That shows a 

high internal consistency of the questionnaire and strengthens the validity of the 

questionnaire. 

Table (3.10): Correlation coefficients of the items in the  

 speaking skills domain 

No Item 
Pearson 

Correlation 
Sig. level 

1 I can orally narrate past events. **0.75 sig. at 0.01 

2 I can talk about technology. **0.74 sig. at 0.01 

3 I can describe adventurous events.  **0.82 sig. at 0.01 

4 I can talk about my interests, abilities and 

responsibilities.  
**0.69 sig. at 0.01 

5 I can talk about my free time activities. **0.68 sig. at 0.01 

6 I can orally describe daily life. **0.71 sig. at 0.01 

7 I can talk about jobs.  **0.89 sig. at 0.01 

8 I can talk about emergency services. **0.76 sig. at 0.05 

9 I can describe my feelings in any situation. **0.82 sig. at 0.01 

10 I can describe natural disasters. **0.83 sig. at 0.01 

11 I can talk about different types of weather 

condition. 
**0.79 sig. at 0.01 

12 I can talk about the bad effect of hurricanes. **0.77 sig. at 0.01 

r table value at df (30 - 2) and sig. level (0.05) = 0.361 

r table value at df (30 - 2) and sig. level (0.01) = 0.463 
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There is a correlation between the item and the total score at sig. level (0.01).  That 

shows a high internal consistency of the questionnaire, which reinforces the validity 

of the questionnaire. 

Table (3.11): Correlation coefficients of the items in  

Creative thinking skills domain 

NO Item 
Pearson 

Correlation 
Sig. level 

1 I can elicit ideas from real life situation on how 

we can be happy on holiday. 
0.54 sig. at 0.01 

2 I can discuss the importance of technology in 

real life. 
0.69 sig. at 0.01 

3 I can illustrate the benefits of free time 

activities.  
0.84 sig. at 0.01 

4 I can connect my hobbies and my future 

business.  
0.56 sig. at 0.01 

5 I can compare some jobs and their risks. 0.55 sig. at 0.01 

6 I can distinguish between the routine tasks of 

some jobs  
0.69 sig. at 0.01 

7 I can infer the problems which Palestinian 

workers suffer from  
0.67 sig. at 0.01 

8 I can suggest ways to prevent the bad effects of 

natural disasters in poor countries. 
0.78 sig. at 0.05 

9 I can predict the Technological development in 

the field of the weather forecast. 
0.65 sig. at 0.01 

r table value at df (30 - 2) and sig. level (0.05) = 0.361 

r table value at df (30 - 2) and sig. level (0.01) = 0.463 

There is a correlation between the item and the total score at sig. level (0.01), which 

shows a high internal consistency of the questionnaire. This reinforces the validity of 

the questionnaire. 

3.4.2.2 Questionnaire reliability 

The researcher used the pilot study to estimate the reliability of the questionnaire, 

which was measured by Cronbach's Alpha and split-half methods. A total sample of 

(30) students participated in testing the reliability of the questionnaire, Alpha formula 

was used to control the reliability of the questionnaire as shown in the Table (3.11). 
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Table (3.12): Alpha Correlation Coefficient of the questionnaire Reliability 

Scope Correlation 

Speaking    skills 0.77 

Creative thinking skills 0.84 

Total 0.86 

Table (3.12) demonstrations that the ranges of the reliability of the item were above 

0.84. These results indicated that the questionnaire was suitable for conducting this 

study. The correlation between odd and even items was calculated. Then, the Gutman 

Formula was used to modify the length of the questionnaire to find out the reliability 

coefficient as shown in the table (3.12)  

Table (3.13): Correlation coefficient between the odd items and even ones before 

modification and the reliability after modification 

Scope Correlation 
Reliability after 

Modification 

Speaking    skills 0.88 0.94 

Creative thinking skills 0.78 0.88 

Total 0.71 0.83 

Table (3.13) shows that the reliability coefficient by using split-half after 

modification is more than (0.83) and this indicates that the questionnaire is reliable. 

3.5 The suggested program  

This section provides an explanation of the suggested program in terms of its 

definition, objectives, content, evaluation, validity and time table. Haboush (2010) 

defined a suggested program as a curricular program connected to what students 

study at school. It is designed by experts in the school to attain the specific objectives 

of the curriculum and subject. In light of the previous definitions, the researcher 

defines the suggested program as "A group of well-organized phases used to increase 

students' speaking and creative thinking skills". In order to achieve the objectives of 

the program, the designer took into account some essential principles such as the 

individual differences among students, the next topic, and instant feedback after each 

discussion.  
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This suggested program was designed to develop the tenth-grade students' speaking 

and creative thinking skills by engaging them in the discussion. The speaking skills 

targeted throughout the program included five sub-skills: comprehension, fluency, 

grammar, pronunciation and vocabulary. It also included four creative thinking 

skills: fluency, flexibility, originality, and elaboration. By the end of this program, 

the students should be able to master specific objectives based on the teacher guide 

for tenth graders. (See Appendix, 10)  

3.5.1 Content of the program 

The speaking skills as well as creative thinking skills were both taught throughout 

four units. Each unit focused on a particular speaking and creative thinking objective. 

These particular objectives were selected in the light of English for Palestine (10). 

Jury members judged the objectives and agreed on them and suggested some 

modifications which were taken into account while applying the suggested program 

based on the Socratic Method. See Appendix (1) 

3.5.2 Piloting the program 

Through designing the program and modifying it according to the jury's suggestions, 

a small pilot study was implemented on thirty students randomly selected from tenth-

grade students at Taiba Secondary School for Girls. 

Aims of the pilot study 

 Determining the time the students need to do the discussion. 

 Identifying the students' preconceptions during the discussion by taking some 

written comments from them. 

 Making sure that the suggested program content and phases were suitable to the 

students‟ level. 

 Making sure that the students were aware of using peer observation cards during 

the discussion. 

 Experimenting the steps, seating system and students‟ participation needed 

during the suggested program based on the Socratic Method  
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After two weeks, it became obvious that each lesson needed two periods (100 

minutes-150 minutes). There were marks that students enjoyed the discussion very 

much. They participated, gave clear ideas, used language in a good way, asked and 

answered and they were excited about the questions used as they felt that they were 

achieving a satisfactory result. The program encouraged students to work in groups 

and this helped them to be good listeners and free speakers. There was an indicator 

that the program content was suitable for the students‟ level. It seemed that with the 

peer observation card the students used during the discussion increased their 

motivation, gave them equal chance to participate and secured them direct feedback 

from their partners. 

3.5.3 Duration and experimentation of the program 

The suggested program based on the Socratic Method consisted of 4 units 

comprising 16 lessons. In the first classroom period, the program's aims and steps 

were introduced to students. The experimentation of the program started on the 22
nd

 

of September 2018 till the 25th of November 2018. (See The proposed timetable in 

Appendix 9). The program followed three phases outlined below. 

Step (1) Preparation phase  

During this phase, the teacher selected an appropriate text from English for Palestine 

10 part “A”. The text must be rich in ideas that promotes thinking and discussion. 

Each unit included two texts in lesson 1 and lesson 4. The teacher decided to select 

them. Prior to the discussion, the teacher determined which students in the inner 

circle and assigned one of the students as a leader to this circle, as shown in figure 

3.1. The teacher did the same with the outer circle. The teacher took into 

consideration the individual differences among students when pairing students. 

Step (2) Implementation Phase  

This phase was divided into three steps pre-discussion, while discussion and post 

discussion    

A- Pre-discussion  

In this phase, the teacher started to ask an opening question to enhance students to 

generate more questions. Students had to read the text in advance. Just before the 
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discussion, the teacher dedicated a few minutes for students to do informal 

discussion in order to build some confidence to the students and encouraged them to 

ask more open-ended questions. This phase prevented redundant questions and 

motivated shy students to prepare themselves well. 

 

 

 

 

 

 

 

 

Figure (3.1) Inner and outer circle 

B- While -Discussion 

 Students sat in one of two circles. 

 The teacher prompted students to ask more questions that led them to understand 

the text. 

 Students had to reply to the questions orally. 

 The teacher guided students to a deeper idea of the text and affirmed them to 

respect different opinions, and show respect for the discussion process. 

 Students took evidence from the text, asked questions, spoke, listened, and made 

connections, and added insight or new knowledge to back up their points of 

view. 

 The teacher evaluated students' performance without verbal or nonverbal 

feedback that either affirmed or challenged what the students said.   

 The teacher asked one or more questions to examine the main points of the text. 

 Students generated new questions which must be related to students‟ ideas and 

contributions in response to the initial essential question. 
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C- Post-discussion 

 The teacher asked some questions, which were related to the text and 

encouraged students to apply what they learned in their own lives or the world. 

 The teacher made a summary of the basic ideas and concepts and examined what 

students gained during the discussion. 

 The leaders gave feedback to the students. This helped the students to recognize 

their strengths and weaknesses. The teacher assigned marks for each group  

based on her oral feedback to the students 

Step (3) Evaluation phase 

In the end, the questionnaire was sent to the students' emails via Google forms in the 

last week of teaching to gather as much information as possible in a short time.  

The researcher followed the previous phases to teach the experimental group whereas 

the control group was taught by using the traditional method explained clearly in the 

chapter (2) the literature review, section two page 34.  

3.6 Statistical Treatment and Analysis 

In order to analyze the data, the researcher used SPSS statistical packages as a 

statistical technique. The data was computed by using Pearson correlation, Alpha 

Cronbach and Split-half techniques to check the validity and reliability of each tool. 

Means and percentages were used to control the main difficulties facing students in 

improving their speaking and creative thinking skills. 

3.7 Summary  

Chapter three presented the experimental part of the study. It presented a full 

description of the method, the sample, instrumentation, the pilot study, and the 

research design. Moreover, it presented the statistical treatment of the study findings. 

The next chapter will show the results and discussion. 
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Chapter 4 

Results and Discussion 

This chapter outlines the study results obtained from analyzing the data collected to 

answer the research questions and validate its hypotheses. The statistical analysis of 

the collected data was processed by using different statistical formulae and tests of 

the Statistical Package for Social Sciences (SPSS).  

4.1 Answering the Questions of the Study   

This study attempted to answers this main question of the study: 

 What is the effectiveness of a suggested program based on the Socratic Method 

in enhancing speaking and creative thinking skills of tenth graders? 

Five sub-questions were derived from these major questions. The results of these 

research questions will be discussed mainly statistically below.  

4.1.1 Research question 1  

What is the framework of a suggested program based on the Socratic Method in 

enhancing speaking and creative thinking skills of tenth graders?  

In light of the previous definitions, the researcher defines the suggested program as 

"A group of well-organized phases used to increase students' speaking and creative 

thinking skills". In order to achieve the objectives of the program, the designer took 

into account some essential principles such as the individual differences among 

students, the next topic, and instant feedback after each discussion.  

This suggested program was designed to develop the tenth grade students' speaking 

and creative thinking skills by engaging them in the discussion. The speaking skills 

targeted throughout the program included five sub-skills: comprehension, fluency, 

grammar, pronunciation and vocabulary. It also included four creative thinking 

skills: fluency, flexibility, originality, and elaboration. By the end of this program, 

the students should be able to master specific objectives based on the teacher guide 

for tenth graders. (See Appendix, 10)  

The speaking skills as well as creative thinking skills were both taught through four 

units. Each unit focused on particular speaking and creative thinking objectives. 

These particular objectives were selected in the light of English for Palestine (10). 
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Jury members judged the objectives and approved them and suggested some 

modifications to be taken into account while applying the suggested program based 

on the Socratic Method. See Appendix (1) 

The suggested program based on the Socratic Method consisted of 4 units, 

comprising 16 lessons. See Appendix 15.  In the first classroom period, the program's 

aims and steps were introduced to students. The experimentation of the program 

started on the 22
nd

 of September 2018 till the 25th of November 2018. See the 

proposed timetable in (Appendix, 9). The program followed three phases outlined 

below. 

Step (1) Preparation phase  

During this phase, the teacher selected an appropriate text from English for Palestine 

10 part “A”. The text must be rich in ideas that promote thinking and discussion. 

Each unit included two texts in lesson 1 and lesson 4. The teacher decided to select 

them. Prior to the discussion, the teacher determined which students to be assigned to 

the inner circle and assigned one of the students as a leader to this circle, as shown in 

figure 3.1. The teacher did the same with the outer circle. The teacher took into 

consideration the individual differences among the students when pairing them. 

Step (2) Implementation Phase  

This phase is divided into three steps pre-discussion, while discussion and post 

discussion    

D- Pre-discussion  

In this phase, the teacher started to ask an opening question to enhance students to 

generate more questions. Students had to read the text in advance. Just before the 

discussion, the teacher determined a few minutes to build some confidence to the 

students and encouraged them to ask more open-ended questions. This phase 

prevented redundant questions and motivated shy students to prepare themselves 

well. 

E- While -Discussion 

 Students sat in one of two circles. 

 The teacher wanted the students to ask more questions which led them to 

understand the text. 
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 Students had to reply to the question orally. 

 The teacher guided the students to a deeper idea of the text and affirmed them 

to respect varying opinions, and respect the discussion process. 

 Students took evidence from the text, asked questions, spoke, listened, and 

made connections, and added insight or new knowledge to discuss their point 

of view. 

 The teacher asked one or more questions to examine the main points of the 

text. 

  The students generated new questions which must be related to students‟ 

ideas and contributions in response to the initial essential question. 

F- Post-discussion 

 The teacher asked some questions related to the text and encouraged students 

to apply what they learned in their own lives or the world outside. 

 The teacher made a summary of the basic ideas and concepts and examined 

what students gained during the discussion. 

 The leaders gave feedback to the students. This helped students to recognize 

their strengths and weaknesses. The teacher assigned a mark for each group  

based on his or her oral feedback to the students 

Step (3) Evaluation phase 

In the end, the questionnaire was sent to the students' emails via Google forms in the 

last week of teaching to gather as much information as possible in a short time. See 

the following diagram.   
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Figure (4.1): The Suggested Program Based on the Socratic Method 
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4.1.2 Research question 2  

1. What are the speaking skills intended to be developed of the tenth graders 

through adopting the suggested program based on the Socratic Method? 

To answer this descriptive question, the researcher used information taken from two 

sources: English Language Curriculum for Public Schools grade 1-12 and English for 

Palestine Teacher Book 10
th

 grade. From the first, the researcher collected the basic 

speaking skills with their aims which the students should master in order to improve 

their speaking. It was  presented in five skills: fluency, grammar, vocabulary, 

pronunciation, and comprehension. These skills were shown to a panel of referees. 

These skills were mentioned in detail in chapter 2 p: 35. Additionally, English for 

Palestine teacher book 10
th

 grade .It recommends objectives that the teacher can use in 

all units in order to measure the improvement of the speaking skill.  The objectives 

are clearly stated and selected to develop the speaking skills of the tenth graders by 

adopting the suggested program based on the Socratic Method. These 12 objectives 

as are as follows:   

1. Narrate past events. 

2. Talk about technology. 

3. Describe adventurous events. 

4. Talk about their interests, abilities ,and responsibilities. 

5. Talk about their free time activities. 

6. Describe daily life. 

7. Talk about jobs. 

8. Talk about emergency services. 

9. Describe their feeling in any situation. 

10. Describe natural disasters 

11. Talk about different types of weather condition. 

12. Talk about the bad effects of hurricanes. 
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4.1.3 Research question 3  

What are the creative thinking skills intended to be developed through adopting 

the Socratic Method? 

To answer this descriptive question, the researcher used the previous studies related to 

improving creative thinking skill by using the Socratic Method (They were 

mentioned previously in chapter 2 section 2 p: 59) to collect the basic creative 

thinking skills the students should improve. These were four skills: Fluency, 

Flexibility, Originality, and Elaboration. These skills were shown to a panel of 

referees. Then the researcher analysed the units (2-5) to define the skills needed to be 

developed through the suggested program based on the Socratic Method. 

Additionally, these previous studies provided information and recommendations to the 

researcher in order to formulate the objectives would improve their students' creative 

thinking skill. Therefore, at the end of implementing the suggested program based on 

the Socratic Method students were expected to improve nine creative thinking 

objectives as follows 

1. Eliciting ideas from real life situation on how we can be happy on holiday. 

2. Discussing the importance of technology in our real life. 

3. Illustrating the benefits of free time activities. 

4. Connecting between their hobbies and their future business. 

5. Relating some jobs to their risks. 

6. Distinguishing between routine tasks of some jobs. 

7. Inferring the problems which Palestinian workers suffer from. 

8. Suggesting ways to prevent the bad effect of natural disasters in poor countries. 

9. Predicting the future development in the field of the weather forecast.  
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4.1.4 Research question 4 

Are there statistically significant differences at (a≤0.05) between the 

experimental group's mean scores on the pre speaking skill test and their mean 

scores on the post speaking skill test?  

To answer this question, the researcher used T. test paired samples to show the 

difference between the students' mean scores in the pre-test and their mean scores in 

post-test. Table (4.1) below displays the findings. 

Table (4.1): T-Test Paired Sample of the Results of the Differences between the 

experimental group's mean scores on the Pre-test and and their mean scores  on 

the Post-test of speaking skill 

The skills Test N Mean 
Standard 

deviation 
T 

Sig. 

Value 

 

Sig. 

Level 

Comprehension 
Pre 40 1.13 0.335 

12.6 0.00 

Sig.at 

0.01 
Post 40 2.95 0.846 

Fluency 
Pre 40 1.50 0.847 

7.16 0.00 

Sig.at 

0.01 
Post 40 2.90 0.90 

Vocabulary 
Pre 40 2.10 1.081 

5.9 0.00 

Sig.at 

0.01 
Post 40 3.35 0.77 

Grammar 
Pre 40 1.68 0.917 

7.09 0.00 

Sig.at 

0.01 
Post 40 3.05 0.815 

Pronunciation 
Pre 40 1.25 0.588 

11.7 0.00 

Sig.at 

0.01 
Post 40 2.88 0.648 

Total 
Pre 40 7.65 2.788 

14.48 0.00 

Sig.at 

0.01 
Post 40 15.1 1.697 

t table value at df (39) and sig. level (0.05) = 2.58 

t table value at df (39) and sig. level (0.01) = 1.96 
 

Table (4.1) above reveals that the students' speaking skills positively changed after 

applying the suggested program based on the Socratic Method. Based on this table, it 
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was found that T. computed value is higher than T. table value in the test, which 

means that there are statistically significant differences at (α ≤ 0.05) in the total mean 

scores in the pre-test and the mean scores in post-test of the experimental in favour of 

the post-test. The mean scores of their performance increased from 7.65 to 15.1.  

As evident from the calculated T-value and the Sig. the value in Table (4.1), the 

students recorded better scores in speaking abilities after applying the suggested 

program based on the Socratic Method. The students' responses showed how they 

improved in speaking English. For instance, they indicated that they had less 

misunderstanding in their ideas, made fewer grammar and spelling mistakes and used 

new vocabulary accurately. In addition, they were less hesitant and more confident 

while they were speaking. This result indicates that using the suggested program 

based on the Socratic Method was effective in developing the students' speaking 

skills. 

The Effect Size of the Differences within the Experimental Group:   

To calculate the effect size and quantify the strength and extent of the difference 

between the mean scores of the pre-test and mean scores of post-test, the researcher 

used both Cohen's d Thalheimer & Cook (Thalheimer & Cook, 2002) and Eta 

squared "η2 Affana (2000). Due to the figures in Table (17) below, the effect size is 

determined by three levels: small, medium, and large. The greater the effect size is, 

the greater is the difference between the measured variables is.    

t
2
 

= η
2
 

t
2
 + df 

And "d" value using the following formula: 

2t 

= D Df 

 

Table (4.2): References to Determine the Level of Effect size (²η) and (d) 

Test  Effect volume  

Small Medium Large 

η 
2
 0.01 0.06 0.14 

D 0.2 0.5 0.8 
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The Effect Size of the Differences between the mean scores of the experimental 

group in pretest of speaking skills and their mean scores in post-test.  

Again, to calculate the effect size of the significant differences between the mean 

scores of the experimental group in pretest of speaking skills and their mean scores 

in post-test.  The researcher used "Cohen's "d" and eta squared "η2 measurements. 

Table (4.3): "T" Value, Eta Squared "η 2", and "D" for speaking pre-test and 

post-test within the experimental group 

Skill t value η
2
 D Effect volume 

Comprehension  12.6 0.67 2.85 Large 

Fluency  7.16 0.40 1.62 Large 

Vocabulary  5.9 0.31 1.34 Large 

Grammar  7.09 0.39 1.61 Large 

Pronunciation  11.7 0.64 2.65 Large 

Total 14.48 0.73 3.28 Large 

Table (4.5) shows that the effect size is large for each of the speaking skills for the 

total score of each level. This means that the students' performance changed largely 

in posttest. The descending sequence of the effect size figures under "d" and "η2" 

indicate that the change in pronunciation secures the highest degree where the effect 

size on d = (2.65) and (0.64) on "η2". The comprehension level comes next on the 

rank where the effect size on d= (2.85) and on "η2" = (0.67), fluency comes on the 

next rank where d = (1.62) and on "η2" = (0.40).In grammar d=1.61 and "η2"=0.39. 

Vocabulary comes on the last rank where d= (1.34) and on η2" = (0.31). According 

to the results shown in table (4.5), the effect of the use of the Socratic Method on the 

experimental group in learning speaking skills is large. This is due to this method as 

it depends on student-centered learning that leads to increasing participants` ability 

and performance in speaking English skills. 

Consequently, the researcher answers the fourth question, and the first null 

hypothesis is rejected which reads : There are no  statistically significant differences 

at (a ≤ 0.05) between the experimental group's mean scores on the pre speaking skill 

test and their mean scores on the post speaking skill test . Thus, there are statistically 

significant differences at (a ≤ 0.05) between the experimental group's mean scores on 
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the pre speaking skill test and their mean scores on the post speaking skill test  in 

favour of the post-test due to the implementation of the suggested program based on 

the Socratic Method  . In other words, the suggested program based on the Socratic 

Method proved to be effective and useful. 

4.1.5 Research question 5 

 Are there statistically significant differences at (a ≤ 0.05) between the 

experimental group's mean scores on the pre creative thinking skill test and 

their mean scores on the post creative thinking  skills test ? 

To answer this question, the researcher used T. test paired samples to show the 

differences between the students' mean scores in the pre-test of creative thinking 

skills and their mean scores in post-test. Table (4.4) below displays the results of 

these differences in creative thinking skills test. 

Table (4.4): T-Test Paired Sample of the Results of Differences between the 

experimental group's mean scores on the Pre-test of creative thinking skills and 

their mean scores on Post-test of creative thinking skills test. 

The skills Test N Mean 
Standard 

deviation 
T 

Sig. 

Value 

Sig. 

Level 

Fluency 
Pre 40 2.00 0.987 

2.63 0.01 
Sig.at 

0.01 
Post 40 2.50 0.679 

Flexibility 
Pre 40 1.05 1.197 

5.44 0.00 
Sig.at 

0.01 
Post 40 2.3 0.823 

Originality 
Pre 40 0.43 0.931 

7.77 0.00 
Sig.at 

0.01 
Post 40 2.03 0.92 

Elaboration 
Pre 40 0.23 0.66 

7.01 0.00 
Sig.at 

0.01 
Post 40 1.28 0.679 

Total 
Pre 40 3.7 3.383 

6.63 0.00 
Sig.at 

0.01 
Post 40 8.1 2.479 

t table value at df (39) and sig. level (0.05) = 2.58 

t table value at df (39) and sig. level (0.01) = 1.96 
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Based on the results of the creative thinking skills test results in Table (4.4), it is 

clear that there are statistically significant differences between the experimental 

group subjects students' creative thinking before and after applying the suggested 

program based on the Socratic Method in favour of the post-test.   

Table (4.4) shows that T. computed value is larger than T. table value in the test, 

which indicates that there are statistically significant differences at (α ≤ 0.05) in the 

total mean scores between pre and post-test within the experimental in favour of the 

post-test. The mean score of the post-test in the experimental group reaches (8.1), 

This result designates that using the suggested program based on the Socratic 

Method was operative in enhancing the students' creative thinking skills. 

There was a great deal of evidence confirming that the students listed many ideas and 

responses. They perceived the problem in a number of different ways. They 

generated many clever, unique or unusual ideas. This meant that students developed 

better stances towards creative thinking skills. They became less worried and gained 

more confidence in expressing themselves in speaking creatively.  

Table (4.5):  "T" Value, Eta Squared "η 2", and "D" of   pre and post creative 

thinking skills test of the experimental group 

Skill t value η
2
 D Effect volume 

Fluency  2.63 0.08 0.60 Large 

Flexibility  5.44 0.28 1.23 Large 

Originality  7.77 0.44 1.76 Large 

Elaboration  7.01 0.39 1.59 Large 

Total   6.63 0.36 1.50 Large 

 

This table shows that the effect size is large for each of the creative thinking skills 

and also the total score of all skills. This means that the students' thinking skills 

changed dramatically in posttest. The descending sequence of the effect size 

indicates that the change in originality level takes the highest degree where the effect 

size on d = (1.76) and (0.44) on "η2". The elaboration level comes next on the rank 

where the effect size on d= (1.59) and on "η2" = (0.39), flexibility level comes on the 

next rank where d = (1.23) and on "η2" = (0.28). Fluency level comes on the last 

rank where d= (0.60) and on η2" = (0.08). According to the results shown in the table 
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(4.5), the Socratic Method enhanced the experimental group's creative thinking skills 

to a large extent. This was due to this method because it depends on open-ended 

questions, which allow the students to think without restriction .This led to an 

increase in students' ability in creative thinking skills.  

Consequently, the researcher answers the fifth question, and the second null 

hypothesis is rejected: There are no statistically significant differences at (a ≤ 

0.05) between the experimental group mean scores on the pre creative thinking 

skills test and their mean scores on the post creative thinking skills test  Thus, 

there are statistically significant differences at (α≤0.05) between the mean scores the 

experimental group members got on the pretest of creative thinking skills  and their 

mean scores  on the post-test in favor to the post-test due to the implementation of 

the suggested program based on the Socratic Method  . In other words, the suggested 

program based on the Socratic Method proved to be effective and useful. 

4.1.6 Research question 6 

Are there statistically significant differences at (a ≤ 0.05) between the mean 

scores the experimental group get on the post speaking skills test and that of 

their peers in the control group?  

For this purpose, the researcher compared the responses of the two groups by using 

T. test independent sample Table (4.6) 
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Table (4.6): differences between the mean scores of the experimental group and 

that of the control group on the pot test of speaking skills 

The level Test N Mean 
Standard 

deviation 
T 

Sig. 

Value 

Comprehension 

experimental 

group 
40 2.95 0.846 

2.83 0.02 

control group 40 2.43 1.107 

Fluency 

experimental 

group 
40 2.90 0.90 

9.11 0.00 

control group 40 1.28 0.679 

Vocabulary 

experimental 

group 
40 3.35 0.77 

6.96 0.00 

control group 40 1.95 1.011 

Grammar 

experimental 

group 
40 3.05 0.815 

8.41 0.00 

control group 40 1.5 0.817 

Pronunciation 

experimental 

group 
40 2.88 0.648 

2.94 0.01 

control group 40 2.43 0.984 

Total 

experimental 

group 
40 15.1 1.697 

9.28 0.00 

control group 40 9.58 3.471 

t table value at df (78) and sig. level (0.05) = 2.58 

t table value at df (78) and sig. level (0.01) = 1.96 

As shown in table (4.6) the T. computed value is higher than T. table value in the test, 

which means that there are  statistically significant differences at (α ≤ 0.05) in the 

total mean scores of the post-test between the experimental and control groups in 

favour of the experimental group. The mean of the post-test in the experimental 

group reaches (15.1), whereas the mean scores of the control group is (9.58). This 

result indicates that using the suggested program based on the Socratic Method was 

more effective than the old-style technique in developing the students' speaking 

skills.  

The Effect Size of the Differences in speaking between the Two Groups:   

Again, to calculate the effect size of the differences between the two groups, the 

researcher used "Cohen's "d" and eta squared "η2 measurements. 
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Table (4.7): "T" Value, Eta Squared "η 2", and "D" for speaking pre-test and 

post- test  

Skill t value η
2
 D Effect volume 

Comprehension 2.83 0.09 0.64 Large 

Fluency 9.11 0.52 2.06 Large 

Vocabulary 6.96 0.38 1.58 Large 

Grammar 8.41 0.48 1.90 Large 

Pronunciation 2.94 1.00 0.67 Large 

Total 9.28 0.52 2.10 Large 

Table (4.7) shows that large differences can be noticed between the pre-test and post-

test speaking skills. The effect size is large in all skills fluency, vocabulary, 

grammar. , comprehension and pronunciation. This means that the effect of the 

suggested program based on the Socratic Method is large. This great effect is 

ascribable to the Socratic Method's rules and its steps which developed students' 

speaking skills. 

Consequently, the researcher answers the sixth question, and the third null hypothesis 

is rejected:  There are no statistically significant differences at (a ≤ 0.05) between the 

mean scores  the experimental group get on the post speaking skills test and that of 

their peers in the control group. Thus, there are statistically significant differences at 

(α≤0.05) in speaking skills post-test between the control group and the experimental 

group in favour of the experimental group.  The suggested program based on the 

Socratic Method proved to be effective and useful. 

4.1.7 Research question 7 

Are there statistically significant differences at (a ≤ 0.05) between the mean 

scores the experimental group get on the post creative thinking skills test and 

that of their peers in the control group?  

For this purpose, the researcher compared the responses of the two groups by using 

T. test independent sample Table (4.8) 
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Table (4.8): Differences between the mean scores of the experimental group and 

that of the control on the creative thinking skills post-test 

The skills Test N Mean 
Standard 

deviation 
T 

Sig. 

Value 

Sig. 

Level 

Fluency 
Experimental group 40 2.5 0.679 

4.29 0.00 

Sig.at 

0.01 
control group 40 1.75 0.87 

Flexibility 
experimental group 40 2.3 0.823 

8.85 0.00 

Sig.at 

0.01 
control group 40 0.5 0.987 

Originality 

experimental group 
40 2.03 0.92 

11.14 0.00 

Sig.at 

0.01 

control group 40 0.13 0.563 

Elaboration 
experimental group 40 1.28 0.679 

11.87 0.00 
Sig.at 

0.01 
control group 40 0 0 

Total 
experimental group 40 8.1 2.479 

11.34 0.00 
Sig.at 

0.01 
control group 40 2.38 2.009 

t table value at df (78) and sig. level (0.05) = 2.58 

t table value at df (78) and sig. level (0.01) = 1.96 
 

As shown in the table (4.8) the T. computed value is larger than T. table value in the 

test, which indicates that there are statistically significant differences at (α ≤ 0.05) in 

the total mean scores the experimental group got on the posttest of creative thinking 

skills and the mean scores the control groups got in favour of the experimental group. 

The mean scores of the post-test in the experimental group reaches (8.1), whereas the 

mean scores of the control group is (2.38). This result designates that using the 

suggested program based on the Socratic Method was more operative than the old-

style method in developing the students' creative thinking skills. 

The Effect Size of the Differences in creative thinking between the Two Groups:   

Table (4.9) presented the effect size of the significant differences between the two 

groups, the researcher used "Cohen's "d" and eta squared "η2 measurements. 
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Table (4.9): "T" Value, Eta Squared "η 2", and "D" for creative  

thinking between pre-test and post -test 

Skill t value η
2
 D Effect volume 

Fluency 4.29 0.19 0.11 Large 

Flexibility 8.85 0.580 0.23 Large 

Originality 11.14 0.61 0.29 Large 

Elaboration 11.87 0.64 0.30 Large 

Total 11.34 0.62 0.29 Large 

Table (4.9) shows that the effect size of the suggested program based on the Socratic 

Method was large great in the case of students' creative thinking skills. This meant 

that the effect of the suggested program based on the Socratic Method was large. 

Consequently, the researcher answers the seventh  question, and the fourth null 

hypothesis is rejected:  There are no statistically significant differences at (a ≤ 0.05) 

between the mean scores the experimental group get on the post creative thinking 

skill test and that of their peers in the control group?  Thus, there are statistically 

significant differences at (α≤0.05)  in creative thinking post-test between the control 

group and the experimental group, the suggested program based on the Socratic 

Method proved to be effective and useful. 

4.1.8 Research question 8 

What are the experimental group members' perceptions of their ability in 

speaking and creative thinking as a result of implementing the suggested 

program?  

In an attempt to answer this question, the researcher calculated the total responses, 

the frequencies, the means, the relative weight and ranking of each item in the two 

domains of the questionnaire as shown in the tables (4.10) and (4.11) below. 
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Table (4.10): The means, std. deviation, and the % weight and rank of  

each item of Speaking Skills of the experimental group's perceptions 

No. Items Mean 
Std. 

Deviation 

% 

weight 
Rank 

1 I can  orally narrate past events. 3.79 0.83 75.9 5 

2 I can talk about technology. 3.71 1.04 74.21 9 

3 I can describe adventurous events.  4 1.01 80 1 

4 I can talk about my interests, 

abilities and responsibilities.  

3.81 0.93 76.31 4 

5 I can talk about my free time 

activities. 

3.79 1.17 75.79 7 

6 I can orally describe daily life. 3.74 1.08 74.74 8 

7 I can talk about jobs.  3.43 1.01 68.5 12 

8 I can talk about emergency 

services. 

3.51 1 70.26 11 

9 I can describe my feelings in any 

situation. 

3.93 0.97 78.5 2 

10 I can describe natural disasters. 3.79 0.95 75.9 6 

11 I can talk about different types of 

weather condition. 

3.82 1.04 76.32 3 

12 I can talk about the bad effect of 

hurricanes. 

3.68 1.02 73.5 10 

Total 3.74 0.65 74.72  

From table (4.10) shows that "Speaking Skills" percentage weight is (74.72%).Item 

no. (1) " I can describe adventurous events" occupied the first rank with percentage 

weight (80%).Item no. (7) " I can talk about jobs" occupies the Last rank with 

percent weight (68.5%). Table (4.10) above shows that the total average of the items 

equals 3.74 with a total weighted value of 74.72% The items  “I can describe 

adventurous events ” has the first rank with a ratio weight of 80% while the seventh 

item  “I can talk about jobs  “has the lowest rank with a weighted value that equals 

68.5%  
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Table (4.11): The means, std. deviation, and the % weight and rank of  

each item of Creative thinking skills' perceptions of the experimental group 

No. Items Mean Std. 
% 

Weight 
Rank 

1 I can elicit ideas from real life situation 

on how we can be happy on holiday. 
3.93 0.92 78.5 2 

2 I can discuss the importance of 

technology ink our real life. 
3.77 0.99 75.38 4 

3 I can illustrate the benefits of free time 

activities.  
3.74 0.94 74.87 5 

4 I can connect my hobbies and my future 

business .  
3.95 1.04 79 1 

5 I can compare some jobs to their risks. 3.22 1.06 64.32 9 

6 I can distinguish between the routine 

tasks of some jobs  
3.35 1.09 67.03 8 

7 I can infer the problems which 

Palestinian workers suffer from  
3.5 0.98 70 7 

8 I can suggest ways to prevent the bad 

effect of natural disasters in poor 

countries. 

3.59 1.12 71.79 6 

9 I can predict Technology development 

in the field of the weather forecast. 
3.8 1.07 76 3 

Total 3.65 0.65 73.06  

 

From table (4.11), the results show  that:" Creative thinking" percent weight is 

(73.06%). Item No. (1) " I can connect between my hobbies and my future business" 

occupied the first rank with per cent weight (79%). Item No. (5) " I can compare 

between some jobs to their risks" occupies the Last rank with percent weight 

(64.32%)  

Consequently, the researcher answers the eighth question, and the fifth hypothesis is 

accepted which reads : the experimental group members are expected to have 

positive perceptions about their speaking and creative thinking skills as a result of 

implementing the suggested program based on the Socratic Method. The previously 

presented tables are used to illustrate the statistical analysis of the questionnaire 

domains and items which are provided to answer the fifth question included in the 
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study. Full interpretations and discussions of these statistical analyses will be 

introduced in the following chapter.    

4.2 Summary  

This chapter outlines the study results regarding the research questions and its 

hypotheses. The statistical analysis of the data was processed by using different 

statistical formulae and tests of the Statistical Package for Social Sciences (SPSS). 

Next chapter will offer some recommendations. 
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Chapter 5  

Conclusions and Recommendations  

5.1 The effectiveness of the suggested program in improving the speaking 

skills.  

Referring to the study results, it was illustrated that the application of the proposed 

program, which is based on the Socratic Method enhanced the students‟ speaking 

skills. See Diagrams (5.1) and (5.2).  

           

Figure (5.1): pre-test for the speaking skills 

  

Figure (5.2):post-test for the speaking skills 

The two diagrams demonstrate the mean of the experimental group‟s scores in the 

pre-test and the post-test. Expectedly, the five speaking skills are presented in order, 

with noticeable progress in the mean scores in favour of the post-test. From highest 

to lowest, the order of scores in the two tests was as follows vocabulary, grammar, 

comprehension, fluency, and punctuation, respectively.  
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To illustrate, in figures (5.1) and (5.2) vocabulary mean scores on the post-test was 

3.35. Following the application of the proposed program, however, the students were 

found to employ diverse lexical items, showing a growth in their vocabulary, and 

used words correctly and appropriately. The reasons for such progress can be 

ascribed to the following: 1) during the pre-discussion phase, the teacher, first, 

explained the words and presented them to the students; the students, then, chose the 

vocabulary they would need for the discussion. As a result, the students could choose 

the necessary and correct words, and learn new items. In addition, the peer-

observation sheet provided by the teacher allowed the students to notice any errors 

they made in the selection and use of vocabulary.  

Furthermore, while answering the pre-test, the greater portion of students faced 

multiple problems producing correct grammar which affected their speech. Students‟ 

sentence production problems were mainly related to the proper expression of daily-

life routines and emotions using the correct tenses. Also and to a great deal, the 

students did not use the correct form of irregular verbs in the past. However, the 

results of the post-test showed improvement as the students produced correct 

structures. The reasons for such improvement can be attributed to the different phases 

of the program. For example, in the discussion phase, the students were able to 

produce grammatical structures more smoothly, and the teachers offered the students 

enough time to participate and activated their interest in learning.  

While speaking, the students already had peer-observation sheets, giving the students 

more room for self-correction. As a result, they could pinpoint their errors and 

deduce the correct structures without any difficulty. Because of the post-discussion 

and the teacher's feedback, the students learned how to produce correct complex 

utterances, which were initially wrongly used.    

Diagrams (5.1) and (5.2) also show the mean of experimental group‟s scores in the 

comprehension skill which was 2.95 on the post-test, twice the mean of their scores 

in the pre-test which was 1.13.  It can be understood, then, that students‟ 

comprehension improved and the students understood almost everything at a normal 

speed. Such progress probably resulted from the students‟ careful attention and 

listening to their peers before starting the discussion; and due to the teacher‟s 

explanation of the rules required during the discussion. The latter helped the students 
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listen and speak better. In addition, the students were involved in pre-planning, which 

gave them time to brainstorm, bring up some new ideas, and made the students 

enthusiastic and willing to participate. Another possible factor is the peer-observation 

sheet, which was used to attract students‟ attention and made them pay attention to 

their friends‟ speech, and wrote down the parts they did not understand so that they 

would discuss them together once the discussion ended. Acim (2018), StJohn (2017), 

and Kusmaryani (2017) reached similar conclusions.  

The students‟ fluency on the pre-tests was of low quality as the students spoke 

slowly, paused and hesitated. At times, a small number of words was produced or 

uttered. However, on the post-test and after applying the program, the students 

showed improvement in their performance as they were more fluent, and heisted less. 

The students‟ improvement could be attributed to several factors. At the pre-

discussion phase, the teacher encouraged the students to use existing language items 

automatically, which was better than creating their own sentences at a slow pace. 

Teachers gave the students enough time to think and plan before actual production of 

utterances. Therefore, the students took their time thinking of the words they were 

going to use and the meanings they wished to convey. The language they produced 

was, hence, more fluent and their performance was better. They were also able to 

speak for a long time with less hesitation and fewer pauses. While carrying out the 

task, the students participated and spoke freely putting aside any feelings of fear. 

They did not worry much about making mistakes. They were involved in a real-life 

discussion where they made use of their linguistic capacities actively, and the teacher 

remained passive (i.e. she did not interrupt the students). In addition, the students had 

the liberty of choosing whatever structures they wanted, which in turn enabled them 

to speak more fluently and with a variety of structures. Once the discussion ended, 

the students worked with the feedback they received from the post-discussion phase 

and paid attention to their ways of speaking (especially their pace, and hesitations or 

pauses).  

Students‟ errors on the pre-test were mainly in pronunciation, assigning stress and 

intonation; and in using vowels. However, on the post-test, the students‟ production 

of sounds, assignment of stress and use of intonation were much better. The results, 

though, reveal that the improvement in pronunciation came last in comparison with 
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students‟ improvement in the other skills; taking into consideration how 

pronunciation as a skill requires more time and efforts to be improved or upgraded. 

Although the improvement in the pronunciation of the students came last, it cannot 

be ignored. Their pronunciation improved due to different reasons such as the loud 

reading of the texts at a normal pace, realizing proper intonation, and correct rhythm. 

Finally, the students‟ observation of performance during the discussion enabled 

students to notice the mistakes they made at the phonological level. Diagram (5.3) 

presents students' improvement in speaking skills as a result of applying the 

suggested program based on the Socratic Method. 

 

Figure (5.3): peer observation cards for the speaking skill 

 

5.2 The effectiveness of the suggested program in improving creative 

thinking skills  

Table (4.3, p. 87) shows that the application of the Socratic Method on the 

experimental group resulted in great differences in the creative thinking skills of the 

students with total T value of 6.63. Furthermore, Table (4.8, p. 92) illustrates the 

differences between the two groups regarding the creative thinking skill with total T. 

value of 11.34. This shows the positive impact of the suggested program on 

improving the students‟ thinking skills making the more fluent, flexible, original and 

elaborative. The following diagram ( 5.4 ) and (5.5) presented the differences in the 

creative thinking skills of the Experimental members in pre-test and post-test  
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Figure (5.4):pre-test for the creative thinking skill 

 

Figure (5.5):post-test for the creative thinking skill 

To explain such findings, the below-mentioned uncontrolled factors could be the 

reason for improving the students‟ creative thinking skills.  

- One question could be asked several times (5 at least) with the students giving 

various answers. This was also reached by Hogshead (2017) who mentioned how 

beneficial generated questions are and how they could improve students‟ creative 

thinking skills.  

- Students rearranged their seating in the class, sat opposite to each other, and 

handled things differently. Hafner (2006) emphasized the importance of creating a 

positive atmosphere in promoting creative thinking and enabling students to 

communicate with each other. Such an environment encourages students to think, 

contains them, and makes them understand the perceptions of other people.  
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- Students came up with creative ideas and sought various activities to create 

excitement during discussions.  

- Students circulated questions that triggered their free thinking. Such questions 

included, “What if…?” Or “Supposing…?”  

- The Socratic Method drew to the students‟ attention to the importance of time and 

made the lessons student-centred.  

- The Socratic Method opened the door for students to look for new information on 

their own without the help of teachers or books. The Method showed students how 

teachers can function as facilitators instead of feeders, and how independent students 

can be in their learning.  

-using the peer observation cards encourage students to speak and encourage them 

the generate new ideas diagram (5.4) shows the students' improvement in creative 

thinking skills during the sixteen sessions from the first week to the eight week. 

 

Figure (5.6): pre-test for the creative thinking skills 

-The Socratic Method enhanced the students‟ abilities in asking open-ended 

questions. 

The study findings go in line with O‟Connor‟s (2017), Hogshead‟s (2017), 

Oluwatoyin & Akinde‟s (2015), Knežić, Elbers, Wubbels, & Hajer‟s (2013) and 

Albergaria and Almeida‟s (2011)  which illustrated the positive impact of the 

Socratic Method on the students‟ creative thinking skills. They illustrated the 

teachers‟ roles as enhancers and improvers of students‟ thinking skills, and the 

Socratic Method benefits as a questioning technique.  
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5.3 Conclusions 

The Socratic Method has helped students to enhance their English, enjoy a better 

learning experience and think creatively. This Method offered students the chance to 

improve individually and collectively. Considering the successful outcomes of the 

program implementation, this could be a means to facilitate the learning experience 

of English as a foreign language. The Socratic Method suits all types of students; 

low, intermediate or high achievers. This Method creates a friendly environment for 

students to exchange ideas, ask questions and speak fearlessly without hesitation or 

worrying about the errors or slips they may make.  

The researcher found that the Socratic Method helped students to speak in real 

situations, where the language was really used and the things they learned could be 

applied. The relaxing and comforting atmosphere enabled students to share their 

ideas and speak up their minds. They were motivated and encouraged.  

The Socratic Method increases the number of active students through creating a 

supportive student community where students help one another and work in a team.  

The students started to feel more cooperative during the discussion phase. The 

Socratic Method basically builds a student-oriented learning environment where 

students receive instant feedback and different post-discussion reinforcement through 

formative and summative evaluation.  It is important to understand the limitations of 

the study in order to be able to generalize its results. First of all, the suggested 

program based on the Socratic Method was planned to finish into 2 months to match 

the curriculum distribution in the first semester in 2018. However, the researcher was 

forced to delay the discussion many times because of the Israeli army attack on 

Abssan area and the midterm exam. This also forced the researcher to work hard to 

finish in time .Moreover, the class size was very small and it was difficult to arrange 

the students in two circles without wasting time. 
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5.4 Recommendations 

Depending on the research findings, the researcher recommends considering the 

Socratic Method as a teaching method that can improve students‟ speaking and 

creative thinking skills. This method can be used inside and outside Palestine as it 

brings out active learners who can speak freely and openly. The researcher paved the 

path for the improvement of creative thinking skills in Palestinian schools through 

suggesting the program based on the Socratic Method in light of English for 

Palestine (10) with clear explanations of how to implement it properly. The 

researcher also recommends teachers to use questioning strategies in the classroom, 

and ask open-ended questions so that students can speak rather than recall 

information. Doing so can improve students‟ creative thinking skills. In addition, 

teachers should prompt students towards making and asking questions so that they 

can communicate actively with others.  Finally, teachers need to understand the 

Socratic Method and follow its procedures so that it would function effectively as a 

teaching method in an EFL classroom. 
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Appendix (2): Speaking and creative thinking test 

An Invitation to Referee a Pre-post Test 

 

 

 

Dear referee \......................................................................  

         The researcher is conducting a study entitled "The  Effectiveness of a suggested 

program based on Socratic Method in Enhancing Tenth Graders' Speaking and 

Creative Thinking Skills " to obtain a Master's Degree in curriculum and instruction . 

To achieve the aims of the study, the researcher has designed a pre-posttest. The test 

aims at measuring the students‟ speaking and creative thinking skills prior to and 

after a suggested program based on the Socratic Method is implemented. 

The speaking skills are (comprehension, fluency, vocabulary, pronunciation and 

grammar and the creative thinking skills are (fluency, flexibility, originality and 

elaboration) The test consists of 20 cards in each card there are five open-ended 

questions with a total of 40 marks divided equally, 20 marks for speaking skills 

related to questions 1, 2,3and 4 and 20 marks for creative thinking skills related to 

question number 5. These are covering the smart objectives mentioned in English for 

Palestine (10). Because of the importance of your opinion and experience, you are 

kindly invited to referee the attached test, and I would be so grateful for your 

comments on its suitability, relevance, linguistic correctness and the importance of 

procedures . 

All your contributions are highly valued. If you have any comments, please write 

them down in the space below .……………………………………….. 

Thanks for your kind help and cooperation 

 

 

 ــزةـــــغب الجـامعــــــــــت اإلســـــالميــت

 عمادة البحث العلمي والدراساث العليا

 كـليـــــــــــــــــــــــــــــــــــــــــت التربيت 

 ماجستيـر المنــاهــج وطــرق التدريس

The Islamic University of Gaza 

Deanship of Research and Graduate Studies 

 Faculty of Education 

Master of Curricula and Teaching Methods               
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Dear, student  

Instructions 

The following instructions are given to the students:  

1- Answer the questions and try to interact with the examiner as far as possible by 

asking her questions, and by showing that you are following.  

2- Be sure to speak loudly and clarify what you say.  

3- Try to relax and avoid tension while answering the test to provide the best answer.  

4- Plan for each task quickly by thinking of words, expressions, and grammar you 

need to use in the task.  

5- Avoid using Arabic while giving answers. If you can't understand the examiner 

ask for clarification in English how well you communicate in English 
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Note, these cards are designed to evaluate the students' speaking and creative 

thinking skills in light of English for Palestine ten grade. The first four questions are 

used to evaluate speaking skills, the last question to evaluate creative thinking skills 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

1- Tell me about your last 

birthday party. 

2- If you couldn’t do your 

homework, who would you 

like to help you? Why? 

3- What is our duty toward 

firefighters? Why?  

4- What are the givers of life?  

5- What do you think we need to 

have a nice time in our school 

trip? 

1- List the bad and the good things 

you would face if you rowed 

across the Atlantic Ocean from 

Canada to Britain. 

2- What are the things you must do 

every day?  

3- What does "free time" mean for 

you? 

4- How can sun’s heat and air 

become dangerous killers? 

5- The journey is a good time to 

relax, explain. 

1- Would you like to be an 

adventurous? Why? 

2- Describe your mother's 

responsibilities. 

3- Would you like to be a 

paramedic? Why? 

4- How often do weather 

forecasters warn people ahead of 

any natural disaster? Why? 

5- How can you manage to do any 

activity so quickly? 

1- Things go the other way of our 

will, how are these words related 

to Marks Stubbs and his team 

journey? 

2- What are the most interesting 

things you plan to do this 

weekend? 

3- Do you think being a doctor is a 

very important job? Why? 

4- Name some of the natural 

disasters that may happen in your 

country. 

5- Do you think most people have 

too much free time? Why? 
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1- What is your favorite adventure 

story? Talk about it. 

2- Describe orally your dad’s 

responsibilities.  

3- What is the job you'd love to do 

in the future?  Why? 

4- Hurricanes early warning may 

save many lives, Explain. 

5- Why is having too much free 

time a bad thing? 

1- Will robot replace teacher place 

in the future? How can this 

happen? 

2- List things you have to do every 

day. 

3- What is the most dangerous job? 

Describe this job. 

4- Which weather do you like: very 

hot or very cold weather? Why? 

5- What are three most important 

criteria for your future career? 

1- What do you think about people 

who love dangerous adventures? 

2- What things don’t you have to do in 

your classroom? Why? 

3- If you decided to join the 

emergency services, would you be 

a firefighter? Why?  

4- Does Palestine usually have a good 

weather? Describe it. 

5- What is the job which we need to 

work in the evening or at 

weekends? Why? 

1- Would you like to climb the 

Mountain Everest? Why?  

2- What do you have to do to 

become rich?  

3- What is your hobby? How can it 

be your job in the future?  

4- Why is it important to know the 

hurricane’s speed and direction?  

5- What’s the reason which makes 

people work? 



129 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

1- How do you think Gaza will 

be after 20 years? 

2- List things you have to do in 

the classroom.  

3- What are the benefits of 

having a job?  

4- What are often the bad 

results of a natural disaster? 

5- Social media can help people 

to protect themselves from 

natural disasters, Explain. 

1- Where did you go in your school 

trip last year? 

2- How much free time do you 

have during this week? Why? 

3- Describe your favorite job. 

4- What is a natural disaster?  

5- What do you think teachers do 

in their free time at school? 

1- Where did you go last holiday? 

With whom? What did you do? 

2- What are the quieter activities you 

usually do in your free time?  

3- How can you have a special job? 

4- Air, water and sun's heat combine 

to produce hurricane .Explain. 

5- What are the difficulties which a 

police officer faces in Palestine? 

1- What did you study last week? With 

whom? Why? 

2- What kinds of activity can’t you do? 

Why? 

3- What do you think the firefighters 

do at the fire station?  

4- List things weather forecasters use 

to collect the weather information. 

5- What can we do to prevent the bad 

effects of a natural disaster? 
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1- How do you think school will be 

in 20 years from now? 

2- Do you like staying with children 

in your leisure time?  Why? 

3- Describe firefighters' uniform?  

4- What are the bad effects of the 

hurricane?  

5- How do you think Palestinian 

forecasters collect information 

about the weather? 

1- Do you think it’s a good idea to 

travel alone? Why? 

2- What did you have to do when 

you were 8 years old? 

3- Tell me about something that 

makes you feel afraid?  

4- How can weather forecasters 

collect information about 

hurricanes? 

5- We are not strong enough to 

stop the forces of nature, 

Explain 

1- What didn’t you manage to do 

last weekend? Why? 

2- What Kind of energetic activities 

do you do in your leisure time?  

3- Why do doctors have to wear a 

uniform in the hospital? 

4- How can modern technology 

help us to face natural disaster? 

5- What jobs do their workers 

need to wear a uniform? Why? 

1- What didn’t you do last weekend? 

2- Where do you go to enjoy with 

your friends? What will you do 

there? 

3- Is it good to have a job like your 

father's? Why?  

4- What are the difficulties which 

Palestinian paramedics face in 

Palestine?  

5- Describes the most destructive 

storm that happened in Gaza. 
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1- Talk about a funny travel 

experience you had? 

2- What things are not you allowed to 

do in your leisure time?  

3- Would you like to be a singer? 

Why?  

4- How can transport help people to 

escape from natura disasters? 

5- Weather changes our mood, explain 

1- How can our journey be very 

exciting?  

2- What do you have to do every day?  

3- Which do you prefer a job that 

pays well or you enjoy? Why?  

4- How can high temperature cause 

horrible natural disasters?  

5- What can rich countries do to help 

victims from a natural disaster? 

1- What are the benefits of a journey? 

2- What are the responsibilities that 

you have to do these days? 

3- What job would you never want to 

do?  Why? 

4- What is the mudslide?  

5- Life is an adventure, explain. 

1- How can technology help you to 

speak English well? 

2- What are the most important 

things you have to do every day? 

Why?  

3- Would you like to be a police 

officer? What is his main job?  

4- List some of the natural disasters 

you have already known? Describe 

one of them? 

5-What does GPS provide to 

everyday life? 
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Appendix (3):  

Refereeing Action Research Observation Card 

 

 

 

 

 

 

Dear Professor, Supervisor, Expert teacher …………………… 

  

The researcher is conducting a study entitled "The  Effectiveness suggested program 

Based on the Socratic Method in Enhancing Tenth graders' Speaking and Creative 

thinking Skills " to obtain a Master's Degree in curriculum and instruction  . 

One of the requirements of this study is to construct a peer observation card.  

      Students are divided into two groups inner and outer circle group. Students in the 

outer group have to observe their partners in the inner circle and kindly give her 

direct feedback at the end of each discussion before switching their positions. So the 

teacher has to give a clear clarification for each item: I would be so grateful for your 

comments on these points: 

1- The clarity of the items. 2- The suitability of the Observation Card. 3- The 

belongingness of each item to its domain. 4- The deletion or addition of items   . 

Any further comments will be highly appreciated. 

____________________________________________________________________

____________________________________________________________________  

Thanks a lot for your cooperation 

 ــزةـــــغب الجـامعــــــــــت اإلســـــالميــت

 عمادة البحث العلمي والدراساث العليا

 كـليـــــــــــــــــــــــــــــــــــــــــت التربيت 

 ماجستيـر المنــاهــج وطــرق التدريس

The Islamic University of Gaza 

Deanship of Research and Graduate Studies 

 Faculty of Education 

Master of Curricula and Teaching Methods               
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Peer Observation card 

Dear student, You have 16 discussions and if your turn is now in the listening circle 

try to be a good listener tick (√) inside the box according to your observation to your 

partner in a speaking circle. . Kindly, write down your comment.    

Student‟s name ………………      partner‟s name …………………… 

1. Speak to all students. 

2. Respond to another speaker 

                

3. Prepare several questions. 

                

4. Use language the function correctly. 

                

5. Generate many ideas in a given situation.  

                

6. Describe alternative solution to a particular situation.  

                

7. Offer unusual ideas.  

                

8. Expansion of ideas makes it easier for others to understand it.      

 

 

Note Adapted from  

 https://www.google.com/search?q=socratic+seminar+student+observation+form  

 

 

                

                

https://www.google.com/search?q=socratic+seminar+student+observation+form
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Appendix (4):  

Refereeing English questionnaire of students' perceptions 

  of their abilities  

 

 

 

 

 

 

Dear Professor, Supervisor, Expert teacher,   

The researcher is conducting a study entitled "The Effectiveness of a suggested 

Program Based on the Socratic Method in Enhancing Tenth Graders' Speaking 

and Creative Skills " to obtain a Master's Degree in curriculum and instruction.   

One of the requirements of this study is to conduct a questionnaire to measure 

English language students ' perceptions of the effectiveness of Suggested programme 

based on the Socratic method to enhance their speaking and creative thinking skills.  

You are kindly requested to look carefully at the attached questionnaire and fill out 

the following form indicating whether the items of the questionnaire are suitable or 

unsuitable.    

Your notes and responses will be highly appreciated and confidential, so please have 

a look at the scale and note down your opinion on:  

1- The clarity of the questionnaire domains and items.  

2- The suitability of the questionnaire items for measuring the students' perceptions 

programs.  

3- The belongingness of each item to its domain.  

4- The deletion or addition of items.  Any further comments will be highly 

appreciated.  

Thanks a lot for your cooperation 

Note:……………………………………………………………….. 

 ــزةـــــغب الجـامعــــــــــت اإلســـــالميــت

 عمادة البحث العلمي والدراساث العليا

 كـليـــــــــــــــــــــــــــــــــــــــــت التربيت 

 ماجستيـر المنــاهــج وطــرق التدريس

The Islamic University of Gaza 

Deanship of Research and Graduate Studies 

 Faculty of Education 

Master of Curricula and Teaching Methods               
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Appendix (5): 

English Language Students' perceptios of the  Suggested program 

based on the Socratic Method 

 

Dear students, Kindly tick ( ) in the suitable column that shows your opinion 

after implementation of the suggested program based on the Socratic Method during.  
 
1- Extremely effective         2- Very effective      3- Somewhat effective 

4- Not so effective                            5- Not at all effective 

 

No Doman Items 5 4 3 2 1

1  

 

 

 

 

 

 

 

 

 

 

Speaking    

skills 

I can orally narrate past events.     

2 I can talk about technology.     

3 I can describe adventurous events.     

4 I can talk about my interests, abilities 

and responsibilities. 

     

5 I can talk about my free time activities.     

6 I can orally describe daily life. 

  

    

7 I can talk about jobs.     

8 I can talk about emergency services. 

 

    

9 I can describe my feelings in any 

situation. 

    

10 I can describe natural disasters. 

 

    

11 I can talk about different types of 

weather condition. 

    

12 I can talk about the bad effect of 

hurricanes 
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No Doman Items 5 4 3 2 1

13 

Creative 

thinking 

skills 

I can elicit ideas from real life 

situations on how we can be happy 

on holiday. 

أسخطيع اسخُباط أفكار يٍ يىاقف دياحيت عٍ 

كيفيت قضاء عطهت سعيدة.

    

14 I can discuss the importance of 

technology in real life. 

أسخطيع اٌ أَاقش أهًيت انخكُىنىجيا في دياحُا 

انيىييت 

    

15 I can illustrate the benefits of free 

time activities. 

أسخطيع أٌ أوضخ أهًيت أَشطت وقج انفراغ 

    

16 I can connect my hobbies and my 

future business? 

أسخطيع انربظ بيٍ هىايخي ويهُت انًسخقبم 

     

17 I can compare between some jobs in 

their risks? 

 يخاطرهاوأٌ أقارٌ بيٍ بعض انًهٍ  أسخطيع

    

18 I can distinguish between the routine 

tasks of some jobs? 

 أسخطيع انخًيز بيٍ يهاو انيىييت نبعض انًهٍ  

    

19 I can infer the problems which 

Palestinian workers suffer from? 

ي يُها انعًال أسخطيع اسخُخاج انخي يعاَ

 ٍانفهسطيُيي

    

20 I can suggest ways to prevent the bad 

effect of natural disasters in a poor 

country? 

اقخراح طرق نًُع االثار انسهبيت نهكىارد  عأسخطي

 انًدٌ انفقيرة  انطبيعيت في

    

21 I can predict Technology 

development in the field of weather 

forecast? 

بانخطىراث انخكُىنىجيت في يجال  أسخطيع انخُبؤ

 انُشراث انجىيت 

    

 

 

 

 

 

 



137 

Appendix (6) 

Speaking and Creative Thinking Objectives 

 This table shows the objectives for enhancing speaking and creative thinking skills 

according to the Palestinian curriculum ( English for Palestine 10 ) first semester for 

students in the tenth grade of units ( 2-3-4-5) 

          At the end of the first semester, students are expected to 

U  Speaking Objectives Creative thinking objectives 

U
n

it
  
 2

 

1
st
  

week 
Narrate past events. 

 

Elicit ideas from real life 

situation on how we can be 

happy on holiday. 

2
nd

 

week 
Talk about technology. 

Describe adventurous events. 

Discuss the importance of 

technology in our real life. 

U
n

it
 3

 

3
rd

 

week 
Talk about their interests, abilities   

,and responsibilities 

Illustrate the benefits of free 

time activities. 

4
th

  

week 

Talk about their free time 

activities. 

Describe daily life. 

Connect between their hobbies 

and their future business. 

U
n

it
 4

 

5
th

 

week Talk about jobs. 

Relate some jobs to their risks. 

Distinguish between routine 

tasks of some jobs. 

6
th

 

week 

Talk about emergency services. 

Describe their feeling in any 

situation. 

Infer the problems which 

Palestinian workers suffer 

from. 

U
n

it
 5

 

7
th

 

week 
Describe natural disasters 

 

Suggest ways to prevent the 

bad effect of natural disasters in 

a poor country. 

8
th

 

week 

Talk about different types of 

weather condition. 

Talk about the bad effect of 

hurricanes. 

Predict the future development 

in the field of the weather 

forecast. 
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Appendix (7):  

SOLOM ( Students’ Oral Language Observation Matrix )   

 

Note: Adapted from http://www.cal.org/twi/EvalToolkit/appendix/solom.pdf 

 
A.  

Comprehension 

B. 

Fluency 

C. 

Vocabulary 
D. Pronunciation 

E.  

Grammar 

1 Cannot be said 

to understand 

even simple 

conversation. 

Speech is as 

halting and 

fragmentary 

as to make 

conversation 

virtually 

impossible. 

Vocabulary 

limitations 

were so 

extreme as to 

make 

conversation 

virtually 

impossible. 

Pronunciation 

problems are as 

severe as to make 

the speech 

virtually 

impossible. 

Errors in 

grammar and 

word order as 

severe as to 

make speech 

virtually 

unintelligible. 

2 Has great 

difficulty 

following what 

is said. Can 

comprehend 

only “social 

conversation” 

spoken slowly 

and with 

frequent 

repetitions. 

Usually 

hesitant; 

often forced 

into silence 

by language 

limitations. 

Misuse of 

words and very 

limited 

vocabulary 

make 

comprehension 

quite difficult. 

Very hard to 

understand 

because of 

pronunciation 

problems. Must 

frequently repeat 

in order to make 

himself/herself 

understood. 

Grammar and 

word order 

errors make 

comprehending 

difficult. Must 

often rephrase 

and/or restrict 

himself/herself 

to basic 

patterns. 

3 Understands 

most of what is 

said at slower 

than normal 

speed with 

repetitions. 

Speech in 

everyday 

conversation 

and 

discussion is 

frequently 

disrupted by 

the student‟s 

search for the 

correct 

manner of 

expression. 

Frequently 

uses the wrong 

words; 

conversation 

somewhat 

limited because 

of inadequate 

vocabulary. 

Pronunciation 

problems 

necessitate 

concentration on 

the part of the 

listener and 

occasionally lead 

to 

misunderstanding. 

Makes frequent 

errors of 

grammar and 

word order, 

which 

occasionally 

obscure 

meaning. 

4 Understands 

nearly everything 

at normal speed, 

although 

occasional 

repetition may be 

necessary. 

Speech in 

conversation 

and 

discussions 

are generally 

fluent, with 

occasional 

lapses while 

the student 

searches for 

the correct 

manner of 

expression. 

Occasionally 

uses 

inappropriate 

terms and/or 

must rephrase 

ideas because of 

lexical 

inadequacies. 

Always intelligible, 

though one is 

conscious of a 

definite accent and 

occasional 

inappropriate 

patterns. 

Occasionally 

makes 

grammatical 

and/or word-

order errors 

which do not 

obscure 

meaning. 

http://www.cal.org/twi/EvalToolkit/appendix/solom.pdf
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Appendix (8): 

Students’ Creative thinking skills observation criteria 

Fluency  Lists a limited 

number of ideas and 

responses 

Lists a sufficient 

number of ideas or 

responses 

Lists 

Lists many  ideas 

and responses

Flexibility  Perceives or 

approaches the 

problem in a different 

way with the 

assistance 

Perceives or 

approaches the 

problem in a different 

way 

Perceives or 

approaches the 

problem in a 

number of 

different  ways

Originality Generates few clever, 

unique or unusual 

ideas 

Generates some 

clever, unique or 

unusual ideas 

Generates many  

clever, unique or 

unusual ideas 

Elaboration  Adds details, expands 

or embellishes ideas 

with assistance 

Expands develops and 

embellishes ideas by 

adding details 

Expands develops 

and embellishes 

ideas by adding 

details and making 

changes 

 

Adapted from: https://www.victoria-Rubric-for-Creative-Thinking.pdf 

 

 

 

 

 

 

 

 

https://www.victoria-rubric-for-creative-thinking.pdf/
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Appendix (9): 

Socratic Method rules 

 

 

 Speak so that all can hear you. 

 Listen carefully. 

 Speak without raising your hands 

 Refer to the text   

 Talk to each other  

 Ask for clarification. Don‟t stay confused. 

 Invite and allow others to speak  

 Consider all viewpoints and ideas. 

 Discuss ideas rather than each other‟s opinions. 

 Make a note about ideas you want to bring up later. 
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Appendix (10):  

Academic language scripts for the Socratic Method 

Clarifying 

 Could you give an example of that? 

 I have a question about that? 

 Could you please explain what……………. Mean? 

 I‟m not sure I understand that, could you please give us another example? 

 

Asking for higher level thinking  

 What example do you have of ………..? 

 I understand ….., but I wonder about ……? 

 What would happen if ………? 

 How do you know that? Can you give an example? 

 

Building on what others say  

 I agree with what…….. said because ……….? 

 You bring up an interesting point, and I also think ……….. 

 I hadn‟t thought of that before  you make me wonder if 

 

Expressing an opinion  

 I think/believe that ……… what do you think? 

 In my opinion ………….. 

 It seems to me that …………….. 

 

Interrupting  

 Excuse me, but ………… 

 Sorry for interrupting, but ………I missed what you said ……. 

 May I add something here ….. 
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Disagreeing  

 I don‟t really agree with you because ……. 

 My idea was slightly different from yours. I believe that ……….. 

 I have a different interpretation from yours ……….. 

 Could someone offer a new idea or question? 

 

Offering a suggestion  

 Maybe we could …………. 

 Here‟s something we can try  

 What if we …………? 

 Let‟s look at page …….. And see what we think about …….. 
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Appendix  (11):  

proposed  timetable of the suggested program in light of English for 

Palestine (10) 

Week Day Date Unit Subject 

Week 1 

Sat 22
nd

, Sep 

Unit 2 From here to there 

Sun 23
rd

, Sep 

Week 2 

Sat 29
th

, Sep 

Unit 2 Finding the way 

Sun 30
th

, Sep 

Week 3 

Sat 6
th

, Oct 

Unit 3 Free- time activities 

Sun 7
th

, Oct 

Week 4 

Sat 13
th

, Oct 

Unit 3 Turning a hobby into a business 

Sun 14
th

 Oct 

Week5 

Sat 20
th

, Oct 

Unit 4 Emergency! 

Sun 21
st
, Oct 

Week6 

Thu 8
th

, Nov 

Unit 4 
Young nurse saved from the tenth 

floor 
Sat 10

th
, Nov 

Week 7 

Wed 17
th

, Nov 

Unit 5 Dangerous weather 

Thu 18
th

, Nov 

Week 8 

Wed 24
th

, Nov 

Unit 5 Hurricanes watching: saving lives 

Thu 25
th

, Nov 
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Appendix (12): 

Suggested program based on the Socratic Method framework 

 

             

 

                                                    

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Creative thinking skill Speaking skill 

 Identified the Objectives  

Content  

(2) Preparation phase  

-divided students 

into two groups 

-put rules  

 

(2
) 

Im
p
le

m
en

ta
ti

o
n
 p

h
as

e 
 

-Read the text. 
-Prepare questions. 

 

Pre 

While 

le  

Post 

Feedback from the teacher  

First group   

Discuss  

Feedback 

 Students switch their position   

Second group  

Feedback 

(3) Evaluation phase 

Send questionnaire via Google form   

Suggested program phases   
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Appendix (13): 

The distribution of the Experimental group into an 

 inner and outer circle 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 First group  Second group 

1- Mesk Abo Dagga  1- Suad Abo Dagaa  

2- Duaa Al Shawwaf  2- Nieveen Abu Jamea  

3- Maryam bu Teir  3- Eman El Qarra  

4- Marwa salah  4- Malk Musabbeh  

5- Amany Abu Teama  Abu 5- Saja Sahmood  

6- Asmaa Al Mighrabi  6- Nagam Abu Latefa  

7- Ola Abu Teama  7- Hadeel Asfour  

8- Fatema Abu Jamea  8- Saja Abu Alian  

9- Neama Al Qahwaji  9- Amany Abu Hamed  

10- Noor Abu Metlq  10- Malak Abu Draz  

11- Dina Qudih  11- Asmaa Abu Farhana  

12- Aya Abu Mostafa  12- Eman Qudih  

13- Abeer Al Shawwaf  13- Suhanda Abu Isahq 

14- Diana Abu Teama  14- Shaza Abu Galiah  

15- Nadia Al Najjar  15- Hannen Qblan  

16- Dania Abu Teama  16- Sojud Farhana 

17- Hanaa AlNaqa 17- Hannen Musabeh  

18- Alaa Al Riqeb  18- Nidaa Al bream  

19- Diana Abu Younis 19- Ayat Baraka  

20- Waed quaider  20- Amira abu Alian  
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Appendix (13):  

Evaluation Model  

 

Student’s 
name 

Speaking skills 
(4 excellent )  ( 3very good )  (2 good )  ( 1 weak )  

Creative thinking 
( 5 excellent )  ( 3 very good )  ( 1 weak ) 

Comprehension Fluency Grammar Pronunciation  Vocabulary Total  
20\20  

Fluency Flexibility Originality Elaboration  Total 
20\20   
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Appendix (14):  

Rater (1) pre-test   Experimental group 

 
comprehension  Fluency Grammer pronuncation  vocabulary SUM fluncy  flexability  originality elaboration  SUM  

Speaking skills Creative thinking skills 

 5 1 1 1 2 10 3 1 2 1 3 أسراء 

 4 1 1 1 1 9 3 1 2 1 2 اسماء 

 4 1 1 1 1 6 2 1 1 1 1 االء 

 4 1 1 1 1 10 3 1 2 1 3 امانً 

 4 1 1 1 1 5 1 1 1 1 1 امانً 

 5 1 1 1 2 11 3 2 2 1 3 امٌرة 

 4 1 1 1 1 5 1 1 1 1 1 1اٌمان 

 6 1 1 2 2 10 4 1 1 1 3 اٌمان 

 7 1 1 2 3 10 3 1 1 1 4 اه بركة 

 4 1 1 1 1 5 1 1 1 1 1  اٌة

 8 1 1 3 3 16 3 3 4 3 3 1حنٌن 

 5 1 1 1 2 11 3 2 2 1 3 حنٌن 

 4 1 1 1 1 11 3 2 3 1 2 دانٌا 

 4 1 1 1 1 5 1 1 1 1 1 دعاء 

 4 1 1 1 1 5 1 1 1 1 1 دٌنا 

 4 1 1 1 1 10 3 1 1 1 4 دٌنا 

 5 1 1 1 2 10 2 1 3 1 3 رنٌن 

 4 1 1 1 1 5 1 1 1 1 1 سجود 

 5 1 1 1 2 13 4 2 2 1 4  1سجى 

 5 1 1 1 2 12 2 1 3 2 4 2سجى 

 12 3 3 3 3 17 4 3 4 3 3 سعاد 

 12 2 3 3 4 19 4 4 4 3 4 سوهندة 

 12 2 3 3 4 17 4 3 3 3 4 شذا ابو 

 4 1 1 1 1 8 3 1 1 1 2 عبٌر 

 6 1 1 1 3 12 2 3 3 1 3  عال

 9 1 2 3 3 16 3 2 4 3 4 فاطمة 

 7 1 1 2 3 14 4 2 3 2 3 مروة 

 7 1 1 2 3 13 4 2 2 1 4 مرٌم 

 10 1 2 3 4 17 4 3 3 3 4 مسك 

 7 1 1 2 3 12 2 1 3 2 4 مالك 

 4 1 1 1 1 10 3 1 2 1 3 ملك 

 5 1 1 1 2 6 2 1 1 1 1 منة هللا 

 4 1 1 1 1 5 1 1 1 1 1 نداء 

 8 1 1 3 3 15 4 3 3 2 3 نعمة 

 7 1 1 2 3 13 4 2 2 2 3 نغم 

 6 1 1 2 2 8 3 1 1 1 2 نفٌن 

 5 1 1 1 2 12 3 2 3 1 3 نور 

 4 1 1 1 1 6 2 1 1 1 1 هدٌل 

 5 1 1 1 2 8 3 1 1 1 2 هناء 

 4 1 1 1 1 5 1 1 1 1 1 وعد 
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Rater (1) post- test   Experimental group 

comprehe اسم الطالبة 
nsion  

Fluen
cy  

gram
mar 

pronunca
tion  

vocabul
ary  

المجم
 وع 

fluen
cy  

Flexibi
lity 

origina
lity 

elaborat
ion  

المجم
 وع 

Speaking skills  Creative thinking skills  

 9 2 2 2 3 14 4 2 3 2 3 أسراء 

 9 2 2 2 3 13 3 2 3 2 3 اسماء 

 10 2 3 2 3 13 3 2 3 2 3 االء الرقب 

 10 2 2 3 3 14 3 2 4 2 3 1امانً 

 10 2 3 2 3 11 3 2 2 2 2 امانً 

 9 2 2 2 3 12 3 3 2 2 2 امٌرة 

 13 2 4 3 4 13 3 2 3 2 3 اٌمان 

 9 2 2 2 3 13 3 3 2 2 3 اٌمان القرا

 10 2 2 3 3 14 3 3 2 3 3 اه بركة 

 9 2 2 3 2 10 2 2 2 2 2 اٌه 

 10 2 2 3 3 14 3 3 3 2 3 ن حنٌ

 9 2 2 3 2 15 2 4 3 2 4 حنٌن 

 9 2 2 3 2 16 3 4 3 2 4 دانٌا 

 9 2 2 3 2 10 2 2 2 2 2 دعاء 

 10 2 3 3 2 10 2 2 2 2 2 دٌنا 

 10 2 2 3 3 11 3 2 2 2 2 دٌنا قدٌح 

 10 2 2 3 3 15 4 2 3 2 4 رنٌن 

 9 2 2 3 2 11 2 2 2 2 3 سجود 

 9 2 2 3 2 16 3 3 3 3 4 1سجى 

 11 2 3 3 3 15 2 3 3 3 4 سجى 

 19 4 5 5 5 20 4 4 4 4 4 سعاد 

 9 2 2 3 2 18 3 3 4 4 4 سوهندة 

 9 2 2 3 2 15 3 3 2 3 4 شذا 

 10 2 2 3 3 10 2 2 2 2 2 عبٌر 

 9 2 2 3 2 17 3 3 4 3 4 عال 

 9 2 2 3 2 15 3 3 2 3 4 فاطمة 

 9 2 2 3 2 12 2 2 2 2 4 مروة 

 10 3 2 3 2 15 3 3 3 2 4 مرٌم 

 11 2 3 3 3 17 3 4 4 2 4 مسك 

 9 2 2 3 2 15 4 3 4 2 2 مالك 

 9 2 2 3 2 15 4 3 4 2 2 ملك 

 9 2 2 3 2 10 2 2 2 2 2 منة هللا 

 9 2 2 3 2 12 3 2 2 2 3 نداء البرٌم 

 13 3 4 3 3 16 3 3 4 3 3 نعمة 

 9 2 2 3 2 14 4 2 3 2 3 نغم 

 9 2 2 3 2 12 3 2 2 3 2 نفٌن 

 10 2 3 3 2 11 3 2 2 2 2 نور 

 10 2 3 3 2 10 2 2 2 2 2 هدٌل 

 9 2 2 3 2 11 3 2 2 2 2 هناء الناقة 

 10 2 3 3 2 10 2 2 2 2 2 وعد قوٌدر 
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Rater (2) pre-test   Experimental group 

اسم 
 الطالبة 

comprehension  Fluency Grammer pronuncation  vocabulary SUM fluncy  flexability  originality elaboration  SUM  

Speaking skills Creative thinking skills 

 5 1 1 1 2 10 3 1 2 1 3 أسراء 

 4 1 1 1 1 9 3 1 2 1 2 اسماء 

 4 1 1 1 1 6 2 1 1 1 1 االء 

 4 1 1 1 1 10 3 1 2 1 3 امانً 

 4 1 1 1 1 5 1 1 1 1 1 امانً 

 5 1 1 1 2 11 3 2 2 1 3 امٌرة 

 4 1 1 1 1 5 1 1 1 1 1 1اٌمان 

 6 1 1 2 2 10 4 1 1 1 3 اٌمان 

 7 1 1 2 3 10 3 1 1 1 4 اه بركة 

 4 1 1 1 1 5 1 1 1 1 1  اٌة

 8 1 1 3 3 16 3 3 4 3 3 1حنٌن 

 5 1 1 1 2 11 3 2 2 1 3 حنٌن 

 4 1 1 1 1 11 3 2 3 1 2 دانٌا 

 4 1 1 1 1 5 1 1 1 1 1 دعاء 

 4 1 1 1 1 5 1 1 1 1 1 دٌنا 

 4 1 1 1 1 10 3 1 1 1 4 دٌنا 

 5 1 1 1 2 10 2 1 3 1 3 رنٌن 

 4 1 1 1 1 5 1 1 1 1 1 سجود 

 5 1 1 1 2 13 4 2 2 1 4  1سجى 

 5 1 1 1 2 12 2 1 3 2 4 2سجى 

 12 3 3 3 3 17 4 3 4 3 3 سعاد 

 12 2 3 3 4 19 4 4 4 3 4 سوهندة 

 12 2 3 3 4 17 4 3 3 3 4 شذا ابو 

 4 1 1 1 1 8 3 1 1 1 2 عبٌر 

 6 1 1 1 3 12 2 3 3 1 3 عال 

 9 1 2 3 3 16 3 2 4 3 4 فاطمة 

 7 1 1 2 3 14 4 2 3 2 3 مروة 

 7 1 1 2 3 13 4 2 2 1 4 مرٌم 

 10 1 2 3 4 17 4 3 3 3 4 مسك 

 7 1 1 2 3 12 2 1 3 2 4 مالك 

 4 1 1 1 1 10 3 1 2 1 3 ملك 

 5 1 1 1 2 6 2 1 1 1 1 هللا  منة

 4 1 1 1 1 5 1 1 1 1 1 نداء 

 8 1 1 3 3 15 4 3 3 2 3 نعمة 

 7 1 1 2 3 13 4 2 2 2 3 نغم 

 6 1 1 2 2 8 3 1 1 1 2 نفٌن 

 5 1 1 1 2 12 3 2 3 1 3 نور 

 4 1 1 1 1 6 2 1 1 1 1 هدٌل 

 5 1 1 1 2 8 3 1 1 1 2 هناء 

 4 1 1 1 1 5 1 1 1 1 1 وعد 
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Rater (2) post- test   Experimental group 

اسم 
 الطالبة 

comprehensi
on  

Fluenc
y  

gramm
ar 

pronuncati
on  

vocabula
ry  

المجمو
 ع 

fluenc
y  

Flexibili
ty 

originali
ty 

elaboratio
n  

المجمو
 ع 

Speaking skills  Creative thinking skills  

أسراء 
 قدٌح 

3 2 3 2 4 14 3 2 2 2 9 

 9 2 2 2 3 13 3 2 3 2 3 اسماء 
 10 2 3 2 3 13 3 2 3 2 3 االء 
 10 2 2 3 3 14 3 2 4 2 3 1امانً
 10 2 3 2 3 11 3 2 2 2 2 امانً 
 9 2 2 2 3 12 3 3 2 2 2 امٌرة 
 13 2 4 3 4 13 3 2 3 2 3 اٌمان 
 9 2 2 2 3 13 3 3 2 2 3 اٌمان 

 10 2 2 3 3 14 3 3 2 3 3 اه بركة 
 9 2 2 3 2 10 2 2 2 2 2 اٌه 

 10 2 2 3 3 14 3 3 3 2 3 حنٌن 
 9 2 2 3 2 15 2 4 3 2 4 حنٌن 
 9 2 2 3 2 16 3 4 3 2 4 دانٌا 
 9 2 2 3 2 10 2 2 2 2 2 دعاء 
 10 2 3 3 2 10 2 2 2 2 2 دٌنا 
 10 2 2 3 3 11 3 2 2 2 2 دٌنا 

 10 2 2 3 3 15 4 2 3 2 4 رنٌن 
 9 2 2 3 2 11 2 2 2 2 3 سجود 
 9 2 2 3 2 16 3 3 3 3 4  1سجى
 11 2 3 3 3 15 2 3 3 3 4 سجى 
 19 4 5 5 5 20 4 4 4 4 4 سعاد 

 9 2 2 3 2 18 3 3 4 4 4 سوهندة 
 9 2 2 3 2 15 3 3 2 3 4 شذا 

 10 2 2 3 3 10 2 2 2 2 2 عبٌر 
 9 2 2 3 2 17 3 3 4 3 4 عال 

 9 2 2 3 2 15 3 3 2 3 4 فاطمة 
 9 2 2 3 2 12 2 2 2 2 4 مروة 
 10 3 2 3 2 15 3 3 3 2 4 مرٌم 
 11 2 3 3 3 17 3 4 4 2 4 مسك 
 9 2 2 3 2 15 4 3 4 2 2 مالك 
 9 2 2 3 2 15 4 3 4 2 2 ملك  

 9 2 2 3 2 10 2 2 2 2 2 منة هللا 
 9 2 2 3 2 12 3 2 2 2 3 نداء 
 13 3 4 3 3 16 3 3 4 3 3 نعمة 
 9 2 2 3 2 14 4 2 3 2 3 نغم 

 9 2 2 3 2 12 3 2 2 3 2 نفٌن 
 10 2 3 3 2 11 3 2 2 2 2 نور 

 10 2 3 3 2 10 2 2 2 2 2 هدٌل 
 9 2 2 3 2 11 3 2 2 2 2 هناء 
 10 2 3 3 2 10 2 2 2 2 2 وعد 
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ater (1) pre- test control group 

اسم 
 الطالبة 

comprehisi
on  

fluenc
y  

gramm
ar  

pronuncati
on  

vocabula
ry  

Su
m   

fluenc
y  

flexabil
ity 

original
ity 

elaborati
on  

 

أسٌل ابو 
 مطلق 

3 1 4 3 4 15 2 2 1 1 6 
أفنان 
 بركة 

2 3 4 3 4 16 2 1 1 1 5 
 8 1 1 3 3 14 4 3 3 3 1 اسراء 
أسٌل 
 طبش

3 3 4 3 4 17 2 1 1 1 5 
االء ابو 
 طعٌمة 

1 2 2 1 3 9 2 2 1 1 6 
امنة ابو 

 جامع 
3 3 4 4 3 17 2 2 1 1 6 

 5 1 1 1 2 13 4 2 4 2 1 اٌمان 
اٌمان ابو 

 جامع
3 1 2 3 4 13 3 1 1 1 6 

بٌان ابو 
 عودة 

4 2 1 1 3 11 3 2 1 1 7 
 7 1 1 2 3 9 1 2 2 3 1 بٌسان 

ٌلة جم
 بركة 

3 2 3 2 4 14 2 2 1 1 6 
 7 1 1 3 2 11 3 2 1 2 3 جواهر 
حطٌن 
 قدٌح 

2 2 2 2 4 12 3 3 1 1 8 
حنٌن 

 المصري 
1 2 1 2 2 8 2 2 1 1 6 

 5 1 1 1 2 6 1 2 1 1 1 دٌنا عواد 
 6 1 1 2 2 16 4 3 3 2 4 ربا الغمة 

 5 1 1 1 2 10 2 1 3 1 3 رقٌة 
رهف ابو 

 دراز 
1 1 1 1 2 6 1 1 1 1 4 

روان 
 قدٌح

4 1 1 1 3 10 2 1 1 1 5 
 5 1 1 1 2 15 4 2 3 2 4 روزان  

 5 1 1 1 2 14 4 2 2 3 3 روال 
رٌان ابو 

 خاطر 
4 1 2 2 3 12 2 1 1 1 5 

رٌم ابو 
 جامع 

4 2 1 2 3 12 2 1 1 1 5 
 5 1 1 1 2 13 2 3 3 3 2 رٌم 

سندس 
 الشامً 

3 2 2 3 4 14 3 1 1 1 6 
شهد ابو 

 عنزة 
4 2 2 3 4 15 2 2 1 1 6 

شٌرٌن 
 القرا 

3 3 2 2 2 12 2 1 1 1 5 
 5 1 1 1 2 12 3 1 2 2 4 شٌماء 
صفٌة 
 مصبح 

4 2 1 1 2 10 1 1 1 1 4 
ضحى 
 فسٌفس 

3 2 1 1 3 10 1 2 1 1 5 
فرح ابو 

 عودة 
1 1 2 1 2 7 2 1 1 1 5 

فرح ابو 
 عامر 

1 4 3 3 4 15 2 1 1 1 5 
لمى ابو 

 طٌر 
3 2 1 1 2 9 1 1 1 1 4 

 5 1 1 1 2 8 2 1 1 1 3 نورا 
 4 1 1 1 1 13 4 4 2 1 2 ماٌا 

 4 1 1 1 1 13 3 2 3 2 3 مرح 
ندا ابو 

 دقة 
1 4 2 3 3 13 2 1 1 1 5 

وجد ابو 
 دقة 

2 2 3 2 4 13 1 1 3 1 6 
هبة ابو 

 خلٌل 
1 4 1 2 4 12 1 1 3 1 6 
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Rater (1) pre- test control group 

compre اسم الطالبة 
hision  

flue
ncy  

gra
mm

ar  

pronunc
ation  

vocabu
lary  

المجم
 وع 

fluency  Flexabil
ity 

origina
lity 

elabora
tion  

 

 6 1 1 2 2 14 3 3 4 1 3 ابو مطلق  أسٌل
 5 1 1 1 2 16 4 3 4 3 2 أفنان بركة 

 7 1 1 2 3 14 4 3 3 3 1 اسراء 
 5 1 1 1 2 16 3 3 4 3 3 أسٌل طبش

 6 1 1 2 2 9 3 1 2 2 1 االء ابو طعٌمة 
 6 1 1 2 2 17 3 4 4 3 3 امنة ابو جامع 

 5 1 1 1 2 13 4 2 4 2 1 اٌمان 
 6 1 1 1 3 12 3 3 2 1 3 اٌمان ابو جامع
 7 1 1 2 3 11 3 1 1 2 4 بٌان ابو عودة 

 7 1 1 2 3 9 1 2 2 3 1 بٌسان 
 6 1 1 2 2 14 4 2 3 2 3 جمٌلة بركة 

 7 1 1 3 2 11 3 2 1 2 3 جواهر 
 7 1 1 2 3 11 3 2 2 2 2 حطٌن قدٌح 

 6 1 1 2 2 8 2 2 1 2 1 حنٌن المصري 
 5 1 1 1 2 6 1 2 1 1 1 دٌنا عواد 
 6 1 1 2 2 15 3 3 3 2 4 ربا الغمة 

 5 1 1 1 2 9 1 1 3 1 3 رقٌة 
 4 1 1 1 1 6 2 1 1 1 1 رهف ابو دراز 

 5 1 1 1 2 10 3 1 1 1 4 روان قدٌح
 5 1 1 1 2 14 3 2 3 2 4 روزان  

 5 1 1 1 2 14 4 2 2 3 3 روال 
 5 1 1 1 2 12 3 2 2 1 4 رٌان ابو خاطر 

 5 1 1 1 2 12 3 2 1 2 4 رٌم ابو جامع 
 5 1 1 1 2 13 2 3 3 3 2 رٌم 

 6 1 1 1 3 14 4 3 2 2 3 سندس الشامً 
 6 1 1 2 2 15 4 3 2 2 4 شهد ابو عنزة 

 5 1 1 1 2 12 2 2 2 3 3 القرا شٌرٌن 
 5 1 1 1 2 12 3 1 2 2 4 شٌماء 

 5 1 1 2 1 9 1 1 2 1 4 صابرٌن 
 4 1 1 1 1 10 2 1 1 2 4 صفٌة مصبح 

 5 1 1 2 1 10 3 1 1 2 3 ضحى فسٌفس 
 5 1 1 1 2 7 2 1 2 1 1 فرح ابو عودة 
 5 1 1 1 2 14 3 3 3 4 1 فرح ابو عامر 
 4 1 1 1 1 9 2 1 1 2 3 لمى ابو طٌر 

 5 1 1 1 2 8 2 1 1 1 3 نورا 
 4 1 1 1 1 13 4 4 2 1 2 ماٌا 

 4 1 1 1 1 13 3 2 3 2 3 مرح 
 4 1 1 1 1 12 3 3 2 3 1 ندا ابو دقة 

 6 1 3 1 1 13 4 2 3 2 2 وجد ابو دقة 
 6 1 3 1 1 12 4 2 1 4 1 هبة ابو خلٌل 
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Rater (1) post- test control group 

compre اسم الطالبة 
hision  

flue
ncy  

gra
mm

ar  

pronunc
ation  

vocabu
lary  

المجم
 وع 

fluency  Flexabil
ity 

origina
lity 

elabora
tion  

 

 6 1 1 2 2 15 2 3 4 2 4 أسٌل ابو مطلق 

 5 1 1 1 2 15 2 3 4 2 4 أفنان بركة 

 8 1 1 3 3 14 2 3 3 2 4 اسراء 

 5 1 1 1 2 15 2 3 4 2 4 أسٌل طبش

 6 1 1 2 2 9 2 1 2 2 2 االء ابو طعٌمة 

 6 1 1 2 2 14 2 3 4 2 3 امنة ابو جامع 

 5 1 1 1 2 13 2 2 4 2 3 اٌمان 

 6 1 1 1 3 12 2 3 2 1 4 اٌمان ابو جامع

 7 1 1 2 3 11 2 3 1 2 3 بٌان ابو عودة 

 7 1 1 2 3 12 2 2 2 2 4 سان بٌ

 6 1 1 2 2 13 2 2 3 2 4 جمٌلة بركة 

 7 1 1 3 2 10 2 2 1 2 3 جواهر 

 8 1 1 3 3 11 2 2 2 2 3 حطٌن قدٌح 

 6 1 1 2 2 10 2 2 1 2 3 حنٌن المصري 

 5 1 1 1 2 8 2 2 1 1 2 دٌنا عواد 

 6 1 1 2 2 14 2 3 3 2 4 ربا الغمة 

 5 1 1 1 2 9 2 1 3 1 2 رقٌة 

 4 1 1 1 1 7 2 1 1 1 2 رهف ابو دراز 

 5 1 1 1 2 8 2 1 1 1 3 روان قدٌح

 5 1 1 1 2 13 2 2 3 2 4 روزان  

 5 1 1 1 2 13 2 2 2 3 4 روال 

 5 1 1 1 2 11 3 2 2 1 3 رٌان اخاطر 

 5 1 1 1 2 11 3 2 1 2 3 رٌم ابو جامع 

 5 1 1 1 2 14 2 3 3 3 3 رٌم 

 6 1 1 1 3 14 4 3 2 2 3 سندس الشامً 

 6 1 1 2 2 14 4 3 2 2 3 شهد ابو عنزة 

 5 1 1 1 2 13 2 2 2 3 4 شٌرٌن القرا 

 5 1 1 1 2 11 3 1 2 2 3 شٌماء 

 5 1 1 2 1 8 2 1 2 1 2 صابرٌن 

 4 1 1 1 1 8 2 1 1 2 2 صفٌة مصبح 

 5 1 1 2 1 10 3 1 1 2 3 ضحى فسٌفس 

 5 1 1 1 2 8 2 1 2 1 2 فرح ابو عودة 

 5 1 1 1 2 13 2 3 3 2 3 فرح ابو عامر 

 4 1 1 1 1 10 2 1 1 2 4 لمى ابو طٌر 

 5 1 1 1 2 6 2 1 1 1 1 نورا 

 4 1 1 1 1 13 4 3 2 1 3 ماٌا 

 4 1 1 1 1 14 3 2 3 2 4 مرح 

 5 1 1 1 2 14 3 3 2 2 4 ندا ابو دقة 

 6 1 3 1 1 13 2 2 3 2 4 وجد ابو دقة 

 6 1 3 1 1 13 2 2 1 4 4 هبة ابو خلٌل 
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Rater (2) post- test control group 

compre اسم الطالبة 
hision  

flue
ncy  

gra
mm

ar  

pronunc
ation  

vocabu
lary  

لمجا
 موع 

fluency  Flexabi
lity 

origina
lity 

elabora
tion  

 

 6 1 1 2 2 15 2 3 4 2 4 أسٌل ابو مطلق 

 5 1 1 1 2 14 2 3 3 2 4 أفنان بركة 

 8 1 1 3 3 14 2 3 3 2 4 اسراء 

 5 1 1 1 2 14 2 2 4 2 4 أسٌل طبش

 6 1 1 2 2 9 2 1 2 2 2 االء ابو طعٌمة 

 6 1 1 2 2 13 2 3 3 2 3 امنة ابو جامع 

 5 1 1 1 2 13 2 2 4 2 3 اٌمان 

 6 1 1 1 3 12 2 3 2 1 4 اٌمان ابو جامع

 7 1 1 2 3 11 2 3 1 2 3 بٌان ابو عودة 

 7 1 1 2 3 12 2 2 2 2 4 بٌسان 

 6 1 1 2 2 12 1 2 3 2 4 جمٌلة بركة 

 7 1 1 3 2 10 2 2 1 2 3 جواهر 

 8 1 1 3 3 11 2 2 2 2 3 ن قدٌح حطٌ

 6 1 1 2 2 10 2 2 1 2 3 حنٌن المصري 

 5 1 1 1 2 8 2 2 1 1 2 دٌنا عواد 

 6 1 1 2 2 13 2 2 3 2 4 ربا الغمة 

 5 1 1 1 2 9 2 1 3 1 2 رقٌة 

 4 1 1 1 1 7 2 1 1 1 2 رهف ابو دراز 

 5 1 1 1 2 8 2 1 1 1 3 روان قدٌح

 5 1 1 1 2 12 1 2 3 2 4 روزان  

 5 1 1 1 2 13 2 2 2 3 4 روال 

 5 1 1 1 2 11 3 2 2 1 3 رٌان خاطر 

 5 1 1 1 2 11 3 2 1 2 3 رٌم ابو جامع 

 5 1 1 1 2 14 2 3 3 3 3 رٌم 

 5 1 1 1 2 14 4 3 2 2 3 سندس الشامً 

 6 1 1 2 2 14 4 3 2 2 3 شهد ابو عنزة 

 5 1 1 1 2 12 1 2 2 3 4 شٌرٌن القرا 

 5 1 1 1 2 11 3 1 2 2 3 شٌماء 

 5 1 1 2 1 8 2 1 2 1 2 صابرٌن 

 4 1 1 1 1 8 2 1 1 2 2 صفٌة مصبح 

 5 1 1 2 1 10 3 1 1 2 3 ضحى فسٌفس 

 5 1 1 1 2 8 2 1 2 1 2 عودة فرح ابو 

 5 1 1 1 2 13 2 3 3 2 3 فرح ابو عامر 

 4 1 1 1 1 10 2 1 1 2 4 لمى ابو طٌر 

 5 1 1 1 2 6 2 1 1 1 1 نورا 

 4 1 1 1 1 13 4 3 2 1 3 ماٌا 

 4 1 1 1 1 14 3 2 3 2 4 مرح 

 5 1 1 1 2 14 3 3 2 2 4 ندا ابو دقة 

 6 1 3 1 1 13 2 2 3 2 4 وجد ابو دقة 

 5 1 2 1 1 13 2 2 1 4 4 هبة ابو خلٌل 
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Appendix (15):  

Suggested program sessions   

 

Cosideration  before applying the suggested program based on the 

Socratic Method  

 

 Choose suitable place. 

 Select the text that is matched to students' interest and enhances them to speak.  

 This study focus on the English for Palestine (10) part ( A )  

 Divided students into two groups (inner group and outer group) selected leader 

for each group as in Appendix (13). 

 Give clear explanations about the procedures students have to do during the 

discussion see appendix (12).  

 Explained how to use the peer observation card to give clear feeding back to 

the other group after each discussion.  

 Remind students that they are there to listen as well as to speak. 

 Start with a question the every students answer this each students a chance to 

say something that cannot be wrong.  

 Encourage your students to use open –ended questions. 

 Train students how to switch their position quietly after each discussion as 

explained before in chapter 2. 

  Give clear rules to the students to repeat it in each discussion see appendix (9). 
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1  Session number  

Sat, 22
nd

 Sep Day\  Date 

 ( from here to there ) part A Unit                     (2 )  

Grammar: Use past simple tense to describe past events. 

Comprehension: Describe a sequence of events orally. 

Pronunciation: Articulate stress patterns within words. 

Vocabulary: Use new vocabulary. 

Fluency: Narrate a story related to their personal 

experiences. 

Students are expected to : 

Speaking skills   

Fluency: Mention some past events that have really 

happened. 

Flexibility : Produce new  ideas about past events   

Originality : Generate unique a story  from real life 

situation 

Elaboration:  Elicit ideas on how students can be happy 

on holiday. 

Creative thinking  

New vocabulary : at last – clue – get to – about to – prize – scouts  

Time  Procedures  

5 

min 

 

 

 

 

 

 

 

 

10 

min 

 

 

 

 

 

 

20 

min 

 

 

 

 

 

 

 Warm up      :   greeting +  puzzle 

Prerequisite:    T. asks What did you do last holiday? 

T. elicits ideas from students by asking them many questions  encourage 

them to speak for example :  

* Where did you go? * What did you do? *How did you go there?  

T. presents new vocabulary in different ways. 

T. asks students to repeat chorally or individually   

Preparation phase  Preparation phase  

T.  asks students to open their studen'ts book p: 18 

T. asks students to read the text silently.  

T. encourages students to write open questions in their note about the text. 

Implementation phase 

T. asks the inner  circle group to start their discussion  

T. encourages students in the inner circle to ask open –ended questions. 

While the outer circle group observes and listen of the inner group  

After 10 minutes students T. asks students to stop  

T. asks the outer circle group  to give feedback to the inner circle  group's 
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10 

min 

performance   

T. asks students in the inner and outer circle  to switch their position  

T. asks the new inner circle ( the students who begin in the outer circle ) to 

start their discussion  encourages them to ask open ended Questions   

T. offers 10 minutes of feedback form the new outer circle.  

Evaluation phase 

 T. asks oral questions to confirm their understanding 

*List bad things you would face if you rowed across the Atlantic ocean?  

*Tell me about your favorite adventure story?  

T. thanks students and  gives them verbal  feedback on their discussion 

Remedial work : 

T. asks students to read the text at home many times and prepare more than 

3 open ended questions. 

T. asks students to prepare presentation in just 3 minutes talk about their 

last holiday.  

Teacher's note : 

*Students repeat some questions many times so teacher is aware and 

encourages them to ask new questions. 

*Students waste time to arrange themselves into two circles in this case 

teacher has to find a large place to apply the next session. 

*Some students keep silent during the discussion so the teacher has to ask 

Leader's group to encourage them to speak by asking them simple 

questions.  

*Students use new vocabulary perfectly but need more practice in 

pronunciation. 

* Some students faced problems to understand what other student said this 

made teacher repeat the question in different way. 

* Some students generated new ideas but not related to the text this 

confused other students. 

*students need more practice to use past simple tenses and faced difficulties 

to form conjugations of the irregular verbs.  

* Leaders in each group give verbal feedback which propts students to 

speak.   
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2 Session number  

Sun, 23
nd

 Sep Day\  Date 

2 ( from here to there ) part (B)  Unit  

Grammar: Use past perfect tense. 

Comprehension: summarize a famous story. 

Pronunciation: Articulate stress patterns within 

words. 

Vocabulary: use new vocabulary. 

Fluency: Narrate a dangerous journey mentioned in 

the text   

Students are expected to : 

Speaking skills   

Fluency: Mention adventurous events not mentioned 

before.  

Flexibility : Produce a sequence  of sentences  about 

past events that happened in real life situations   

Originality : Narrate a story by describing   pictures  

Elaboration: Add events to the famous story   

Creative thinking  

New vocabulary : prize – riddle – set off – so far – scout – treasure hunt  

Time  Procedures  

5 

min 

 

 

 

 

 

 

 

 

10 

min 

 

 

 

 

 

 

20 

min 

 

 

 

 

 

 

 

 

  Warm up      : greeting + game Where is the hidden animal  

Prerequisite:    T. asks Would you like to climb Mountain Everest. Why? 

T. explains how does the Socratic Method work? 

One day before, the teacher selects a text. 

Students at home spend time to read and prepare open ended questions. 

T. presents the Socratic Method phases and encourages students in each 

group to follow the leader's instructions.    

Preparation phase  

T.  asks students to open their student's book p: 18 

T. asks students to read the text silently.  

T. encourages students to write open ended questions in their notebook 

about the text. 

Implementation phase 

T. asks the inner  circle group to start their discussion  

T. encourages students in the inner circle to ask open –ended questions. 

While the outer circle group observes and listens to the inner group  

After 10 minutes students T. asks the  students to Stop  

T. asks the outer circle group  to give feedback on the inner circle  group's 

performance   
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10 

min 

T. asks students in the inner and outer circle  to switch their position  

T. asks the new inner circle ( the students who begin in the outer circle ) to 

start their discussion and  encourages them to ask open- ended Questions   

T. offers 10 minutes of feedback form the new outer circle.  

Evaluation phases 

 T. asks oral questions to confirm students' understanding 

*List bad things you would face if you rowed across the Atlantic ocean?  

*Tell me about your favorite adventure story?  

T. thanks students and  gives them verbal  feedback on their discussion 

Remedial work : 

T. asks students to read the next text (finding the way) at home many times 

and prepare more than 3 open- ended questions. 

T. asks students to prepare a simple story at home as homework. 

T. encourages students to describe events that happened in the past. 

Teacher's note : 

*Students in this session repeated some questions not related to the text so teacher 

encouraged them to read the text closely to give new unrepeated questions. 

*Students managed to arrange themselves into two circles because the session place was 

the school library as it was a large room, suitable to 40 students and enough to arrange 2 

circles easily.    

*Reluctant students kept silent during the discussion but the teacher asked the group leader 

to encourage them to speak and engage them in the speaking activities.  

*Students used new vocabulary correctly.  

* Half of the students in each group faced problems to understand what other students said 

this made teacher repeat the questions in different way. 

* Six students generated new ideas not related to the topic and this confused other  

* Three students in this session summarized the text perfectly and manged to mention some 

ideas not mentioned before. 

* Students used past perfect test correctly.  
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3  Session number  

  

Sat, 29
th

  Sep Day\  Date 

( finding the way  ) part (A)  Unit                (2)  

Grammar: Use present perfect tense. 

Comprehension: Describe some pictures orally. 

Pronunciation: Articulate stress patterns within words. 

Vocabulary: Use new vocabulary  

Fluency:  Describe orally how GPS works. 

Students are expected to : 

Speaking skill   

Fluency: Discuss the importance of technology in their 

real life. 

Flexibility: Produce new technological techniques that 

help to save people's life.    

Originality: Suggest ideas that help to save people's life 

not mentioned before.  

Elaboration:  Distinguish between technology nowadays 

and in the past. 

Creative thinking skill 

New vocabulary : GPS- Kph – life raft – measure - orbit –point - satellite phone  

Time  Procedures  

5 

min 

 

 

 

 

 

 

 

 

10 

min 

 

 

 

 

 

 

20 

min 

 

 

 

 

 

   Warm up     :     greeting + Game "Hang man"  

Homework: T. chooses a student to answer the homework orally in front of 

her classmate. T. gives verbal feedback. 

Prerequisite:    T. asks students how technology can facilitate your life. 

T. explains how the Socratic Method works. 

One day before, the teacher selects a text. 

Students at home spend time to read and prepare open-ended questions. 

T. presents the Socratic Method phases and encourage students in each 

group to follow the leader's instructions.    

Preparation phase  

T.  asks students to open their student's book p: 23 

T. asks students to read the text silently.  

T. encourages students to write open-ended questions in their notebook 

about the text. 

Implementation phase 

T. asks the inner  circle group to start their discussion  

T. encourages students in the inner circle to ask open –ended questions 
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10 

min 

the outer circle group observe and listen of the inner group  while 

After 10 minutes students, T. asks students to Stop  

T. asks the outer circle group  to give feedback on the inner circle  group's 

performance   

T. asks students in the inner and outer circle  to switch their position  

T. asks the new inner circle (the students who begin in the outer circle) to 

start their discussion encouraging them to ask open-ended questions. 

   T. offers 2 minutes of feedback form the new outer circle.  

Evaluation phases 

 T. asks oral questions to confirm students' understanding 

*What does GPS need to work?  

*What is the advantages of GPS?  

 

T. thanks students and  gives them verbal  feedback on their discussion 

Remedial work : 

T. asks students to read the next text (finding the way) at home many times 

from line 25- 45 and prepare more than 3 open- ended questions. 

T. asks students to prepare simple presentation talk about GPS good and 

bad effects as homework. 

Teacher's notes : 

*Reluctant students kept silent during the discussion so the teacher had to ask the 

group leader to encourage them to speak.  

*Students needed more practice to use the new vocabulary perfectly.  

* Half of the students in each group faced problems to understand what other 

students said. This forced the teacher to repeat the questions in a different way. 

* Students generated new ideas related to the text and encouraged their friends to 

speak by asking them simple questions. 

* Students in this session asked good questions related to their real life situations 

for example: What are the problems Palestinian face in the field of technology?  

Some students generated new ideas and encouraged other students to speak during the 

discussion.   

*The group leader gives good feedback.   
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4  Session number  

Sat, 30
th

 Oct Day\  Date 

( finding the way  ) part (B) Unit      ( 2)  

Grammar: Use past perfect tense. 

Comprehension: Describe car SATNAVS. 

Pronunciation: Articulate stress patterns within words. 

Vocabulary: Use new vocabulary. 

Fluency: Summarize the advantages of modern 

technology. 

Students are expected to : 

Speaking skills   

Fluency: Mention descriptive ideas about SATNAVS 

Flexibility: Produce solutions that help lost people to find 

their way.    

Originality : Describe  their life without technology   

Elaboration:  Suggest new ideas about how technology 

can change our life in the future. 

 

Creative thinking  

New vocabulary : row – storm – wave –SATNAVS - position – point   

Time  Procedures  

5 

min 

 

 

 

 

 

 

 

 

10 

min 

 

 

 

 

 

 

20 

min 

 

 

 

 

 

   Warm up      :  greeting + game (What is inside My pocket?) 

Homework: T. chooses a student to answer the homework orally in front of 

her classmates. T. gives verbal feedback. 

Prerequisite:    T asks students: What is the importance of mobile?  

T. explains how the Socratic Method works. 

One day before, the teacher selects a text. 

Students at home spend time to read and prepare open-ended questions. 

T. presents the Socratic Method phases and encourages students in each 

group to follow the leader's instructions.    

  Preparation phase  

T.  asks students to open their student's book p: 23 

T. asks students to read the text silently.  

T. encourages students to write open-ended questions in their notebook 

about the text. 

Implementation phase 

T. asks the inner  circle group to start their discussion  

T. encourages the  students in the inner circle to ask open –ended questions 
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10 

min 

 while the outer circle group observe and listen of the inner group 

After 10 minutes, T. asks students to Stop  

T. asks the outer circle group  to give feedback on the inner circle  group's 

performance   

T. asks students in the inner and outer circle  to switch their position  

T. asks the new inner circle (the students who begin in the outer circle) to 

start their discussion and encourages them to ask open-ended questions. 

   T. offers 10 minutes of feedback form the new outer circle.  

Evaluation phases 

 T. asks oral questions to confirm students' understanding 

*How do you think school will be after 20 years?  

*What do you think about people who use technology in bad ways?  

T. thanks students and  gives them verbal  feedback about their discussion 

Home work 

T. asks students to read the next text p: 32 at home many times from line 1- 

15 and prepare more than 3 open- ended questions. 

T. asks students to prepare simple presentation talk about satnavs 

advantages to our life as homework. 

Teacher's note : 

*Students in this session asked good questions.  

* Students described the pictures in a  good way   

*Reluctant students spoke during this session but they needed to read the 

text closely at home.     

*Students used the new vocabulary perfectly.  

* Students generate new ideas related to the text and encourage their friends 

to speak by asking them simple questions. 

* Students in this session suggest new ideas surprised the teacher about how 

our life will be in the future.  

*students manage to use perfect tenses.     
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5  Session number  

Sat, 6
th

Oct Day\  Date 

( free time activities ) part (A)  Unit          ( 3)  

Grammar: Use modal verbs in the present 

Comprehension: Talk about their interest and abilities. 

Pronunciation: Produce basic intonation patterns with 

questions. 

Vocabulary: use new vocabulary in meaningful sentences. 

Fluency: Narrate activities related to their personal 

interests and abilities. 

Students are expected to : 

Speaking skills   

Fluency: Mention the benefits of free time activities 

Flexibility : Compare their abilities with the others'  

Originality: Generate activities people do in their leisure 

time. 

Elaboration:  suggest ideas to have enough free time 

activities.  

Creative thinking  

New vocabulary : arrange – at least- against – exam – forest – island – rugby 

Time  Procedures  

5 

min 

 

 

 

 

 

 

 

 

10 

min 

 

 

 

 

 

 

 

 

20 

min 

 

 

 

 

   Warm up      :  greeting+ Song 

Homework: T. chooses a student to present the homework orally in front of 

her classmate. T. gives verbal feedback.  

Prerequisite: T asks students to describe their ability.  

T. explains how the Socratic Method works. 

One day before, the teacher selects a text. 

Students at home spend time to read and prepare open-ended questions. 

T. presents the Socratic Method phases and encourages students in each 

group to follow the leader's instructions.    

  Preparation phase  

T.  asks students to open their student's book p: 32 

T. asks students to read the text silently.  

T. encourages students to write open-ended questions in their notebook 

about the text. 

Implementation phase 

T. asks the inner  circle group to start their discussion  

T. encourages students in the inner circle to ask open –ended questions 

the outer circle group observe and listen to the inner group.  while 
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10 

min 

After 10 minutes students T. asks students to Stop  

T. asks the outer circle group  to give feedback to the inner circle  group's 

performance   

T. asks students in the inner and outer circle  to switch their position  

T. asks the new inner circle (the students who begin in the outer circle) to 

start their discussion and encourages them to ask open-ended questions. 

 T. offers 2 minutes of feedback form the new outer circle.  

Evaluation phase 

 T. asks oral questions to confirm students' understanding 

*What are the quieter activities you usually do in your free time?  

*What is the activity you can't do? Why? T. thanks students and  give them 

verbal  feedback on their discussion 

Home work  

T. asks students to read the next text p: 33 at home many times from line 16 

to the end of the text and prepare more than 3 open- ended questions. 

T. asks students to prepare a simple presentation comparing between her 

interests with her brother's interest as homework. 

Teacher's note : 

*Students in this session asked new questions.  

* Students described the pictures in good way   

*Reluctant students spoke perfectly in this session. This is because the text 

matched to their abilities.  

*Students used the new vocabulary in good sentences.  

* Students in each group did not stop asking and speaking.  

*Students in this session managed to clarify their ideas to each other in 

simple way. 

* Students generated new activities and produced ideas not mentioned before. 

*Students compared between each other's abilities using modal verbs in  a good 

way.    

* Students provided good feedback.      

   

6  Session number  
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Sat, 7
th

 Oct Day\  Date 

 ( free time activities  ) part (B)  Unit           (3)  

Grammar: Use modal verbs in the past. 

Comprehension: Talk about people's abilities  

Pronunciation: produce basic intonation patterns with 

questions. 

Vocabulary:  use new vocabulary to describe possibility. 

Fluency: Distinguish between quiet and energetic activities. 

Students are expected to  

Speaking skills   

Fluency: Talk about people's interest whom they admire. 

Flexibility : Produce new  energetic and quite activities 

Originality: Talk about their own leisure time activity. 

Elaboration: Discuss a good time to do their hobby  

Creative thinking  

New vocabulary : view – forest – island – pretty – senior – quad bike - across-  

Time  Procedures  

5 

min 

 

 

 

 

 

 

 

 

 

 

 

 

10 

min 

 

 

 

 

 

 

20 

min 

 

 

 

 

 

 

 

  Warm up      :   greeting +game find the hidden city 

Homework: T. chooses a student to present the homework orally in front of 

her classmates. T. gives verbal feedback.  

Prerequisite:    T. asks: What do you in your leisure time? 

T. explains how the Socratic Method works. 

One day before, the teacher selects a text. 

Students at home spend time to read and prepare open-ended questions. 

T. presents the Socratic Method phases and encourages students in each 

group to follow the leader's instructions.    

  Preparation phase  

T.  asks students to open their student's book p: 33 

T. asks students to read the text silently.  

T. encourages students to write open-ended questions in their notebook 

about the text. 

Implementation phase 

T. asks the inner  circle group to start their discussion  

T. encourages students in the inner circle to ask open –ended questions 

while the outer circle group observe and listen of the inner group.  

After 10 minutes T. asks students to Stop  

T. asks the outer circle group  to give feedback on the inner circle  group's 
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10 

min 

performance   

T. asks students in the inner and outer circle  to switch their position  

T. asks the new inner circle (the students who begin in the outer circle) to 

start their discussion encouraging them to ask open-ended questions. 

 T. offers 2 minutes of feedback form the new outer circle.  

Evaluation phase 

 T. asks oral questions to ensure their understanding 

*What is the most important responsibility you have to do this weekend?  

*What does "free time" mean for you?  

 T. thanks students and  gives them verbal  feedback about their discussion 

Remedial work : 

T. asks students to read Joe's story p: 37 at home many times and prepare 

more than 3 open- ended questions. 

T. asks students to prepare simple presentation comparing between quiet 

and energetic activity as homework. 

Teacher's note : 

*Students in this session ask questions related to the text. 

* Students describe the pictures in  a good way   

*Reluctant students spoke perfectly in this session because the text matches 

their abilities.  

*Students used the new vocabulary.  

* Students discussed good points and used the function language perfectly.  

* Students generated ideas not mentioned before. 

*Students using modal verbs correctly.  
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7  Session number  

Sat, 13,Oct Day\  Date 

( turning hobby into a business ) part (A)  Unit              ( 3  )  

Grammar: Use modal verbs. 

Comprehension: summarize Joe's story 

Pronunciation: produce basic intonation with questions  

Vocabulary: use new vocabulary. 

Fluency: Discuss Joe's story by asking open-ended 

questions.  

Students are expected to : 

Speaking skills   

Fluency: Elicit ideas about a suitable  hobby  

Flexibility: Produce new ideas to turn their hobby into a 

business.    

Originality : distinguish their hobby from Joe's  

Elaboration: discuss parents' role to improve their 

children's hobby. 

Creative thinking  

New vocabulary : afford – business- castle – decorate – frame – colourful     

Time  Procedures  

5 

min 

 

 

 

 

 

 

 

 

10 

min 

 

 

 

 

 

 

20 

min 

 

 

 

 

 

 

 

  Warm up      :   greeting +show some energetic activates 

 Homework: T. chooses a student to present the homework orally in front of 

her classmates. T. gives verbal feedback.  

Prerequisite:    T. asks: What is your hobby? T. asks more questions: who 

did teach you to ……? 

One day before, the teacher selects a text. 

Students at home spend time to read and prepare open-ended questions. 

T. presents the Socratic Method phases and encourages students in each 

group to follow the leader's instructions.    

  Preparation phase  

T.  asks students to open their student's book p: 37 

T. asks students to read the text silently.  

T. encourages students to write open-ended questions in their notebook 

about the text. 

Implementation phase 

T. asks the inner  circle group to start their discussion  

T. encourages students in the inner circle to ask open –ended questions 

while the outer circle group observe and listen of the inner group.  
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10 

min 

After 10 minutes , T. asks students to Stop  

T. asks the outer circle group  to give feedback to the inner circle  group's 

performance   

T. asks students in the inner and outer circle to switch their positions.  

T. asks the new inner circle (the students who begin in the outer circle) to 

start their discussion and encourage them to ask open-ended questions. 

 T. secures 2 minutes of feedback form the new outer circle.  

Evaluation phases 

 T. asks oral questions to insure the students' comprehension understanding 

*How can you turn your hoppy into a business?  

*How much free time did you have during this weekend?  

 T. thanks students and  gives them verbal  feedback on their discussion 

Remedial work  ( The same as above ) 

T. asks students to read Ann's story p: 37 at home many times and prepare 

more than 3 open- ended questions. 

T. asks students to prepare a short presentation about their hobby as 

homework. 

Teacher's note : 

*Students in this session asked questions related to the text. 

* Students described the pictures well. 

*Reluctant students spoke more confidently in this session since the text 

matched their abilities.  

*Students used the new vocabulary in meaningful sentences. 

* Students in each group understood each other and did not stop asking and 

speaking.  

* Students generated new activities not mentioned before. 
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8  Session number  

Sat, 14
th

 Oct Day\  Date 

( turning a hobby into business  ) part (B)  Unit                  ( 3 ) 

Grammar: Use modal verbs. 

Comprehension: summarize Anna's story 

Pronunciation: produce basic intonation with questions  

Vocabulary: use new vocabulary. 

Fluency: Discuss Ann's story by asking open-ended 

questions.  

Students are expected to : 

Speaking skills   

Fluency: Elicit ideas about the advantages of hobby in 

their free time. 

Flexibility: Produce ideas to turn their hobby into a 

business.    

Originality : Distinguish their hobby with Ann's hobby 

Elaboration:  Connect between their hobbies and their 

future business. 

Creative thinking  

New vocabulary : turn into – supply- own – recycle – similar - acceptable  

Time  Procedures  

5 

min 

 

 

 

 

 

 

 

 

10 

min 

 

 

 

 

 

 

20 

min 

 

 

 

 

 

 

 

 Warm up      :     greeting + show video about real experience. 

Homework: T. chooses a student to present the homework orally in front of 

her classmates. T. gives verbal feedback.   

Prerequisite:  T encourages students to talk about their hobby?  

One day before, the teacher selects a text. 

Students at home spend time to read and prepare open-ended questions. 

T. presents the Socratic Method phases and encourage students in each 

group to follow the leader's instructions.    

  Preparation phase  

T.  asks students to open their students book p: 37 

T. asks students to read the text silently.  

T. encourages students to write open questions in their notebook about the 

text. 

Implementation phase 

T. asks the inner  circle group to start their discussion  

T. encourages students in the inner circle to ask open –ended questions 

while the outer circle group observe and listen of the inner group.  

After 10 minutes, T. asks students to Stop.  
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10 

min 

T. asks the outer circle group  to give feedback on the inner circle  group's 

performance   

T. asks students in the inner and outer circle to switch their positions.  

T. asks the new inner circle (the students who begin in the outer circle) to 

start their discussion and encourages them to ask open- ended questions. 

 T. secures 2 minutes of feedback form the new outer circle.  

Evaluation phase 

 T. asks oral questions to ensure their understanding 

* What do you have to do to become rich?  

 T. thanks students and  give them verbal  feedback about their discussion 

Remedial work : 

T. asks students to read the text from line 1 to 25 p: 47 at home many times 

and prepare more than 3 open- ended questions. 

T. asks students to prepare a short presentation about their hobby as 

homework. 

Teacher's note : 

*Students in this session asked questions related to the text.  

* Students described the pictures in a  good way   

*Reluctant students spoke confidently in this session.  

*Students used the new vocabulary.  

* Students in each group understood each other asked open questions. 

* Students generated new activities and produced ideas not mentioned 

before.  

*Students compare between each other's abilities use modal verbs in 

positive or negative form.         
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9  Session number  

Sat, 20
th

 Oct Day\  Date 

 (Emergency!  )  pert ( A)  Unit             ( 4 ) 

Grammar: Use adjectives. 

Comprehension: Describe a firefighter schedule plan 

Pronunciation: Articulate sound \p\ and \b\ in connected 

speech. 

Vocabulary: Use new vocabulary. 

Fluency: Talk about emergency services. 

Students are expected to : 

Speaking skills   

Fluency: Describe a  firefighter's job  

Flexibility: Produce new ideas about firefighters' 

personal qualities.   

Originality : Describe an emergency story  

Elaboration: Distinguish between some jobs   

Creative thinking  

New vocabulary : cost – deal with – emergency – exhausted – faulty fire station  

Time  Procedures  

5 

min 

 

 

 

 

 

 

 

 

 

 

 

10 

min 

 

 

 

 

 

 

20 

min 

 

 

 

 

 

 

  Warm up      : greeting + listen to a job  song 

Homework: T. chooses a students to present the homework orally in front 

of her classmate. T. gives verbal feedback.    

Prerequisite:    T. asks: Would you like to be a firefighter? 

One day before, the teacher selects a text. 

Students at home spend time to read and prepare open-ended questions. 

T. presents the Socratic Method phases and encourages students in each 

group to follow the leader's instructions.    

  Preparation phase  

T.  asks students to open their student's book p: 47 

T. asks students to read the text from line 1 to 25 silently.  

T. encourages students to write open-ended questions in their notebook 

about the text. 

Implementation phase 

T. asks the inner circle group to start their discussion.  

T. encourages students in the inner circle to ask open –ended questions 

while the outer circle group observe and listen to the inner group  

After 10 minutes , T. asks students to stop  

T. asks the outer circle group  to give feedback on the inner circle  group's 
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10 

min 

performance   

T. asks students in the inner and outer circle to switch their positions.  

T. asks the new inner circle (the students who begin in the outer circle) to 

start their discussion and encourages them to ask open-ended questions. 

 T. offers 2 minutes of feedback form the new outer circle.  

Evaluation phase 

 T. asks oral questions to ensure their understanding 

*What do firefighter do in the fire station?  

*Name some people you like to be like them in the future?  

 T. thanks students and  gives them verbal  feedback about their discussion 

Home work  

T. asks students to read the text from line 26 to 52 p: 47 at home many 

times and prepare more than 3 open- ended questions. 

T. asks students to prepare a short presentation about firefighter. 

Teacher's notes : 

*Students in this session asked good questions related to the text. 

* Students described the pictures in creatively talking about details.   

*Reluctant students spoke in this session with assistance from the teacher 

to clarify their ideas. 

*Students used the new vocabulary.  

* Students in each group did not stop asking and speaking.  

* Students generated new activities and produced ideas not mentioned 

before. 

*Students used adjectives to describe firefighters' uniform and equipment.  
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10  Session number  

Sat, 21
st
 ,Oct Day\  Date 

(Emergency!) part (B)  Unit            ( 4 ) 

Grammar: Use adjective ended with ed or ing . 

Comprehension: summarize firefighter's tasks orally. 

Pronunciation: Articulate sound in connected speech. 

Vocabulary: use new vocabulary. 

Fluency: Narrate Carol's work  

Students are expected 

to : 

Speaking skills   

Fluency: Mention some preparation to be a firefighter 

Flexibility : Produce new  ideas about a  firefighter's 

difficulties  

Originality: Discuss their duty toward firefighters.  

Elaboration:  Elicit difficulties which Palestinian 

firefighters face in Palestine. 

Creative thinking  

New vocabulary : fire station – flame- flexible – paramedic – partners – service  

Time  Procedures  

5 

min 

 

 

 

 

 

 

 

 

10 

min 

 

 

 

 

 

 

 

20 

min 

 

 

 

 

 

 

 

 

  Warm up      : greeting + game:| Where is the hidden animal ?  

Homework: T. chooses a student to present the homework orally in front of 

her classmates. T. gives verbal feedback.    

Prerequisite:    T. asks: What does the firefighter do in emergencies? 

One day before, the teacher selects a text. 

Students at home spend time to read and prepare open ended questions. 

T. presents the Socratic Method phases and encourages students in each 

group to follow the leader's instructions.    

  Preparation phase  

T.  asks students to open their student's book p: 47 

T. asks students to read the text from line 25 to 50 silently.  

T. encourages students to write open-ended questions in their notebook 

about the text. 

Implementation phase 

T. asks the inner  circle group to start their discussion  

T. encourages students in the inner circle to ask open –ended questions 

while the outer circle group observe and listen of the inner group. 

After 10 minutes , T. asks students to Stop  

T. asks the outer circle group  to give feedback to the inner circle  group's 

performance   

T. asks students in the inner and outer circle to switch their positions.  

T. asks the new inner circle (the students who begin in the outer circle) to 

start their discussion and encourages them to ask open-ended questions. 

 T. offers 2 minutes of feedback form the new outer circle.  

Evaluation phases 

 T. asks oral questions to confirm their understanding 

*Why do firefighters wear special uniform?  
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10 

min 

*Name some people you like to be like in the future? 

 T. thanks students and gives them verbal feedback about their discussion. 

Remedial work  ( the same as above ) 

T. asks students to read the text from line 1 to 30 p: 51 at home many times 

and prepare more than 3 open- ended questions. 

T. asks students to prepare a short presentation about firefighters. 

Teacher's note : 

*Students in this session asked questions related to the text. 

* Students described the pictures well. 

*Students used the new vocabulary.  

* Students in each group understood each other and did not not stop asking 

and speaking.  

* Students generated new ideas not mentioned before about firefighters' 

tasks. 
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11  Session number  

Thru, 8
th

 ,Nov Day\  Date 

( young nurse is saved from 10
th

 floor fire ) part (A) Unit  ( 4 ) 

Grammar: Use adverbs. 

Comprehension: summarize Helen's story. 

Pronunciation: Articulate sound in connected speech. 

Vocabulary: use new vocabulary. 

Fluency: Narrate an accident story they heard before. 

Students are expected to : 

Speaking skills   

Fluency: Mention some ideas to escape from fire  

Flexibility : Produce  ideas about Helen's story not 

mentioned in the text   

Originality : Explain the emergency services' job  

Elaboration:  Elicit ideas about difficulties firefighters 

face during the rescue operation.   

Creative thinking  

New vocabulary : alive – ambulance – cheer – desperate – examine – floor    

Time  Procedures  

5 

min 

 

 

 

 

 

 

 

 

10 

min 

 

 

 

 

 

 

20 

min 

 

 

 

 

 

 

 

 

  Warm up      : greeting + game: Where is the hidden animal?  

Homework: T. chooses a student to present the homework orally in front of 

her classmates. T. gives verbal feedback.  

Prerequisite:    T. asks: What may cause fire at home? 

One day before, the teacher selects a text. 

Students at home spend time to read and prepare open questions. 

T. presents the Socratic Method phases and encourages students in each 

group to follow the leader's instructions.    

  Preparation phase  

T.  asks students to open their students book p: 51 

T. asks students to read the text from line 1 to 25 silently.  

T. encourages students to write open-ended questions in their notebook 

about the text. 

Implementation phase 

T. asks the inner  circle group to start their discussion  

T. encourages students in the inner circle to ask open –ended questions 

while the outer circle group observe and listen of the inner group  

After 10 minutes , T. asks students to stop  

T. asks the outer circle group  to give feedback on the inner circle  group's 
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10 

min 

performance   

T. asks students in the inner and outer circle to switch their positions.  

T. asks the new inner circle (the students who begin in the outer circle) to 

start their discussion and encourages them to ask open-ended questions. 

 T. offers 2 minutes of feedback form the new outer circle.  

Evaluation phase 

 T. asks oral questions to ensure their understanding 

*What did firefighter do to save Helen's life? 

*When do you think Helen probably felt the most scared? 

 T. thanks students and  gives them verbal  feedback on their discussion 

Home work 

T. asks students to read the text from line 31 to 60 p: 51 at home many 

times and prepare more than 3 open- ended questions. 

T. asks students to prepare a short presentation about firefighters. 

Teacher's note : 

*Students in this session asked questions related to the text. 

* Students described the pictures creatively talking about details.  

*Reluctant students spoke perfectly in this session.  

*Students used the new vocabulary.  

* Students in each group understood each other and did not stop asking and 

speaking.  

* Students generated new ideas not mentioned before about rescue 

operation . 
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12  Session number  

Sat, 10
th

 ,Nov Day\  Date 

( young nurse is saved from 10
th

 floor fire ) part (B) Unit ( 4)  

Grammar: Use regular and irregular adverbs. 

Comprehension: Talk about Helen's accidents. 

Pronunciation: Articulate sound in connected words.  

Vocabulary: Expand new vocabulary. 

Fluency: talk about firefighter preparation before 

emergency 

Students are expected to : 

Speaking skills   

Fluency: Use descriptive words that portray Helen's story  

Flexibility : Produce  ideas  to rescue Helen's life quickly  

  

Originality : Discuss when Helen's felt the most scared 

Elaboration: Talk about a most dangerous job. 

Creative thinking  

New vocabulary : ladder – lean – ledge – nowhere – rush – shoot out – smash  

Time  Procedures  

5 

min 

 

 

 

 

 

 

 

 

10 

min 

 

 

 

 

 

 

20 

min 

 

 

 

 

 

 

 

 

  Warm up    : greeting + game: Where is the hidden animal?  

Homework: T. chooses a student to present the homework orally in front of 

her classmates. T. gives verbal feedback.    

Prerequisite:    T. asks students to  talk about firefighter preparation before 

emergency 

One day before, the teacher selects a text. 

Students at home spend time to read and prepare open-ended questions. 

T. presents the Socratic Method phases and encourages students in each 

group to follow the leader's instructions.    

  Preparation phase  

T.  asks students to open their students book p: 51 

T. asks students to read the text from line 1 to 25 silently.  

T. encourages students to write open-ended questions in their notebook 

about the text. 

Implementation phase 

T. asks the inner circle group to start their discussion.  

T. encourages students in the inner circle to ask open –ended questions 

while the outer circle group observe and listen of the inner group  

After 10 minutes , T. asks students to stop  

T. asks the outer circle group  to give feedback on the inner circle  group's 
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10 

min 

performance   

T. asks students in the inner and outer circle to switch their positions.  

T. asks the new inner circle (the students who begin in the outer circle) to 

start their discussion and encourages them to ask open-ended questions. 

 T. offers 2 minutes of feedback form the new outer circle.  

Evaluation phase 

 T. asks oral questions to ensure their understanding 

*What did firefighter do to save Helen's live? 

*When do you think Helen probably felt the most scared? 

 T. thanks students and  gives them verbal  feedback on their discussion 

Homework 

T. asks students to read the text from line 31 to 60 p: 51 at home many 

times and prepare more than 3 open- ended questions. 

T. asks students to prepare a short presentation about firefighters. 

Teacher's note : 

*Students in this session asked questions related to the text. 

* Students described the pictures in a  good way   

*Students used the new vocabulary.  

* Students in each group understood each other and did not stop asking and 

speaking.  

* Students generated new ideas not mentioned before. 

*Students narrated Helen's story in a creative way talking about details after 

the  rescue operation. 
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13  Session number  

Wed, 17
th

 Nov Day\  Date 

 ( dangerous weather ) part (A)  Unit       ( 5  ) 

Grammar: Use comparison of adjectives  

Comprehension: Talk about dangerous weather orally. 

Pronunciation: Use weak stress in sentences. 

Vocabulary: Read the new vocabulary. 

Fluency: Describe weather forecast in their city. 

Students are expected to : 

Speaking skills   

Fluency: Define  some  dangerous weather conditions  

Flexibility : Talk about weather conditions 

Originality: Suggest ideas to prevent bad effects of the 

natural disaster.  

Elaboration:  Discuss dangerous weather conditions in 

different  countries. 

Creative thinking  

New vocabulary :   avalanche – control - hill – melt – mudslide – spread –steep  

Time  Procedures  

5 

min 

 

 

 

 

 

 

 

 

10 

min 

 

 

 

 

 

 

20 

min 

 

 

 

 

 

 

 

 

 Warm up    : greeting + listen to the weather forecast   

Homework: T. chooses a students to present the homework orally in front 

of her classmate. T. gives verbal feedback.    

Prerequisite:    T. asks: What is the most dangerous weather? 

One day before, the teacher selects a text. 

Students at home spend time to read and prepare open-ended questions. 

T. presents the Socratic Method phases and encourages students in each 

group to follow the leader's instructions.    

  Preparation phase  

T.  asks students to open their students book p: 60 

T. asks students to read the text silently.  

T. encourages students to write open-ended questions in their note about the 

text. 

Implementation phase 

T. asks the inner  circle group to start their discussion  

T. encourages students in the inner circle to ask open –ended questions 

while the outer circle group observe and listen of the inner group  

After 10 minutes , T. asks students to stop  

T. asks the outer circle group  to give feedback on the inner circle  group's 
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10 

min 

performance   

T. asks students in the inner and outer circle to switch their positions.  

T. asks the new inner circle (the students who begin in the outer circle) to 

start their discussion and encourages them to ask open-ended questions. 

 T. offers 2 minutes of feedback form the new outer circle.  

Evaluation phase 

 T. asks oral questions to ensure their understanding. 

*list tools weather forecasters use to collect information?  

*What is a natural disaster?  

T. thanks students and  gives them verbal  feedback on their discussion 

Homework 

T. asks students to read the text p: 61 at home many times and prepare more 

than 3 open- ended questions. 

T. asks students to prepare a short presentation about weather conditions in 

Palestine. 

Teacher's note : 

*Students in this session asked questions related to the text. 

* Students described the pictures in a good way.   

*Students speak in this session but face some difficulties while defending 

natural disaster as a scientific lesson.   

*Students used the new vocabulary.  

* Students used the comparison of adjective to distinguish between natural 

disasters in different countries.    
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14  Session number  

Thu, 18
th

 Nov Day\  Date 

 ( dangerous weather ) part (B)  Unit       ( 5  ) 

Grammar: Use comparison of adjectives to describe weather 

conditions in some countries.  

Comprehension: Summarize weather forecast.    

Pronunciation: Use weak stress in sentences. 

Vocabulary: Read new vocabulary. 

Fluency: Narrate the importance of the weather forecast.  

Students are expected to : 

Speaking skills   

Fluency: Mention the bad effects of the dangerous weather.  

Flexibility: Describe the horrible weather conditions.  

Originality: Discuss the country's role to prevent natural 

disasters.   

Elaboration: Describe natural disasters not mentioned in the 

text  

Creative thinking  

New vocabulary :  spread- temperature – tornado – violent - ice-cream  

Time  Procedures  

5 

min 

 

 

 

 

 

 

 

 

10 

min 

 

 

 

 

 

 

20 

min 

 

 

 

 

 

 

 

.  Warm up   : greeting + video  about  natural disasters 

Homework: T. chooses a students to present the homework orally in front of 

her classmates. T. gives verbal feedback.    

Prerequisite:    T. asks students to name some of the natural disasters that 

may happen in Palestine? 

One day before, the teacher selects a text. 

Students at home spend time to read and prepare open-ended questions. 

T. presents the Socratic Method phases and encourages students in each 

group to follow the leader's instructions.    

  Preparation phase  

T.  asks students to open their students book p: 61 

T. asks students to read the text silently.  

T. encourages students to write open-ended questions in their notebook 

about the text. 

Implementation phase 

T. asks the inner  circle group to start their discussion  

T. encourages students in the inner circle to ask open –ended questions 

while the outer circle group observe and listen to the inner group.  

After 10 minutes , T. asks students to stop  
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10 

min 

T. asks the outer circle group  to give feedback on the inner circle  group's 

performance   

T. asks students in the inner and outer circle to switch their positions.  

T. asks the new inner circle (the students who begin in the outer circle) to 

start their discussion encouraging them to ask open-ended questions. 

 T. allows 2 minutes of feedback form the new outer circle.  

Evaluation phase 

 T. asks oral questions to ensure their understanding  

*How can sun's heat and air become dangerous killers?  

*What are the givers of life?  

T. thanks students and  gives them verbal  feedback on their discussion 

Home work 

T. asks students to read the text p: 65 from line 1 to 25 at home many times 

and prepare more than 3 open ended questions. 

T. asks students to prepare a short presentation about hurricane.  

Teacher's note : 

*Students in this session asked some difficult questions other students failed 

to answer.  

* Students described the pictures in good way.  

*Students used the new vocabulary.  

* Students in each group understood each other and did not stop asking and 

speaking.  

* Students generated new ideas not mentioned before. 

*Students discussed the country's role to reduce the bad effect of the natural 

disaster . 
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15 Session number  

Wed, 24
th

 Nov Day\  Date 

 ( Hurricane watching :saving lives ) part (A)  Unit       ( 5  ) 

Grammar: Use too and not enough. 

Comprehension: Talk about the givers of life.    

Pronunciation: Use weak stress in sentences. 

Vocabulary: Read the new vocabulary. 

Fluency: Talk about hurricane. 

Students are expected to : 

Speaking skills   

Fluency: Mention the tools forecasters use to collect 

information.   

Flexibility: Distinguish between hurricane and tornado.   

Originality: Explain how the hurricane happens.  

Elaboration: Discuss the importance of a  warning  system 

before the hurricanes.   

Creative thinking  

New vocabulary :  accurate – approach – combine – escape – force- breath   

Time  Procedures  

5 

min 

 

 

 

 

 

 

 

 

10 

min 

 

 

 

 

 

 

20 

min 

 

 

 

 

 

 

 

 

   Warm up   : greeting + puzzle   

Homework: T. chooses a student to present the homework orally in front of 

her classmates. T. gives verbal feedback.    

Prerequisite:    T. asks students: What is the hurricane? 

One day before, the teacher selects a text. 

Students at home spend time to read and prepare open-ended questions. 

T. presents the Socratic Method phases and encourages students in each 

group to follow the leader's instructions.    

  Preparation phase  

T.  asks students to open their students book p: 65 

T. asks students to read the text silently.  

T. encourages students to write open-ended questions in their notebook 

about the text. 

Implementation phase 

T. asks the inner  circle group to start their discussion  

T. encourages students in the inner circle to ask open –ended questions 

while the outer circle group observe and listen to the inner group  

After 10 minutes, T. asks students to stop.  

T. asks the outer circle group to give feedback on the inner circle group's 
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10 

min 

performance.  

T. asks students in the inner and outer circle to switch their positions.  

T. asks the new inner circle (the students who begin in the outer circle) to 

start their discussion and encourages them to ask open-ended questions. 

 T. allows 2 minutes of feedback form the new outer circle.  

Evaluation phase 

 T. asks oral questions to ensure their understanding.  

*How can high temperature cause a horrible natural disaster?    

*How can transport help people to escape from natural disasters?  

T. thanks students and  gives them verbal  feedback on their discussion 

Homework 

T. asks students to read the text p: 65 from line 1 to 25 at home many times 

and prepare more than 3 open- ended questions. 

T. asks students to prepare a short presentation about weather in Palestine. 

Teacher's note : 

*Students in this session asked good questions related to the text.  

* Students described the pictures in a good way   

*Students used new vocabulary.  

* Students in each group understood each other and spoke freely.  

* Students generated new ideas not mentioned before. 

*Students managed to distinguish between  hurricanes by using too +adj and 

not +adj+ enough            
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16 Session number  

Wed, 25
th

 Nov Day\  Date 

 ( Hurricane watching : saving lives ) part (B)  Unit       ( 5  ) 

Grammar: Use so that  and such as   

Comprehension:   Talk about warning system. 

Pronunciation: Use weak stress in sentences. 

Vocabulary: Read the new vocabulary. 

Fluency:  Summarize the two hurricanes mentioned in the 

text  

Students are expected to  

Speaking skills   

Fluency:  Compare between warning systems now and in the 

past  

Flexibility: Elicit ideas to improve warning system.  

Originality: Explain the poor country's suffering during 

hurricanes.   

Elaboration: Predict the future development in watching 

hurricanes.  

Creative thinking  

New vocabulary :    

Time  Procedures  

5 

min 

 

 

 

 

 

 

 

 

10 

min 

 

 

 

 

 

 

20 

min 

 

 

 

 

 

 

 

   Warm up   : greeting + game  

Homework: T. chooses a student to present the homework orally in front of 

her classmates. T. gives verbal feedback.    

Prerequisite:    T. asks students: What is the warning system? 

One day before, the teacher selects a text. 

Students at home spend time to read and prepare open-ended questions. 

T. presents the Socratic Method phases and encourages students in each 

group to follow the leader's instructions.    

  Preparation phase  

T.  asks students to open their student's book p: 65 

T. asks students to read the text silently.  

T. encourages students to write open-ended questions in their notebook 

about the text. 

Implementation phase 

T. asks the inner  circle group to start their discussion  

T. encourages students in the inner circle to ask open –ended questions 

while the outer circle group observe and listen to the inner group.  

After 10 minutes, T. asks students to stop.  

T. asks the outer circle group to give feedback on the inner circle group's 
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10 

min 

performance.   

T. asks students in the inner and outer circle to switch their positions.  

T. asks the new inner circle (the students who begin in the outer circle) to 

start their discussion encouraging them to ask open-ended questions. 

 T. allows 2 minutes of feedback form the new outer circle.  

Evaluation phase 

 T. asks oral questions to ensure their understanding 

*Hurricanes early warning may save many lives. Explain 

*Social media help people to protect themselves from natural disasters? 

T. thanks students and gives them verbal feedback on their discussion. 

Homework  

T. asks students to read the text p: 65 from line 1 to 25 at home many times 

and prepare more than 3 open- ended questions. 

T. asks students to prepare a short presentation about weather in Palestine. 

Teacher's note : 

*Students in this session asked questions related to the text. 

* Students described the pictures in a  good way   

*Students used the new vocabulary.  

* Students in each group understood each other and did not stop asking and 

speaking.  

* Students generated new ideas not mentioned before. 
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Appendix (16 ) 

Photos of  the evaluators while implementing the oral test  

 

 

 


